Poople  Wincow _Helo - 9 s

@ COweme Fin B Vew Hsory

LA A e - - ——]

YT PASBUT M A s
FYOHAJIBHOFO MAPTHEPCTBA

Sockal Media Project by F... Resolutions by Owner CSAT Survey Results Resolution Rate by Coun...
_b 2,755 40 000 38.27 %

.......

= JJ ' ' " W
.
. ~ 0 o' e o 1 ou . -
pTransfer Rout..  Time Trackingby Assignee  CPU Load Variance Neework Latency e
19

by Morah 253
- 200 ™
Currwne Mvwrage Wall Yeme pnag
» — a—
\ = . P o) |
g R — ; 1
) — 4 «:'- l
) = a
. — @) 4
. -_ o+ 1
. ' on oe x . o e x .
‘ tver VO — Server Memory Utilization New Cases by Date N
! 40 . - 5k by Month oy
| : ) . .

(TPOHHbI HAYYHbBIN XXYPHA



HHCTUTYT PA3BBUTUA MEXXPETMOHAJIbBHOT'O TAPTHEPCTBA

MEXJIYHAPO/JIHBIU
3JIEKTPOHHBIYM HAYYHBIHA
»KYPHAJI
«HAYKA U BU3HEC)

WWW.gpa.kz
Ne 4
01.10.2024

CBHUAETEJIbLCTBO
0 MOCTAaHOBKE Ha yYeT NepruoAuYeCKOro ne4aTHoro u3JaHus,
HHPOpPMALMOHHOT0areHTCTBa M CeTeBOro U3JaHus
Nel6178-K

CBOPHUK HAYYHBIX TPYZ OB

Actana 2024


http://www.gpa.kz/

Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

[naBHbIN pesakTop: Hypbonatos bB.K.

PeaaKumnoHHas Konnerus

Paspgen rymaHMTapHO-9KOHOMUYECKUX HAYK:

YonpacbekoBa Ak6oTa HusA3oBHa
KasaxcTtaH
KaHAMAAT NONIMTUYECKUX HayK, MpopeKTop no

MeXAYHapOAHbIM CBA3AM U UHHOBaUNAM, EHY numenn J1.H.

F'ymunesa

MyHut Fayp

NHaona

Associate Professor, CRRID, CHANDIGARH, [iupekTop
LeHTpa «I-Fnoban u Bennkuit Lenkosbiii nyTe» EHY
umeHnu J1.H. F'ymunesa. [NaBHbI peaakTop KypHana

Axmap, Baxwurex

NpaH

Assistant Professor, RUDN. 3amecTuTenb raBHoOro
pefaKkTopa XKypHana.

BycypmaHos ymabek Atoceliesumy

KasaxcTaH

[LOKTOP ropuanYeckux Hayk, npodeccop, anpektop HUN
cyAebHO-NPaBoOBbIX U MHHOBALMOHHbIX MPOEKTOB
AKkagemuu npasocyama npyu BepxosHom

Cypae PK Seyit Ali Avcu

Typumsa
OOKTOp Ph.D mexayHapoaHble OTHOLWEHMA / NOANTONOMMA

Bunbmyp AyKeH
KasaxcTtaH
[.3.H., npodeccop

Mykalwwesa AHap AbaiixaHoBHa

KasaxcTtaH

[loKTop topuamnyeckmx Hayk, npodeccop, 3aBeaytoLLas
Kadenpoli rparkaaHCKoro 1 akosormyeckoro npasa, EHY
um.J1.H.f'ymnnesa ayeiika 3

Gintaras Svedas

Jlntea

[LOKTOP I0PUANYECKMX HaYK, TPodeccop, BUAbHIOCCKNMI
yHUBEpCUTET

AlcnH CaiikeH baKbiToBUY

KasaxctaH

KaHAMAAT OPUANYECKUX HAYK, BEAYLLMA HAyYHbIN
COTPYAHUK, MHCTUTYT 3aKoHOAaTenbCcTBa Pecnybamkum
KasaxctaH

Mycunosa bakbIT AKbin6aeBHa
KasaxcTaH
KaHAMAAT IOPUANYECKUX HAYK, JOLEHT

Grant Christensen

CLIA

ACCOLMMPOBaHHbIN Npodeccop PUANYECKUX HAYK,
YHusepcuteT CeBepHoi [lakoTbl

Tepexos Bukrop

JlnTtBa

LLM, kadeppa 4acTHoOro npasa, BunbHocckuit
yHuBepcuTeT

UpdodaH LLax3ag

MakncraH

PenakTop xypHana «Policy Perspectives», Ph.D
3amecTuTenb anpektTopa MHCTUTYTa NONUTUYECKUX
nccnenosaHuit, Mcnamabaa. Ph.D no cneymanbHoOCTH
«MeKAyHapoAHble OTHOLEHMWA U NOAUTONIOTUAY.

MaHpaHa Tuwesp

UpaH

Acting director, Institute of Iran and Eurasia Studies (IRAS)
& Faculty member, ECO Colleage, Allameh Tabataba'i
Univerisity (ATU)

MapuHa JlaneHKo

Poccna

KaHamaaT ucTopnyeckux Hayk, AoueHT Kadeapbl
MeXAYHapoaHbIX OTHOLLEHWUI U BHELLUHEN NONUTUKMU
Poccuu, CT'Y um. H. . YepHblweBcKoro

Apuenb FloH3anec

ApreHTuHa

MA Organizing Committee Chair Eurasia-Latin America
Conference

MNayno botra
ApreHTUHa
Chair, Eurasian Studies, la Plata University

Utnp Tokcos

Typuusa
President EUPRA

XeHpuk bannuHc
HuaepnaHgbl
Professor, member of Council, EUPRA



Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

Paspgen ectecTBEHHO-TEXHUUYECKUX HAYK

Mycun6ekos Ackap ¥arnaposuu

KasaxcTtaH

[LOKTOP TEXHUYECKUX HayK, npodeccop, 3aBeayowuii
Kadeapb! "Crpoutenscrtso”, EHY um.J1.H.f'ymmunesa

baiipabeKkos Aye3 KeHec6eKoBuy

KasaxcTtaH

[LOKTOP TEXHUYECKUX HayK, Npodeccop, 3aBeayowuit
Kadeapbl MH}KeHepHOM rpadmKn U gusaliHa, EHY
J1.H.Tymunesa

AKuypuH AlicyntaH AHBapoBuY

KasaxcraH

KaHAMAAT TEXHUYECKUX HayK, Ynpasaawowmnii anpektop AO
"BaitTepek gesenonmeHT"

Kaprux [Ixxymar beiicembekoBuy

KasaxcTtaH

KaHAMAAT PU3NKO-MaTEMATUUYECKUX HAYK, JOLEHT,
AVNPEKTOP AenapTaMeHTa Kommepuunannsaymm texHoaorm



Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

MA3MYHBI COJEPKXAHUE
Ecumikanosa I. A. PASBBUTHUE AKAJEMUYECKOW PEYM HA YPOKAX MATEMATUKH.......ovoeeeesscrrrressesssssineen 6
Omaposga C. T. UCITI0OJIb30BAHUE OBPA3OBATEJ/IbHBIX IIJIAT®OPM HA YPOKAX MATEMATHKM............ 10
Sergaliyeva Zh.K. OVERVIEW OF PUBLIC-PRIVATE PARTNERSHIP IN HEALTHCARE IN THE UNITED
KINGDOM AND THE APPLICATION OF THIS EXPERIENCE IN KAZAKHSTAN ... 15
Serikuly Zh., Kudaibergenov S. APPLICATION OF AGILE APPROACHES IN THE DEVELOPMENT OF
DIGITAL MARKETING STRATEGIES ...ttt ssssss s sssssssssssssssssssssssssssnes 18
Tulepbergenova D. S. ANALYSIS OF ARTICLES ON THE IMPLEMENTATION OF PPP PROJECTS IN FOREIGN
COUNTRIES AND RECOMMENDATIONS FOR KAZAKHSTAN ..o 26
Assylbekova A. DIGITAL TOOLS FOR THE DEVELOPMENT OF SOCIO-CULTURAL COMPETENCE IN
TEACHING A FOREIGN LANGUAGE ... ieerreeererseesessesseesessssssesssessesssessssss s sesssessssss s s sesssss s ssssssssssessse s ssssssessesasesssssnees 30

Kayeinmmesa 7K. b., Akumosa 9. H. AFbIJIIIBIH TIJIIH OKBITY IA TUIAIK, TAHBIM/BIK,
METATAHBIM/JBIK JAFABIJIAPABI OKBITY IbIH MAHBI3bI MEH OJIAP/IBI OKBITY CTPATEI'MAJIAPBL....35

Zhanbolatuly Sh. LEADERSHIP DEVELOPMENT IN THE CONTEXT OF TRANSFORMATION.......cccneeeemerersneees 39
96ayaanyabl b. KASAK ECIMAEPIHIH [TCUXOJIOTUACEI MEH KYKBIFDBL.......coeeeeerreeerseeerseeessseeesesesmssessseeeens 43
Kuemoaii B., 96 ayasmyibl B. KA3AK ECIMJEPIHIH, HOPMACBIH BEJITTJIEYITH,
JIMHI'BOCTATUCTUKAJIBIK BOJTHKAMIAPDI ..ottt ssssssssssssnans 47
TommcoH I'.B. USING MODERN LISTENING TECHNIQUES FOR A FLIPPED CLASSROOM IN TEACHING
FOREIGIN LANGUAGES ....coeeeeetteseteseeesesssesssessssesssss s sssssssse s s sssssssss s ss s asss e s ssssssssss s s ssass s sssss s esessssasssesssnees 53



Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

V]IK 37.015.3:51 Ecum:kanoBa I'ynbxkan AliTyraHoBHa
Yesimzhanova Gulzhan Aituganovna
neoazoz-ucciedogamerv
yuumenvb mamemamuxu cpeoretl wkonvl Nel6 um. T. Aiibepeenosa
Acmana, Kazaxcman

PA3BUTUE AKAJIJEMUYECKOM PEYU HA YPOKAX MATEMATHUKH

DEVELOPMENT OF ACADEMIC SPEAKING SKILLS IN MATHEMATICS CLASSES

Annomayua: B oannou cmamve akyenmupyemcs HUMAHUE HA 8ANCHOCU PA3BUMUSA AKAOeMUYECKUX
peuesbix HABbLIKO8 HA YPOKAX MAMEMAmuky, ¢ OCOObIM 6HUMAHUEM K YHUKATbHBIM OCOOEHHOCMAM
Mamemamu4eckoz2o A3vlka u Ouckypca. Axademuueckas peub 6 mamemamuke mpebdyem moyHOCMU, ACHOCMU,
JI02UYECKO20 PACCYIHCOeHUs U NOHUMAHUA MAMemMamuyeckou cumeonuxky. B cmamve nooduepkusaromcs
VHUKAIbHbLE XAPAKMEPUCMUKU MAMEMAMUYECKO20 A3bIKA U €20 POlb 8 PA3GUMUU KPUMUYECKO20 MbIUWAEHUS U
ananumuyeckux Hasvlkos. Mnmezpayusa akademuieckou peyu 6 yuebnbvlil npoyecc NoModcen CmyoeHmam 4emro
8bIpaAdNCAmMb Mamemamuieckue uoeu u 3PHexkmusHo yuacmeosams 6 akademMuueckom OUCKypce, Cnocoocmeys ux
obwemy axademuueckomy ycnexy u nod2omoske k gvizoeam 21 eexa.

Knrwoueevie cnosa: axademuueckas peub, MamemMamuyeckuil S3blK, J102UYECKOe pPACCyicOeHuUe,
Kpumuyeckoe MolulieHue, Mamemamuieckas Homayus, Hasblku 00ujeHs, 0opasosamenbHoe passumue.

Abstract: This article emphasizes the importance of developing academic speaking skills in mathematics
classes, focusing on the unique characteristics of mathematical language and discourse. Academic speaking in
mathematics requires precision, clarity, logical reasoning, and an understanding of mathematical symbolism. The
article highlights the distinct features of mathematical language and its role in fostering critical thinking and
analytical skills. By integrating academic speaking into math instruction, students can better articulate
mathematical ideas and engage effectively in academic discourse, contributing to their overall academic success
and preparation for the challenges of the 21st century.

Keywords: academic speaking, mathematical language, logical reasoning, critical thinking, mathematical
notation, communication skills, educational development.

Beenenne

B obGmactu o0pa3oBaHMsl aKaJeMHYECKHE PEYEBbIC HABBIKA UIPAIOT KIOUYEBYIO POJb B 3(P(EKTUBHOM
KOMMYHHUKAIUH, KPUTHYECKOM MBIIIJICHHUH U YCBOSHUH 3HAHHIA 110 PAa3IMIHBIM IIpeIMeTaM. AKaleMUIeCcKast peub
MpPEJINoJaraeT CroCOOHOCTh YETKO BBIPAXKATh HJICH, BECTH OCMBICICHHBIA THAJOT U JIOTHYHO IMPEACTABIISTH
apryMeHThl — HaBBIKH, KOTOPBIE SIBJISFOTCS OCHOBOIIOJIATAIOIIMMH JUTS aKaJIEMUIECKOT0 M MPO(HECCHOHATIBHOTO
ycrexa cryaenros (Brown & Yule, 1983).

Beirorckuii (1978) yrBepra, 4To S3bIK ¥ MBIIUICHAE B3aUMOCBSI3aHbI, 4TO ITOJpa3yMeBaeT, YTO Pa3BUTHE
pEUYEBBIX HABBIKOB KOPPEIMPYET C KOTHUTUBHBIM POCTOM M aKaJeMHYECKMMH JOCTHXCHUSMH. JTa CBS3b
0COOCHHO aKTyallbHa B OOpa30BaHMM MO MaTeMaTHKe, TJ€ MaTeMATHYECKHH SI3bIK CIYKHT CPEACTBOM ISt
paccykaenvs u pererns mpoosiem (Skemp, 1976). Takum 06pa3oM, pa3BUTHE aKaIEMUUECKIX PEUEBBIX HABBIKOB
Ha YpOKax MaTeMaTUKH HE TOJIbKO YJYYIIaeT CIOCOOHOCTh CTYJICHTOB BBIpaXKaTh MaTeMaTHUECKHE KOHIICTIIHY,
HO M CHOCOOCTBYET HX JIOTMYECKOMY MBIIUICHUIO M aHAIUTHYECKUM CrocoOHOCTAM (MUHHCTEpPCTBO
obpazosanus Pecrybnuku Kazaxcran, 2018).

B koHTekcTe o00Opa3oBaresbHOrO HpocTpaHcTBa KaszaxcraHa pacteT akUEHT Ha  Pa3BUTHE
KOMMYHHUKAaTUBHOM KOMIIETCHIIH CTYJICHTOB B COOTBETCTBHH C III00ALHBIMU 00pa30BaTeIbHBIMHU CTaHIapTaMU
(HammonaneHblét 1miaH pa3sutus oOpaszoBanusi PecriyOnmkm Kazaxcram 2020-2025 rr.). Takum o0Opasom,
MHTETPAIHsI PEUCBBIX HABBIKOB B 00yUEeHHE MaTeMaTHKE COOTBETCTBYET 00pa3oBaTebHbIM IiesisiM KazaxcTana 1mo
¢dopmupoBanmio 3(PHEKTHBHBIX KOMMYHHKATOPOB W IOKM3HEHHBIX YYAIMXCS, OCHAIICHHBIX JUIS PELICHUS
BBI30BOB 21 Beka.

KazaxcTaHckue ydeHbIe TaKKe MOTIEPKUBAIOT B)KHOCTh MHTEIPAIMH PEUCBBIX HABBIKOB B 00pa30BaHHe.
Cornacno JKakceutbikoBoit (2017), pa3BuTHE peueBBHIX HABBIKOB HA ypPOKaX MaTEMAaTHKH CIIOCOOCTBYET
YIAYYLICHUIO BOBJICYEHHOCTH CTYJICHTOB M ITyOOKOMY IIOHUMaHUIO MaTeMaTHYeCKUX KoHuenuuii. Kpome Toro,
KabakoBa n Manusposa (2019) akieHTHpOBaJM BHUMAaHHE HA POJH KOMMYHHKATHBHOW KOMIICTCHIIUU B
aKaJIEMUYECKOM YCIIeXe CTYICHTOB M BHICTYIIAJIU 33 €€ HHTECTPAIIMIO BO BCE MPEJMETHI, BKITFOUAsi MATEMATHUKY.
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OmnpenesieHne U XapaKTePUCTUKH aKaAeMH4eCKoil peun

AxaneMudeckasi pedb OTHOCHTCS K CIIOCOOHOCTH KOMMYHHIIMPOBATh WJICH, KOHIEIINHA H HH)OPMAIIUIO B
(bopMaIbHOM, CTPYKTYPUPOBAaHHOM CTHJIC, MOAXOSIIEM Ul aKaIeMHYECKHX KOHTEKCTOB. B orTinume OT
MOBCEIHEBHOTO WM Pa3rOBOPHOTO OOIICHHMS, aKaJeMUYECKasi PeUb XapaKTepPU3yeTCsl SICHOCTHIO, TOYHOCTHIO,
ITOCJIEIOBATENFHOCTRIO U COOIOIEHHEM akageMuueckux Kousenmii (Hyland, 2006).

Xapakmepucmuxu akademuyeckoul pedu:

1. Acnocmy: Axamemudeckasi pedb TpeOyeT YeTKOTO BBIPAKEHHS WIEH, ICIIOIb30BaHUS COOTBETCTBYOIIEH
JIEKCUKHA W CHHTAKCHCA JJISl TOTO, YTOOBI COOOIIEHHe OBIIO JIETKO MOHSATHO ayJUTOPHHA. JTO BKIIIOYAET B ceOs
n30eraHne ABYCMbICIICHHOCTH U MCIIOJIb30BaHME TOYHOTO SI3bIKA [UIS IepeIadn CIOKHBIX KOHIEnuii (Swales &
Feak, 2012).

2. ITlocneoosamenvnocmov U C6A3HOCMb. AKaneMUUecKass pedyb MPEANoyiaraeT JIOTHYECKYyIo U
MOCIICIOBATCIBHYI0 OpPraHM3alUi0 HJACH C IUIABHBIMU TEPEXOJaMH MKy MYHKTAaMH [UIS MOJICPIKaHHs
CBSI3HOCTH peur. CBSI3HOCTh JIOCTHTACTCSI C TIOMOIIBIO HCTIOIb30BaHMUS CBS3YOIINX CIIOB, MECTOMMEHHUI U IPYTUX
CPEJICTB CBSI3M JUISI COSIUHEHHS MICH M CO3aHusI SIUHOM ToBeCcTBOBaTeNbHOM cTpyKTyphI (Biber et al., 2002).

3. @opmanvrocme: AxaneMudeckas pedb NPUHUMAET (HOPMAaIbHBII TOH U CTUIIb, OTPaXKast CEPbE3HOCTD
CTPOTOCTh, PHUCYIINE aKaJEMHIECKOMY JTHCKYPCY. DTO BKIFOYAET B Ce0sl HCIONIB30BAaHUE CTAHIAPTHOTO SA3bIKA,
n30eranue pa3roBOPHBIX BRIPAKEHUI U COONIOICHHE akaeMuIeckux KouBeHwmit u Hopm (Hyland, 2006).

4. Kpumuueckoe mvluiieHue: AKageMUYecKas pedb CTUMYJIHPYET KPUTHYECKOE MBIIUICHHE, TpeOys OT
JIOKJIATYMKOB aHAIIM3a, OIECHKH W CHHTE3a MH(POpMAaIMU. DTO BKIOYaeT B ceOsl MPEACTABICHUE apryMEHTOB,
MOJJICPIKKY YTBEPIKIACHUIA I0Ka3aTeIbCTBAMU M Y4acTHe B 000CHOBaHHBIX febarax u auckyccusix (Paul & Elder,
2006).

5. Opuenmuposannocmo na ayoumopuio. AxaneMu4eckas pedb aJanTHPYETCs MOl ayANTOPHUIO, YIUTHIBAS
WX 3HAHUS, UHTEpechl M OXugaHusi. D(PGEeKTUBHBIE aKaJeMHUYECKHUE OpaTopbl aJanTUPYIOT CBOH S3BIK,
COJICpIKaHUE M CTUIIb IO/ HYX/IbI CBOCH ayJIUTOpUH, 0OecreurnBasi aKTyallbHOCTh M HHTEPECHOCTh COOOIICHUSI
(Brown & Levinson, 1987).

6. Bzaumooeiicmeue u 6os6eueHHOCMb: AKaJeMIUecKasi peub 4acTo BKIFOUAET HHTEPAKTUBHOE OOIICHME,
TaKoe KaK JMCKYCCHH, Je0aThl U MPE3CHTAIMH. JTO CIOCOOCTBYET BOBICUCHHOCTH, CTUMYIHPYET y4acTue U
COJICHCTBYET KOJUIGKTHBHOMY OOYYEHHIO, CO3/aBas BO3MOXKHOCTH JUisi OOMEHa WJASSIMH M OOpaTHOW CBSI3U
(Mercer, 2000).

Tem caMbIM, aKajieMHUYECKasi pedb XapaKTePH3YeTCs SICHOCTBIO, TIOCIIEI0BATENLHOCTHIO, (POPMATBLHOCTHIO,
KPUTHYECKHM MBbIIICHHEM, OPHEHTUPOBAHHOCTHIO HA ayJUTOPHI0 U MHTEPAKTHBHBIM XapakTepoM. Pa3Butue
ATUX XaPaKTEPHCTHUK SBISICTCS KIFOYEBBIM s 3 (EKTHBHON KOMMYHHKAIMHU B aKaJIeMHYECKOM cpe/ie, O3B0
CTyACHTaM YCTKO BbIpakaTb UACHU, YHACTBOBATH B 3HAYUMBIX JJUAJIOTraX U aKTUBHO Y4aCTBOBATh B aKaACMHUYCCKOM
JHCKYypCe.

Cneyughuxa mamemamuueckozo A3vika u OUCKYpCa

MaremMaTH4ecKHii SI36IK U JUCKYpPC 00J1a1at0T 0COOBIMU 0COOEHHOCTSIMU, KOTOPBIE OTIIMYAIOT WX OT JPYTUX
¢opm KomMMmyHHKauuu. [loHMMaHuEe 3THUX YHUKAJIBHBIX XapPaKTEPUCTHUK SIBISCTCS KIIOUEBBIM JJIsI Pa3BUTHUS
3 PEKTUBHON aKaJIeMUIECKONW PeYH Ha yPOKAaX MaTEMaTHKH.

1. Tounocme u cmpozocms: MaTemaTn4ecKuil sI3bIK XapaKTEePU3yeTcs CBOEH TOUYHOCTBIO M CTPOTOCTHIO.
TepMUHBI U CHMBOJIBI B MATEMAaTHKE UMEIOT KOHKPETHBIE 3HAYECHUSI ¥ UCTIONB3YIOTCS JUIsl TIepelavyd TOUHBIX HIIeH
W KOHLIENHH. JIByCMBICIEHHOCTH MUHUMHU3UpYETCs O1arofapst TOUHOMY HCIIOJIb30BAaHHIO ONIPEEIICHUH, aKCHOM
u MateMmatudeckoid Hotaruu (Pimm, 1987). Dta TouHOCTH TpeOyeT OT CTYAEHTOB YETKO M TOYHO BBIPAXKATh
MaTeMaTHUYECKHE I, YTO YIIyUlIaeT UX aKaJeMUICCKHE PEUEBbIC HABBIKH.

2. Abcmpaxmuocmv u QopmanrvHocmy. MartemaTHdecKuid S3bIK 4acTo paboTaeT ¢ aOCTpaKTHBIMHU
MOHATHSIMA M UAEAMH, KOTOpblE MOTYT HE MMETh HPSMBIX aHAJOrOB B IOBCEJHEBHOM si3blke. B pesynbrare
MaTeMaTHUYEeCKHI JUCKypC 00bIMHO OoJiee (opMaJieH U CIEeNUAM3UPOBAH, HCIOIb3Ysl YHUKAIBHYIO JIEKCUKY H
CHUHTAKCHUC, KOTOPBI MOXKeT ObITh He3HakoM cTyaeHTaM (Hershkowitz, Schwarz, & Dreyfus, 2001). PasButue
HaBBIKOB Pa0OTHI C 3TUM CIIEHUATM3UPOBAHHBIM S3BIKOM SBISIETCS BaXXHBIM s 3P PEKTUBHONH KOMMYHHUKALIUU
Ha ypoKax MaTeMaTUKU.

3. Jlocuueckas cmpykmypa. MareMaTHYecKnil TUCKypC OCHOBAaH HAa JIOTHYECKOM pAcCCyKACHHH H
aprymenranuu. HampumMep, MmareMaTHYeCcKHEe JOKA3aTeIbCTBA TPEOYIOT YETKOTO M JIOTHYECKOTO Pa3BUTHSI UICH,
npuYeM KaKABIH IIar HoAaepKHBaeTcsl AoKa3zaTenbcTBoM wiH paccyxiaeHueM (Tall & Vinner, 1981). DOrta
JIOTMYecKast CTPYKTypa CIIOCOOCTBYET pa3BUTHIO KPUTUYECKOT'O MBIIUIEHHUS U AHAJIMTUYECKUX HABBIKOB, TaK KaK
CTYyZICHTaM HEOOXOAMMO apryMEHTHPOBATh CBOM PACCYXICHUS TPU 00CYKACHUN MaTeMaTHIeCKUX KOHLIEIIHNH.

4. Cumeonuxa u Homayus: MaTeMaTHUECKUH S3bIK CHIIBHO TOJAaraeTcsi Ha CHMBOJIbI, YPaBHEHUS H

5



Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

MaTEeMaTUYECKYI0 HOTALNIO JUI IPEACTABICHNS IOHATUI U OTHOLIEHU . Biianenue 3Toil CMMBOIMKOM BayKHO JUIst
noHUMaHus 1 3PPeKTUBHON KOMMYyHUKauu mMareMatndeckux uaei (Cohen & Zaslavsky, 1997). Omnako 3to
TaKXe CO3/1aeT TPYAHOCTH ISl CTYJIGHTOB B MHTEPIpPETAlMd U KOPPEKTHOM HCHOJIb30BAHUN MAaTEMAaTUUYECKOM
HOTAaIlMU B X aKaJeMHYECKOW PEeUH.

5. Vuuxanvnocmo u ynueepcanvnocmy: HecMoTpst Ha yHUKalbHbIE 0OCOOCHHOCTH, MATEMaTHYECKUI SI3BIK
Takke 00JanaeT YHUBEPCAIBHOCTHIO, KOTOpas TIPEONOJIEBAET KYJIbTYPHBIC U  SI3BIKOBBIC T'PAHUIIBL
Maremarnyeckie KOHIIETIINN W MPUHIAIIE TPUMEHUMBI B PA3JIMYHBIX KyJIbTypaxX M KOHTEKCTaxX, 4TO JeaeT
MaTEeMaTHYECKHH S3BIK MOIIHBIM HHCTPYMEHTOM [UIsI TJIOO0ATbHOW KOMMYHHUKAIMM W COTPYJHHYECTBA
(Kilpatrick, Swafford, & Findell, 2001).

Crenugurka MaTeMaTUYECKOTO S3bIKa M JUCKYpCa XapaKTEPH3yeTCsl €ro TOYHOCTHIO, aOCTPaKTHOCTHIO,
(hopMabHON CTPYKTYpOH, OMOpPOIl Ha JIOTUYECKOE pacCyXICHHWE W YHWUKaJIbHOW cuMBONHKOW. [loHMMaHne u
OBJIAJICHUE STUMHU XapaKTEPUCTUKAMH BaXKHBI JUIS aKaJEMHUYECKHX PEUYECBBIX HABBIKOB CTYJICEHTOB HAa YpPOKax
MAaT€MAaTUKH, TaK KaK 5TO MO3BOJISIET MM YETKO BBIpaXKaTh MAaTEeMaTHUYECKUE HJCH, MPUMEHSTH JIOTHYECKOe
paccyxaenue u 3¢ (GHeKTUBHO 00IMATHCS ¢ APYTUMH Ha SI3bIKE MATEMAaTHKH.

MeToanbl npenojaBaHusi B MaTeMaTUKe U MX BJIHsAHUE HA Pa3BUTHe aKaJeMUYeCKUX peueBbIX HABbIKOB

Mertoapl npenoaaBaHysl, IPUMEHsIEMbIC B YPOKaX MaTeMAaTHUKHU, 3HAUUTEIHHO BIMAIOT HA aKaJeMHUYECKHE
peueBble HaBBIKM YUCHUKOB. TpaAniMOHHbIE U HHHOBALMOHHBIC ITOIX0AbI K IPENOAaBAHUI0 MaTEMAaTHKH UMEIOT
CBOU IPEMMYIIECTBA U HEIOCTaTKH, HO BCcE OOJbIE MPU3HACTCS BAXXHOCTb BHEAPEHHS KOMMYHUKATHBHBIX
METOAOB 1151 3 PEKTUBHOTO PAa3BUTHS PEUCBBIX HABBIKOB.

Tpa}IHHHOHHBIe U MTHHOBAIIUOHHBIC METOABI NPECNOAaBAHUSA
TpaIII/IHI/IOHHLIe METOJbI MPEIIoJaBaHuA I/IHHOBaHI/IOHHI)Ie MCTO/bI ITpETIoAaBaHus

1. Jlexyuonnoe npenooasanue: 1. IIpobnemno-opuenmuposarnoe
TpaguiioHHOEe  TpeTnofaBaHWe MaTEeMaTHKH obyuenue: VIHHOBaIMOHHBIE METOJBI, TAKHE KaK
YacTO OCHOBAaHO Ha JEKIUIX, TJIe YYHUTEIh MPOOJIEMHO-OPUEHTHPOBAHHOE obOy4eHwue,
OOBSCHAET MaTeMaTHYECKHE  IIOHATHA U MO3BOJISIIOT YUCHUKAM HCCIIEIOBATh pealbHBIC

MpoOJIEMBI, COTPYIHUYATH C OJHOKIACCHUKAMU

MPOLEAYPHI, a YUYEHUKH CIYIIAIOT U JeJaroT

3aMETKH. OTOT  TOAXOJ  MOXET  ObITh | W OOIIATHCS CBOU UJICH U PEIICHUS. DTOT MOJXO0T
3¢ ekTUBHBIM s Tiepeaaurd WHGOPMAIUK, HO |  CIHOCOOCTBYET Pa3BUTHIO KPUTHYIECKOTO
YacTO OrPaHUYMBACT BO3MOXXHOCTH YUYEHHKOB | MBIIUICHUS, COTPYIHHYECTBA u
AKTUBHO OOINAThCS W Pa3BUBATh PCUCBBIC KOMMYHHKaTHBHBIX HaBbikoB (Hmelo-Silver,
naseiky (Boaler, 2016). 2004).

2.  3Banomumanue Hauzycmv: AKIEHT Ha 2. Hccnedosamenvckoe obyuenue:
MEXaHMYECKOM  3anoMuHaHuu ¢opmyn wu | HccnemoBarenbckoe — oOydeHue — MoOy»xaaeT
NPOIIEYP TAKXKE SBJSICTCS XapaKTEePHOW YepTol | YYCHHKOB 3a7[aBaTh BOMPOCHI, HCCIICAOBAThH

TPaAULMOHHOIO IIPENOJABAHMUS MATEMATUKH.
OTOT MOAXOA MOXKET 3aTPyOHHUTH pa3BUTHE
KPUTUYECKOTO MBIIUICHHS M  CHOCOOHOCTH
YUEHHUKOB OOBSICHATH CBOE TIOHHMMaHHUE

MaTeMaTHYeCKUe KOHICTIIIMH U CTPOUTH CBOE
HNOHMMaHKE. DTOT MOIXO/I TOOMIPSIET aKTUBHOE
ydacTHe M KOMMYHHKAIIHIO, Pa3BUBas pEUCBbIC
naBbiku (Boaler, 2016).

(Schoenfeld, 1992).

BHeapeHue KOMMYHMKATHBHBIX METO0B /ISl PA3BUTHSI pe4YeBbIX HABBIKOB

[Ipu3HaBas orpaHWuYeHMs TPATUIIMOHHBIX METOJOB NPENOAaBaHUs, Bce OOJbIlle BHUMAHUS YICNSeTCS
BHE/IPEHHI0O KOMMYHHUKATHBHBIX METOJOB MJISl Pa3BUTUSl PEUEBBIX HABBHIKOB Ha YpOKax MaTeMaTHKH. Bor
HECKOJIBKO 3(PEKTUBHBIX CTPATETHH:

1. O6cyxnenns B kiacce: [loompsiiiTte oOCyXIeHUST B KJIacce, TIe YICHHKH MOTYT BBICKA3BIBATH CBOU
MBICJIH, 337]aBaTh BOIPOCHI M B3aMMOJICHCTBOBATh MO MOBOJY MAaTEMAaTHYECKUX MOHATHH W 3aaad. JTo
CIIOCOOCTBYET aKTUBHOM KOMMYHHKAILIMK M Pa3BUTHIO peueBbix HaBbikoB (Chapin, O'Connor, & Anderson, 2013).

2. KonnextusHoe o0yuenue: [ToompsiiTe KOJUIEKTHBHBIC yIeOHbIE AATEIBHOCTH, I/I€ YUCHUKH padoTaioT
B IpyIIax JJIs PeIIeHUs 3ahad, oOCYKICHUS PEIICHUH M OOBACHEHHS CBOETO PACCY)KICHUS. DTO pa3BHBACT
HaBBIKM COTPYAHUYECTBA M KOMMYHHKAIMH, BKIIFOUas peueBbie HaBbikyu (Johnson & Johnson, 1999).

3. Ipesentaumu u aebarol: 3agaBaiiTe MpPEe3CHTAMK WK A€0aThl, TI¢ YUCHUKH MOTYT MPEICTaBUTh CBOU
penieHust, OOBSICHUTE CBOM PACcCYXJICHUS U 3alIUTHTh CBOU HAEH. DTO MOOYKAAET YIEHHKOB YETKO BBIPAXKAThH
CBOM MBICITH U pa3BuBaTh yoeaurensHbie pedeBbie HaBbiku (NCTM, 2000).

4. Pedrexcusi 1 METaKOTHUTHBHBIE aKTUBHOCTH: [loomipsiiTe yd4eHWKOB peeKTUpoBaTh HajJ CBOMM
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00y4YeHHEM M BBIPAXaTh CBOE IIOHUMaHHE Yepe3 METaKOTHUTHBHBIC aKTHBHOCTH, TaKHe KaK BEJCHHE THEBHUKA,
Pa3MBILUICHUS BCIYX WM Pe)IeKCUBHBIC 00CYKACHHS. DTO CIIOCOOCTBYET CAMOCO3HAHMIO M PA3BUTHIO YMCHUS
YeTKO BhIpaXkaTh CBOU MbIciH (Schon, 1983).

Keiic-ctaqn: Bausinme MeToq0B npenofaBaHusl HA aKaJeMH4YeCKHe pedeBble HABBIKH HAa ypoOKax

MaTEeMaTHUKH

BBenenue:

OTOT Ke#c-CTam paccMaTpWBaeT BIHMSHUAE PA3JIMYHBIX METOJIOB TIPENOJaBaHusl Ha pa3BUTHE
aKaJeMHUYECKUX PEUeBBbIX HABBHIKOB B ABYX 10-X Kjlaccax Mo MaTeMaTHKe, MPENoJaBacMbIX OJHUM U TEM XKe
yuureneMm. Omun knace (Kmacc A) momywan oOydeHwe C HCHOJIB30BaHHMEM KOMMYHHUKAaTHBHBIX |
WHHOBAIIMOHHBIX METOOB IPEMO/IaBaHUs C aKIIEHTOM Ha Pa3BUTHE PEUEBBIX HABBIKOB, B TO BPEMs KaK APYTron
knace (Knace B) criiepoBain TpaguliMOHHBEIM METOIaM MPENOJaBaHusl.

MeTtoaojorusa:

O6a Kimacca HaONIOMAUCh B TEUEHHE TPEX MECSIICB.
BOBJICUEHHOCTh M aKaJEMUYCCKUE PEUCBhIC HABBIKK OLICHUBAIMCH Yepe3 HAOIIOICHHS B KJTacCe, CTYICHYCCKUC
MPE3CHTAIMN W OOPATHYIO CBS3b OT YUHTEIS.

VYyacTue CTyAEHTOB,

BOBJICYCHHOCTb:

MeTtoabl Kanace A: Kaacc B: TpaauiiioHHbIe METOIBI
KomMyHHKaTHBHBIE U | IIpenoJaBaHus
WHHOBAaIlMOHHBIC METOAbI
penojaBaHus
Hcnoan3yembie - OOyueHue Ha OCHOBE - JlekunoHHOE TMpENnoJaBaHUE C
cTpaTeruu pewieHus npoOsieM C TPYHIOBBIMH | MUHMMAJBHBIM Y4aCTHEM CTYIEHTOB.
O6CY)KILCHI/I$[MI/I. - AKHCHT Ha 3allOMHMHAHUC HAHU3YCTb
- KonnextuBuple yueOHBIE | GOPMYI U IPOLEXYP.
NIEATENIbHOCTY W O0y4eHHWe Co - VanuBugyanpHas  pabora C
CBCPCTHUKAMMH. OTpaHNYCHHBIMU BO3MOXXHOCTSIMHU JISL
- [IpesenTanmu u Ae0aThl MO | OOCYKIACHHUS.
MaTeMaTHYECKHM TeMaM. - HomamiHue 3aaHus ¢ aKIeHTOM Ha
- Pednexcus U | IPaKTHYECKHE 3a/1a4H.
METAKOTHUTUBHBIC aKTUBHOCTU.
Pe3yabTarhl 1. TloBeimieHHOE Yyd4acTHE H Krnacc B (TpaguiroHHbIe METO/IBI)

- CtyzneHTs! Ki1acca A ObLIH 1.  OrpaHuueHHoe  ydacTHE H
Oonee aKTHUBHO BOBJICYCHBl B | BOBJIECUYCHHOCTB:
00CyKIEeHUS u TpYIIOBEIC - Crynmentsl knacca B mposBisian
aKTHBHOCTH. MEHbBIIE 3HTy3HMa3Ma M y4yacTusi BO BpeMs
- CryneHTsl TPOSIBIANM | 3aHATHH.

OoJiee BBICOKUIT yPOBEHBIHTY3HA3MA

- Atmocdepa B ki1acce yacto Oblia

U MOTHBAlMM K  W3YYCHHIO | MTACCUBHOMN c MHUHUMAaJIbHBIM
MaTEeMaTHKH. B3aMMOJICICTBHEM CTY/ICHTOB.
2.  YnydumieHHe — peyeBbIX 2. [IpoGieMsbl ¢ peyeBBIMY HABBIKAMH:

HaBBIKOB!
- CTyIeHTbI MOTJIN Y€TKO U
SICHO BBIpaXXaThb CBOM MBICIH BO
BpeMsi 00CYKIEHUH 1 MPE3eHTAIN.
- CrTyneHTHl yBEpEeHHO W
MIPABUIBHO WCIIOJIb30BaIH
MaTEMaTHYECKYI0 TEPMHUHOJIOTHIO.

3. [oBrIIeHne KPpUTHUYCCKOT'O
MBIIIJICHUSA:

- CryneHTsl
TPYJIHOCTH C BBI

HCIIBIThIBAJIN

paX€HUEM CBOMX MAEM U 4acto
MOJIAraJIuCh HA YIUTEIS I O0BACHCHHH.
- OrpaHuyYeHHbIE BOBMOXHOCTH JJIs
MPaKTUKU peud 3aTPyJHUIIM  pa3BUTHE
pEYEBBIX HABBIKOB.

3. ®dokyc Ha 3allOMHHAaHHE BMECTO

- CrygenTtsl kiacca A | MIOHUMaHUS:
MPOSBUIM  YIyYIICHHBIC HaBBIKU - AKIICHT Ha 3aIIOMUHAHNEC Hau3yCTh
KPUTHYIECKOTO MBIILICHUS, | IPUBET K ITOBEPXHOCTHOMY ITOHUMAHHUIO

aHaJM3Upys MpoOseMsbl, o0cyxaas

MaTeMaTUYCCKUX ITOHSATHM.
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pas3nvHbIe MOJIXO/IBI u - CryneHTs UCTIBITBIBAIIU
000CHOBBIBasi CBO€ MHEHHUE. TPYAHOCTH C IPUMEHEHHEM CBOUX 3HAHHH B
HOBBIX KOHTEKCTaX WIH OOBSICHEHUEM CBOETO
4. Ilo3utuBHas atMocdepa B | pacCy ICHHS.
KJacce:
- AtMocdepa B Kiacce 4. MeHblie COTpyOHHYECTBA B
KJj1acca A ObL1a Oonee | oOyueHuUH:
COTPYIHUYECKON u - B knacce knacca B oTcyrcTBOBano
HOJIEPKUBAIOLICH, YTO | COTPYOHMYECTBO  MEXIY  CTYJCHTaMH,
CIocoOCTBOBAIO CO3AHUIO YyBCTBA | OOJBITMHCTBO 3a/1aHui ObUTH
coobmiecTBa cpeu CTYJICHTOB. WHIWBUAYaTbHBIMH.
3akiiouenue PesynpTartel 3TOrO Keiic-cTaAM IMOMYEPKUBAIOT 3HAYUTENBHOE BIUSHHE

METOZOB IPENOAaBaHusI Ha Pa3BUTHE aKaJEMUUECKUX PEUECBBIX HABBIKOB Ha YPOKax
MareMatukd. Kiacc A, KOTOpbI  HUCHOJNB30Bal KOMMYHHUKAaTUBHBIE U
MHHOBAIMOHHBIC METOAbI IPETIOAaBaHus, IMTOKa3aJl 3aMETHLIC YJIIYUYIICHUA B PCUCBBIX
HaBbIKaX, Y4YaCTHM MW BOBJICUCHHOCTU TII0 CpPaBHCHHIO C KJIIaCCOM B, rae
UCIIOJIb30BAINCH TPAAULIMOHHBIE METOIbI IPETIOAABAHMS.

B knacce A CTYACHTBI MOIJIM YC€TKO BbIPaXaTb CBOW MBLICJIH, YUaCTBOBATH B
3HAYHUMBIX O6Cy)KI[eHI/I$1X U OPpUMCHATH KPUTUYCCKOC MBIIUICHUE, YTO OTpaXXacT
MOJIOKUTEJIBHOE BIMSIHAE KOMMYHHUKAaTUBHBIX METOJOB IIPENOJaBaHUs HA Pa3BUTHE
aKaJeMUYECKUX PpEUeBBIX HABBIKOB. B TO BpeMs kKak B kiacce B crynmeHTHI
CTaJIKUBAJIHUCh C HpO6IICMaMI/I B BBIPpaXCHUU CBOUX I/IZ[GfI, HCIILITBIBAJIU OTCYTCTBUE
MOTHBAllUd M JEMOHCTPUPOBAIM OrPaHMYCHHOE BOBJECUCHHE, YKasblBas Ha
OTrpaHUYEHMs] TPAJULMOHHBIX METOAOB IIPENOJABaHUSA B PAa3BUTHUH PEUEBBIX
HaBBbIKOB.

Takum o6pa30M, BHCAPCHUEC KOMMYHUKATUBHBIX U HHHOBAIMOHHBIX MCTO/I0B
MperoJJaBaHusa Ha YPOKaxX MAaTCMATHUKW MOXKET 3HAYUTCIIBHO YJIYUIIUTH
aKaJeMUYECKHEe pEYeBble HABBIKM CTYJEHTOB, CIOCOOCTBYS HX oOmemy
aKaJeMUYEeCKOMY yCIIeXy U Pa3BUTHIO KaK 3(QEKTHBHBIX KOMMYHHKATOPOB.

3akIoueHne

B nanHOI1 cTaThe ObUIa pacCMOTpEeHa BaXKHOCTh Pa3BUTHS aKaJeMHUYECKUX PEUEBbIX HABBIKOB HAa ypOKax
MaTeMaTHKH, OCOOCHHO B KOHTEKCTE Ka3aXCTaHCKOW cHCTeMbl 00pa3oBaHMsA. AKageMH4yecKas pedb TpeOyeT oT
CTY/ICHTOB HE TOJIBKO SICHOCTH ¥ TOYHOCTH BBIPXKEHUS HJIEH, HO M YMEHHS IPUMEHATH JJOTHYECKOE PACCYKICHHUE,
aHaJM3UPOBATh HHPOPMALIUIO U aJalITHPOBATHCS K CBOCH ayJAUTOPHH.

MareMaTHuecKHil SI3bIK M AUCKYPC 001aal0T YHUKAJIbHBIMU XapaKTEPUCTUKAMH, TAKUMH KaK TOUYHOCTb,
abcTpakTHOCTD, (hopMalibHAsE CTPYKTYpa U OIopa Ha JIoruyeckoe paccyxaeHue. [lonumanue u BiajgeHue STUMU
OCOOCHHOCTSIMH SIBJISIFOTCSI KJIFOYEBBIMU JUIst 3((EKTHBHOM KOMMYHHUKAIIMH B aKaJEMHUYECKOH cpeie W s
ycHemHoro o0y4eHus: MaTeMaTHKe.

B kazaxcranckoii cucreme 00pa3zoBaHus HAOIIOAAaeTCA PACTYILUHA aKIIEHT Ha Pa3BUTHE KOMMYHUKATHBHBIX
HAaBBIKOB CTYZICHTOB B COOTBETCTBUU C rI100aJIbHBIMU CTaHAapTaMu. I/IHTCI‘paHI/ISI Pa3BUTUA aKa)IeMquCKOﬁ peun
B y‘le6HBII>'I IIpoHeCC IMOMOXKET CTyACHTaM HE TOJIBKO JIYy4II€ IMOHMMAaTb W NPHUMCEHATH MaTEMAaTUYCCKUEC
KOHIIETIIIMH, HO ¥ CTAaHET OCHOBOM JJIsl MX OyIyLIero akaJeMHUYecKoro U MpoecCHOHAIBHOTO yCIexa.

Kazaxcranckue yueHbple Takke MOAYEPKUBAIOT BAXKHOCTh MHTETpalMi akKaJeMHUYECKOM peud B
06pa30BaHI/Ie 1 IOAACPKUBAIOT pa3BUTUEC KOMMYHUKATHBHBIX HABBIKOB B y‘-IeGHOM mpouecce. 9to0 MMOATBEPIKAACT
HEO0OXOMMOCTh COBPEMEHHBIX METOJIOB IPENOJaBaHus, KOTOPHIE CTHUMYIHUPYIOT CTYAEHTOB K aKTUBHOMY
y4acTHIO B 00yUEHHH, pa3BUBAIOT UX KPUTUYECKOE MBIIIICHHE U aHAJTUTUYECKUE CIOCOOHOCTH.

B 3akmroueHue, MHBECTHIIMHM B Pa3BUTHE aKaJIEMHUYECKOM PEUM Ha ypoKaxX MaTeMaTHKH HE TOJIBKO
MOBBIIIAIOT KAUECTBO 00pa30BaHusl, HO U CIIOCOOCTBYIOT IIOJTOTOBKE CTYACHTOB K BEI30BaM COBPEMEHHOI'O MUPA,
o0ecrieunBasi X aKTHUBHOE Y4acCTHE B aKaJIeMHYECKOM JTUCKypce U OOIIeHUH Ha INI00aIbHOM YPOBHE.
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HNCHHOJIb30OBAHUME OBPA3OBATEJIBHBIX IIVIAT®OPM HA YPOKAX MATEMATHUKH
USE OF EDUCATIONAL PLATFORMS IN MATHEMATICS LESSONS

Abstract: The article explores the integration of educational platforms and multimedia resources in
mathematics education. Two case studies are presented: the use of gamified platforms for math practice and the
integration of multimedia resources in math lessons. The findings highlight the benefits of these innovative
teaching methods, such as increased student engagement, improved understanding of mathematical concepts, and
enhanced motivation for learning. The article emphasizes the importance of leveraging technology to enrich the
educational process and prepare students for the challenges of the 21st century.

Keywords: Educational Platforms, Multimedia Resources, Mathematics Education, Gamified Learning,
Student Engagement, Technology Integration.

Annomauusn: B cmamve paccmampusaemcs —uwmezpayus  00paA306amenvHblX  NAAM@POPM U
MYTbMUMEOULIHBIX pecypco8 6 obpazogamenvbHblil npoyecc no mamemamuxe. Ilpusedenvt 08a Ketic-cmaou:
UCNIONIb308AHUE USPOBBIX NIAMPOPM OJisL NPAKMUKY MAMEMAMUKY U UHIMESPAYUST MYTbMUMEOULIHbIX PeCypPCos 8
ypoxu mamemamuxu. Mccredosanue 8vissasnem npeumyuiecmsea 3mux UHHOSAYUOHHBIX Memo008 NPenodasanisl,
maxue Kax NosvbluleHUe B08IeYEeHHOCMU CHYOEeHMO8, YIyYluleHue NOHUMAHUS MAMEeMamu4yeckux KOHyenyui u
cmumynuposarue momusayuu x ooyuenuro. Cmamvs aKyeHmupyem HUMAHUE HA BANCHOCU UCHOTIb30BAHUS
mexHoao2ull 015t 0602aweHus 0OPaA306aMeEIbHOCO NPOYECCd U NOO2OMOBKU CMYOeHmMOo8 K 8bl306am 21 eexa.

Knwouesvie cnosa: Obpazosamenvhvie naam@opmsi, Mynemumeouiinvie pecypcwvl, Obpazoganue no
mamemamuxe, Ueposoe obyuenue, Bosreuennocmo cmyoenmos, Unmezpayusi mexnonocul.

Beenenne

OO0Opa3oBaTelIbHbIC TEXHOJOTHH OBICTPO MpeoOpa3oBayid JaHAmMAPT COBPEMEHHOTO OOpa3oBaHUS,
npejsaras HOBble BO3MOKHOCTH JUUISL YITy4IISHHUS! TIPOLIECCOB MPENoAaBaHus U oO0ydeHus. B oOpasoBanuu 1o
MaTeMaTHKe UHTETPALHs TEXHOJIOT Ui SBOIIOIIMOHNPOBAIa OT TPAIUIIMOHHBIX METO/IOB K 00JIee HHTEPaKTHBHBIM
W 3aXBaTBIBAIOIIMM MOJX0/IaM. PaHHHE HHCTPYMEHTBI, TAKHE KaK KaJbKYJISITOPBI U KOMITLIOTEpHBIE 00yJaroIne
MPOTPaMMBbI, TPOJIOKHUIN IIyTh K COBPEMEHHBIM oOpa3oBaTenbHbIM IUardopmam. bnaromapst mporpeccy B
TEXHOJIOTHAX MEJarorn Mo MaTeMaTHKe HMMEIOT JOCTYH K IIMPOKOMY CIIEKTPY IH(POBBIX PECypcoB, OT
WHTEPAKTUBHBIX CUMYJSILMH 10 OHJIAHH-MHCTPYMEHTOB JJsl COTPYAHUYECTBa, obecreunBas Oojee
MEePCOHAIM3UPOBAHHbIN U 3 PeKTHBHBIN onbIT 00yueHus mis cryaeHtoB (Jones & Clarke, 2007; AxmeTtoBa &
Hypmaram6etoBa, 2019).

WnTterpaums oOpazoBarenbHbIX IATGOPM B IPENOaBaHUE MATEMATHKH UMEET IMEPBOCTEIICHHOE 3HAUEHHE
B COBpPEMEHHOM 1I(POBOi 31toxe. DTH maT(opMBbl MPeIaratoT MHOKECTBO PEUMYILIECTB, KOTOPbIE YIIyUIIIAI0T
KaK IPOIIeCChl TIPENoAaBaHusl, TaK H 00yUIEeHUSI.

- [loBbiieHne BoBieueHHOCTH: MHTEpaKkTHBHBIE (YHKIMH U MYJIBTUMEIUHHBIE PECYpChl MPHUBICKAIOT
BHHMaHHKE CTY/ICHTOB U JIeNIal0T 00yueHne MaremMatuke oonee narepecHsiM (Hwang & Jeng, 2016).

- Ilepconanm3upoBanHOe OOydeHHE: ATANTHBHBIE ANTOPUTMBI OOyYEHHUS aJanTHPYIOT KOHTEHT MO
WHIMBUIyalIbHbIE MTOTPEOHOCTH CTYJICHTOB, TIO3BOJISIS UGB PEpEeHIIMPOBATh MHCTPYKIMIO U IeJIEHANPABICHHO
BoccTaHaBnuBaTh 3HaHus (Baker & Inventado, 2014).

- CoBmectHoe 0o0yuenue: OHIAHH-TUIATGOPMBI CITOCOOCTBYIOT COTPYJAHHYECTBY MEXIY CTYICHTAMH,
CTUMYJIHPYs 00y4eHHe Yepe3 B3aUMOIIOMOIIb U peleHne mpobiem (Zhaksylykova, 2017).

- JloctynHocTh W ruOKocTh: brnaromapsi riOKocTH OHNAMH-IOCTYNa CTYJEHTHI MOTYT YUHTHCS B CBOEM
TEMIIC W BO3BpallaThcs K MarepuaiaM IO Mepe HeoOXOAUMOCTH, CIIOCOOCTBYSI CAMOCTOATENILHOMY O0YYECHHUIO
(MunmncrepctBo obpazoBanus Kazaxcrana, 2018).

- OcHoBaHO Ha naHHbIX: [lenaroru MOryT OTCIEKUBATh NPOTPECC U YCIIEBAEMOCTh CTYACHTOB C TIOMOLIBIO
AHAJIMTHKH, YTO NO3BOJISIET IPUHUMATh 00OCHOBAaHHBIC pelieHus B o0y4yeHnnn u BmMernatenbera (ISTE Standards
for Educators, 2017).
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OcHOBHasl 1eNTb 3TOW CTaThH - UCCIEA0BATh dPPEKTUBHYIO UHTETPAIMIO 00pa30BaTENBHBIX IIaTHOPM B
o0Opa3oBaHHE 10 MaTeMaTUKe, M3ydas WX BIUSHUEC Ha BOBJICYCHHOCTH CTYJCHTOB, Y4E€OHBIC PE3YyJIbTaThl U
MearOTHYEeCKUe MIPAKTUKU MIPenojaBaTescil.

Onpenenenue 00pa3oBaTe/IbHbIX IIATHOPM

OO6pazoBaTenbHbIe WIATPOPMBI MIPENCTABISIIOT COOO0H CHEMATN3UPOBAHHBIE MPOTPAMMHBIE TTPOTYKTHI
WM BeO-CEpBUCHI, TpeAHA3HAuUCHHbIC I MOJIEPKKHU MpoleccoB oOyueHus u mpenogaBanus. OHHU
00€eCTeYnBalOT HHCTPYMEHTBI ISl CO3/IaHMsI, YIPABICHUS M PaclpoCTpaHeHus] 00pa3oBaTebHOIO KOHTEHTa, a
Takke JUIS OPraHM3allMid WHTEPAKTUBHOTO B3AaHMMOJCHCTBHSA MEXIy NPENONaBaTeNIIMH M YUYCHHKAMH.
O6pazoBaTenbHble  MIaTGOPMBI  CIIOCOOCTBYIOT HMHAMBHUAYAIM3alMH OOYYCHHUS, PACIIUPSIOT JOCTYN K
00pa3oBaTeibHBIM pecypcaM W CTHUMYJIUPYIOT aKTHBHOE YYacTHE CTYIEHTOB B 00Opa3oBaTEIbHOM IIpolecce
(Johnson, L., Adams Becker, S., Estrada, V., & Freeman, A., 2015).

Tumbl 06pazoBaTenbHbIX MIaT(HOPM, UCTIONB3YEMBIX B 00pa30BaHUU [0 MaTEMaTHKE

1. Yuebnbie ynpasmstouue cucteMsl (LMS): Oto miatdopmsl, npenHazHauyeHHbIE Ul OpraHu3alul |
ymnpasieHuss o0pazoBaTenbHBIMH KypcamMu. OHHM BKIIOYAIOT (YHKOUHM U1 pasMeIleHHs MaTepualos,
OpraHu3alliy JHMCKYCCHH, NMPOBEACHHS TECTUPOBAHHS M OTCICKHBAHHS IIporpecca CTyAeHTOB. [Ipumepsr:
Moodle, Blackboard, Canvas.

2. WutepakTuBHBIE 00pa3zoBaTelbHBIE IIATGOPMBI: OTH IUIATQOPMBI NpPEANaraioT HHTEPaKTUBHBIC
3a/1aHMs1, CHMYJISIUH M UTPBI JUTS YITydIIeHHs TOHUMaHHUs MaTeMaTHIeCKHX KOHIenid. OHM 9acTO UCTIONB3YIOT
reiimudukanuio s MmotuBanuu ydammxcs. [Tpumepsr: Kahoot!, Desmos, Geogebra.

3. O0J1ayHple XpaHWINIIA U COTPYAHIUECTRBO: [11aTdopMBbl, MO3BOJISAIONINE CTYICHTAM U TPEIOIaBaATEIIIM
COXpaHsiTh, OOMEHUBAThCS U COBMECTHO paboTaTh Haja MaTepuaiamu. OHH 00JEerJaloT AOCTYN K pecypcaM H
COTPYAHUYECTBO BHE KitaccHoi komHaThl. [Ipumepsr: Google Classroom, Microsoft OneNote, Dropbox.

4. BeOunapuble u BuAeoKoHGpepeHI-aThopmer: llnatdhopMer Ams TpoBeneHUs OHIAWH-YPOKOB,
BEOMHAPOB M KOHCYJIbTAIlMM B peanbHOM BpeMeHH. OHHM 00€CIeYMBAIOT BO3MOXHOCThH JUCTAHIIMOHHOTO
00y4eHHs M B3aMMOICHCTBHUS B pEeKUME pealibHOro BpemeHH. [Ipumepsl: Zoom, Microsoft Teams, WebEX.

5. MoOwisHBIE 00pa3oBaTebHbIe NpHIOKeHH: CHennaau3upOBaHHBIC NPHIOKEHUS JUIS MOOHMIBHBIX
YCTpOﬁCTB, MMpE€AHA3HAYCHHBIC JJIA O6y‘-IeHI/I$I Matematuke. OHHA TO3BOJISIOT ydyamuyMmces u3y4daTtb MaTepual B
mo6oe BpeMs u B mobom mecte. [Tpumepsr: Photomath, Khan Academy, BrainPOP.

Pocm yugpposwix obpasosamenvuvix pecypcos

Lndposbie oOpazoBaTeNbHBIE PECYpChl MEPEKUBAIOT HEBEPOSITHBIA POCT B TIOCIEIAHUE JECSATHIIETHS,
OTpaXkasi TEXHOJIOTMYECKUE HHHOBAIIMY ¥ U3MEHEHHUS B 00pa30BaTeNbHBIX MPAKTHKAX. JTa IBOJIIOIHS o0oramaeT
o0pa30BaTeNbHBIN IPOIECC, NMPEJOCTABISAS YYUTEIIM M yYCHUKAM IIUPOKHH CHEKTP WHCTPYMEHTOB IS
a¢dexruBrOoro 00yueHus u npenonasanus (Pappas, C., 2018).

CoBpemeHHOE 00pa3oBaHUe aKTUBHO JIBMXKETCS B CTOPOHY OHJIAMH u cMemaHHbIX (blended) oOyuarormmx
cpen. Otu opmatsl mpeIaraloT THOKHK M JOCTYITHBIA MOAX0A K 00YYEHHIO, TIO3BOJISIS yYalIUMCs MOJTydaTh
3HaHUs B yJI0OHOE BpeMs U B YJ00HOM MecTe. CMelaHHbIe Cpeibl KOMOMHUPYIOT TPAJAUIIMOHHOE KIIACCHYECKOEe
o0y4eHHe ¢ OHJNaH-pecypcamMu, obecrieunBasi Oosee T'MOKHMN W MEPCOHANN3UPOBAHHBIN MOAX0J K 00yUeHHIO
(Bonk, C. J., & Graham, C. R., 2012).

OTH W3MEHEHHUS BBI3BaHBI HE TOJBKO TEXHOJOTMYECKHMMH BO3MOKHOCTSMH, HO M CTPEMIJICHHEM K
o0ecIrieyeHnIo JIOCTyna K OOpa30BaHUIO Uil BCEX CJIOCB HACENICHHMs, YIYYIICHWIO KadecTBa OOy4YCHUS H
ajianTalyyd K COBPEeMEHHOMY HMH(pOpMaIMOHHOMY 00I1ecTBY. [lepexoa K OHJIAHH M CMEIIaHHBIM O0YYaroIIuM
cpeaam TpeOyeT OT mpernoAaBaTeeil U yJaluxcsi HOBBIX HABBIKOB, HO B TO JK€ BPeMs IIPEI0CTaBIISET MHOXKECTBO
BO3MOYKHOCTEH TSI MHHOBALIMI M COBPEMEHHBIX MeTo10B 00yuenus (Harris, J. B., & Hofer, M. J., 2011).
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Keiic-ctaau 1

Hcnonb3oBaHue UTPOBBIX MIATHOPM A8 NPAKTUKHA MATEMATHKH

Bsenenue:

WHTerpanust MrpoBbIX MIATGOPM B MaTEMAaTHYECKOE 00pa30BaHKe MPUBICKACT BCE
Oonpiie BHUMaHWSL OJarofapsi CBOEMY IIOTCHIMANy YIyYIINTh BOBJICYCHHOCTD
CTY/ICHTOB, MOTHBAlMIO W yd4eOHble pe3ynbrarhl. MrpoBas Momenb B 00Opa3oBaHHH
npernoiaraeT MPUMEHEHHE JIEMEHTOB | TPHUHIIMIIOB [U3aiiHa UTP B 00pa30BaTeIbHBIX
KOHTEKCTaX /Il TOT0, 4TOOBI 00yUeHHe cTaao 60ee HHTEPAKTHBHBIM U YBICKATEIbHBIM
(Deterding, Dixon, Khaled, & Nacke, 2011). B sToM Keifc-CcTamy paccMaTpHBaeTCs
BHEJPCHHE HWIPOBBIX IIATHOPM B MATEMATHUYCCKUH KJIacC CTapIIMX KJIACCOB s
HOICPXKKH MPAKTHKA MaTEMATHKH.

Tpa uHOHHBIE METOIbI MPEMOAABAHHUS M MPAKTHKH MATEMAaTHKA YacTo He
00eCIeYnBaOT BOBICYCHHOCTH M HE YYHTHIBAIOT WHIAWBHAyaIbHBIC 00pa30BaTeIbHbBIC
norpebHocTH. VIrpoBbie iatdopMsl IPEIATAlOT albTePHATUBHBII MOIXO0, TPEBPaIast
MPaKTUKy MaTeMaTHKH B MHTEPAKTUBHBIE UTPHI, enas oOyueHue 0ojiee HHTEPECHBIM H
MOTHBHPYsI CTyIeHTOB K mpaktuke (Landers, 2015).

Ucnonp3yemas
miatdopma:
MathPlay

MathPlay - sto ommaiiH-urpoBas miatopma, CHEIUATBHO pa3paboTaHHAS IS
MaTteMaTHieckoro obpaszoBanus. OHa mpeuiaraeT pa3sHOOOpa3HbIE MaTeMaTHYECKHE
UIPBI, COOTBETCTBYIONIME y4eOHOH MporpamMme, MO3BOJISISI CTyIEHTaM IPAKTHKOBATH
Pa3JIMYHBIC TEMBI MATCMATHKH, UT'PDasl B YBJICKATCIIbHBIC UT'PHI.

Buenpenue:

1. Uurerpauus B yueOHbli Tan: MathPlay Obt BHepeH B perymisapHbIi yaeOHbIH
TUIaH 110 MaTeMAaTHKE, C HA3HAYEHNEM KOHKPETHBIX UTP JUTsl KaXKIOHW eIMHUIIBI WIIA TEMBI,
H3y4aeMoi B Kiacce.

2. BoBreueHHOCTH CTyAeHTOB: CTyIeHTaM MOOMIPSUIOCH UrpaTh B urpbl MathPlay
KaK B KJIacce, TaK M JAoMa. YUHTENsl KOHTPOJIUPOBAIM MPOTpecc CTYIACHTOB M JaBaji
00paTHYIO CBSI3b /ISl CTUMYJIMPOBAHHS HENIPEPHIBHON MPAKTHKH.

3. Muddepenmmarus: MathPlay nipemaraet urpsl Ha pa3HbIX YPOBHSIX CI0XKHOCTH,
MI03BOJISISL YYUTEINSIM Ha3HA4aTh MTPbI, OTBEYAOIIHE HHIMBH/YaIbHBIM 00pa30BaTeIbHBIM
MOTPEOHOCTSIM CTYJICHTOB.

Pesynbrarsr:

1. YBenuuenue BoBieueHHOCTH: CTYIEHTHI TOKa3aJid MOBBIIICHHBIM UHTEPEC H
BOBJICUEHHOCTh B MPAKTUKY MaTeMaTHKH OJiarojaps UrpoBomy xapaktepy MathPlay.

2. VYaydmienme —ycmeBaeMoCcTH: PerysisipHoe  umcnonb3oBanue — MathPlay
KOPPEIUPOBATIO C YIYUYIICHHEM YCIEBAGMOCTH MO MAaTeMaTHKE, TaK KaK CTYACHTHI
MIPaKTUKOBAJIM MaTEMATHUECKHE HABBIKU B YBJICKATCIILHOW U MHTEPAKTUBHON (opMe.

3. [lonoxxurenpHas oOpatHas cBsi3b: CTyIEHTH COOOIIAIN, YTO UM HPABATCS UTPHI
MathPlay u oHu CUMTAIOT HX MOJIE3HBIMH ISl OOYUYCHUS.

3akaroueHue:

Wnterpanust MathPlay, urpoBoii minardopmbl, B y4eOHBII TUIaH MO0 MaTeMaTHKe
OKa3aj1ach YCHEIIHOM CTpaTerueii AJ1s yIIydIeH s BOBJICUCHHOCTH CTYICHTOB HIIPAKTHKH
MaTeMaTHKH. THTepaKkTUBHBIN U YBIEKATEIbHBIN XapakTep UTP CTUMYJIUPOBAJICTYACHTOB
K yamie u 3¢ deKkTuBHee MPaKTHKe MATEMAaTUYECKUX HABHIKOB. TakuMm 0Opa3oM,UrpoBEIe
mratdopmel, Takre kak MathPlay, MoryT OBITh IIEHHBIM JOMTOTHEHHEM K
MaTeMaTHIeCKOMY 00pa30BaHMIO, MpeIaras HHTEPECHBIN U YBICKATEIBHBIA CITOCO0 IS
CTYJICHTOB NPAaKTUKOBATh ¥ yJIy4IaTh CBOM MAaTEMATHICCKUE HABBIKH.
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Keiic-ctaau 2

HNuTerpanus MyJbTHMETUIHBIX PECYPCOB B YPOKAaX MaTeMAaTHKHU

Bsenenue:

WuTerpanust MyJNbTUMEAMHHBIX PECYpPCOB B YPOKH MATEMAaTUKH MOXKET
3HAYHUTEIHLHO 000TaTUTh 00pa30BaTEIIbHEIHN IIpoIece, enas ero 0oyee HHTEPAKTHBHBIM,
BU3yalbHBIM W JIOCTYIIHBIM JIJIsl CTYJCHTOB C pa3HbIM YpOBHEM OOYyYCHHSI.
MynsTUMEIUHHBIE PECYPChl, TaKWE€ KaK BHUJCO, WHTCPAKTUBHBIC CUMYJSIUH, U
MPE3eHTAIUN, MOTYT TIOMOYb CTYJICHTAM JIy4YIlle TIOHATh CJIOKHBIC MaTEMaTHUECKUE
KOHIICMIINH, BU3YAIM3UPOBATh AOCTPAaKTHBIC HMJCH M CTUMYJIUPOBATh MX HHTEPEC K
npeamery (Mayer, 2009).

Hcnons3yemeie
MYyJIbTHUMEIUNHBIC

pecypcesr:

1. Obpaszosamenvhvie 6uoeo:
- "Kak pabotaer mporeHTh: mpocroe oowscuenue” (How Percentages Work: A
Simple Explanation)
- "T'eomeTpuueckue hopMsl B peanbroii xu3uu" (Geometric Shapes in Real Life)

2. UnmepaxmusHvie cumynayuu:
- "JluHamMudeckue ypaBHEHUWs: mHTepakTHBHas cumyirsiius” (Dynamic Equations:
Interactive Simulation)
- "I'paduku GyHKIMiL: FKciepuMenTanbHbIi anamu3” (Function Graphs: Experimental
Analysis)

3. I'paguru u ouazpammol:
- "Hcropus MaTeMaTHKU: BPEMEHHAsl JIMHUS OT AHTHUYHOCTH 10 COBPEMEHHOCTH"
(History of Mathematics: Timeline from Antiquity to Modern Times)
- "Jlnarpamma Benna: mepeceuenue muoxects" (Venn Diagram: Intersection of Sets)

OTH pecypchl TPENOCTaBISIFOT BH3yalbHbIE W WHTEPAaKTUBHBIE CITIOCOOBI
WUTIOCTPALMK M OOBSICHCHUS MAaTEMAaTHYECKHUX KOHICMIIUN, JieNas Mpolecc 00y4eHus
0oJiee HATTISAHBIM B TOHATHBIM JUIS CTYJCHTOB.

Bnenpenue:

1. UWurerpaumss B yueOHBI TulaH: MynbTUMEIUIHbIE pecypchl  ObLTH
WHTETPUPOBAaHbl B PEryJSAPHbIM y4eOHBIH IJIaH, COOTBETCTBYS DPa3IUYHBIM TEMaM M
€AMHNLAM U3yUYCHUS.

2. Hcmomp3oBaHWe Ha ypoKax: YUWTENS WCIHOIb30BAIN MYJIbTHMEIUITHBIE
peCypChl Ha ypoKax Uil WILUTFOCTPAIK, OOBACHEHHS ¥ IEMOHCTPAIIMYA MaTeMaTHYECKUX
KOHIIETIIINH.

3. Hoctynm mnst camocTosiTenbHOTO u3ydeHHs: CTYAEHTBI MMENH JIOCTYN K
MYJIbTUMEIMUHBIM pecypcaM JIJIsl CAMOCTOSITENIBHOIO U3YUEHHUS U IPAKTUKH MaTepraa
BHE KJlacca.

Pesynbrarsr:

1. TloBbllmieHWe TOHUMaHUs Marepuana: lcnonbp3oBaHHE MYJIBTHMEIUHHBIX
pecypcoB crnocoOCTBOBAIO YJIYUIICHUIO MOHMMAHHUS MAaTeMaTHUYECKUX KOHLEHIHH Y
CTY/IEHTOB.

2. VYBenuueHWe MOTHBAlNWU: Bu3yalbHble HW HWHTEPAKTUBHBIE DJIEMEHTHI
MYJIBTUMEINH CAeNalu ypPOKH 00Jiee MHTEPECHBIMU U MOTHBUPYIOIIUMH JJIS1 CTYACHTOB.

3. Pa3BuTHe HaBBIKOB CaMOCTOSITENbHOro oOy4eHus:: CTyHeHTbl Hay4YHIINChH
WCIIONIE30BaTh MYJIBTUMEINITHBIE PECYPCHI ISl CAMOCTOSATEIEHOTO N3YYEHHUS U TIPAKTUKA
MaTepHaia.

3akiroueHue:

WnTerpanust MyIbTUMEIWHHBIX PECYPCOB B YPOKHM MaTEeMAaTHKH OKa3anach
3G GEKTHBHBIM CIIOCO0OM 000TaTHTh 00pa30BaTENbHBI MPOIECC W  YIYUIIHTh
MMOHMMaHHE MaTeMaTHYECKUX KOHLENIUHN y CTYACHTOB. Bu3yalbHble 1 HHTEpAaKTUBHBIC
3JIEMEHTBHl MYJIBTUMENNN CTHUMYJHPOBAIN WHTEPEC CTYACHTOB M MOMOITIM UM JydIle
MOHSTH U IPUMEHATHh MaTEMAaTUYECKHE 3HAHUS.
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3akiouenne

B coBpemenHOM 00pa3oBaTeIbHOM KOHTEKCTE HCIIOIb30BAaHHE OOpa30BaTEIbHBIX IUIATQOPM, MIPOBBIX
MEXaHUK ¥ MyJbTHMEAUHHBIX PECypCOB CTAHOBHTCS Bce OOJiee aKTyallbHBIM JJIsl IPUBJICUCHHS W BOBJICUCHMUS
CTYACHTOB B Yy4eOHBIN mpouecc. Ha mpumepe pacCMOTPEHHBIX KeWC-CTaaW MOKHO YBHIETb MHOTOTPaHHOE
MIPEUMYILIECTBO TAKOT'O IIOAX0a B O0Y4EHUH MaTeMaTHKe.

Bo-niepBbix, wurpoBbie Iiatdopmel, Takue kak MathPlay, npemoctaBiasioT yBIeKaTeNbHYIO U
WHTEPAaKTHBHYIO Cpeay IJIsl IPAKTUKA MaTeMaTHUYECKUX HABBIKOB. JTO CIIOCOOCTBYET MOBBIMICHHIO MOTHBALIUU
CTYZAEHTOB M yIy4IICHHUIO UX yCIIEBAEMOCTH B MaTEMaTHKE.

Bo-BTopeIX, uHHTErpamuss MyJIbTUMEAMHHBIX PECYpCOB, TaKMX Kak oOpa3oBaTeibHbIE BUACO MU
WHTEPAaKTHBHBIE CUMYJISINH, 00OTalaeT yaeOHbIN mporecc, aenas ero 0ojee BU3yalbHBIM U TOCTYITHBIM. JTO
MO3BOJISIET CTYACHTaM Jyylle TOHHUMATh CJIOKHBIE MaTeMaTHYecKHe KOHICMIMH W BH3YaJU3UPOBATh
a0CTpaKTHBIC UJICH.

O0a kelic-cTaau JEMOHCTPUPYIOT, YTO HHHOBAIIMOHHBIE METO/BI IIPEIIOJaBAHNS MAaTEMATHKH C
UCIIOJIb30BaHUEM 00pa30BaTENbHBIX IIATGOPM U MYJIBTUMETUHHBIX PECYPCOB MOTYT 3HAYMTEIBHO YIYUIIUTh
KadyeCTBO O6y‘-ICHI/I$I, IOBBICUTH YPOBCHBb BOBJICUCHHOCTH CTYJACHTOB U CTUMYJIMPOBATh UX MHTCPEC K MMPECIMETY.

B zakmrouenue, pa3paboTka 1 BHEAPEHHE COBPEMEHHBIX 00pa30BaTEIbHBIX TEXHOIOTUI B MaTEMaTHYECKOE

o0Opa3oBaHUe SBISETCS HEOTHEMJIEMOI YacThIO COBPEMEHHOM TeNarormuecKoi MPaKTHKH. DTH METOMBI He

TOJIBKO CHOCOOCTBYIOT yAYYIICHHIO Y4eOHOTO Mpoliecca, HO U MOATOTABIMBAIOT CTYACHTOB K aKTHBHOM

KHU3HECITEIBHOCTH B COBPEMEHHOM HH(OPMAIIMOHHOM 00LIeCTBE, I'ie TU(POBasi (paMOTHOCTh U YMEHHE

OBICTPO aaNTHPOBATHCS K HOBBIM TEXHOJIOTHSIM MIPAlOT KIOYEBYIO poiib.TakuM 00pa3om, HHTErpanus
COBPEMCHHBIX O6pa3OBaTCJH)HI)IX TEXHOJIOTHH B YPOKH MaTEMATUKHN HE TOJIbKO aKTyaJibHa, HO U HeO6XOI[I/IMa JJIsA
MTOTOTOBKH CTY/ICHTOB K BBI30BaM 21 Beka.
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OVERVIEW OF PUBLIC-PRIVATE PARTNERSHIP IN HEALTHCARE IN THE UNITED
KINGDOM AND THE APPLICATION OF THIS EXPERIENCE IN KAZAKHSTAN

Anparna: MeMJIeKeTTIK-)KEKEHIeTK OpINTECTIKTEp MEMJIEKETTIK JKOHE KEKe YHBIMAAp apachIHIAFbI
BIHTBIMAKTACTHIKTHI BIHTAJIAHABIPY apKbUIbl MEAWIMHAIBIK KbI3MET KOPCETYAIH PEBONIOUUSIIBIK TICLIl OOMABL.
YneiOputanusna maiiga Oomran MOXKO-Oynm jkeke KOMITaHWSIIAp MEKTENTep MEH aypyXaHalap CHSKTHI
MEMJIEKETTIK HBICAHAAPABI OacKapyabl KapKbUIAHABIPATHIH JKOHE OAaKBUIAMTHIH Y3aK Mep3iMal KemciMmuiep.
MyHzaai BIHTBIMAKTACTBIK PECYPCTAPBIH JKETICTICYLIITI XKoHe HHPPAKYPBHUILIMIBI IaMBITY CHSIKTHI IEHCAYIIBIK
cakTay JXKyHeNepiHiH alniplHAa TypraH Oipkatap Mmaceienepii miemyre MyMKiHAiK Oepexi. 130-man actam
JeHCayNBIK cakTay >ko0ackl xkoHe 20 xpurnan actaM MXKO Toxipubeci 6ap ¥IpIOpuTaHus JeHCAYIBIK CaKTay bl
XKaKcapTyFa YMThUIaThIH Ka3akcTaH cusKTHI enjepre 0ail OimiM YChIHAABI. ¥JIBIOpUTAHUSHBIH KYKBIKTBIK 0a3achl
MEH O03bIK TOKIpHUOECiHe cyiieHe OThIphI, KazakcTaH JEHCAYJBIK CaKTay CajJachIHAAFbl 63 KaKCTTUIIKTEpPIH
KaHaFaTTaHIBIPY YIIiH jkeke MOKO xylieciH Kypa anaipl.

Tyiin ce3mep: MemekerTik-kekememKk opinTectik; JleHcaynblK cakray WH(PaKYpPHUTBIMEL,
Ynei0putanust; Kazakcran; bIHTIMaKTacTHIK.

AnHoTamusi:  ['ocygapCTBEHHO-4YacTHbIE  MapTHEPCTBA  CTAaJM  PEBOIOIMOHHBIM  CIIOCOOOM
MIPEeIOCTaBICHUS] MEJUIMHCKHUX YCIYT, TMOOILPSS COTPYIHHUYECTBO MEXAY TOCYAApCTBEHHBIMH M YaCTHBIMU
opraam3anusamu. ['UIL, 3apoguBmieecss B BenmkoOpuranuu, npeacrasisier co00il TONTOCPOUHbIE KOHTPAKTHBIE
COTJIAIIEHHS, B paMKaX KOTOPBIX YacTHble KOMIAHWW (UHAHCUPYIOT M KOHTPOJHPYIOT YIpaBlieHHE
rOCYJapCTBEHHBIMU OOBEKTaMH, TAKUMH KaK IIKOJBI ¥ OONBHUIIBL. Takoe cOTpyJHUYECTBO MO3BOJISET PEIIUTh
psan mpobrieM, CTOSIIMX Mepei CUCTEMaMH 3JPaBOOXPAHEHUs, TaKMX KaK HEXBaTKa PECYpPCOB M pa3BUTHE
nH(ppacTpyktypsl. mes 6onee 130 mpoexToB B cdepe 3npaBooxpanenus u Oonee dyem 20-netHuit onsir [UIl,
BenukoOputanus mpemiaraer OoraTble 3HaHWS TaKMM CTpaHaM, Kak Kazaxcral, cTpemsiuMmcs yTy4IIduTbh
3npaBooxpaHenue. Omnupasch Ha NMpaBoBYIO 0a3y M mepenoBoit omblT BenmukoOpurannu, Kazaxcran moxer
co3math MHAMBHAYyadbHyro cuctemy [UIl nmnst ynmoBieTBopeHust cBOMX MmOTpeOHOCTe B obnactu
3/[paBOOXPaHEHUS.

KaroueBble cioBa: ['ocynapcTBEHHO-4aCTHOE NApTHEPCTBO; HH(MPACTPYKTypa 3ApaBOOXPAHEHHS;
BenukoOpuranus; Kazaxcran; coTpyJHIYECTBO.

Annotation: Public-private partnerships have become a revolutionary way of delivering health services by
encouraging collaboration between public and private organizations. Rooted in the United Kingdom, PPPs are
long-term contractual arrangements in which private companies finance and oversee the management of
government-leased public facilities such as schools and hospitals. These collaborations address several issues
facing healthcare systems, such as resource constraints and infrastructure development. With more than 130
healthcare projects and over 20 years of PPP experience, the UK offers a wealth of knowledge to countries like
Kazakhstan looking to improve healthcare. By looking to the UK's legal framework and best practice, Kazakhstan
can create a tailored PPP framework to meet its healthcare needs.

Keywords: Public-Private Partnerships; Healthcare Infrastructure; United Kingdom; Kazakhstan;
Collaboration.

A public-private partnership (PPP) is a long-term (up to 49 years) contractual relationship model, in which
the state provides investment and services to a group of private firms. In most cases, these collaborations entail
private enterprises building public buildings like schools, hospitals, jails, or highways, which are subsequently
leased to the government. In exchange, the state gives the businesses rent and has the option to outsource some
non-core activities to the private sector. PPPs which combine the best aspects of the public and private sectors,
are essential to raising the standard of healthcare. These collaborations support the resolution of several issues
confronting health systems, such as infrastructure development, resource limitations, and service delivery
optimization.

PPPs have been a game-changer in the health sector, enabling government and private sector collaboration
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on service delivery. The approach, which has its roots in the UK, entails a strategic partnership whereby private
enterprises finance and oversee public assets. These processes in healthcare have been honed and optimized over
time in the UK, leading to fruitful alliances that have dramatically enhanced healthcare delivery. The PPP
experience of the UK offers Kazakhstan and other nations a useful point of comparison for creating and
implementing PPP frameworks for the healthcare industry. Kazakhstan can maximize the benefits of private sector
involvement in healthcare services and expedite the creation of PPPs by examining the best practices, lessons
learned, and legislative framework of the UK.

With more than two decades of solid implementation under its belt and a varied portfolio comprising more
than 130 healthcare projects, the UK is a shining example of experience and innovation in PPPs. The UK persistent
dedication to PPPs has greatly changed the country's healthcare environment and established a standard for
efficient infrastructure construction and service enhancement, with a cumulative capital value of over £12 billion.
Spanning a spectrum of projects from the monumental St Bartholomew's and Royal London Hospitals, valued at
a staggering £1.1 billion and recognized as the largest single PPP hospital contract in the UK, to more modest
ventures such as £2.8 million residential care homes, the UK’s PPP initiatives have epitomized versatility and
adaptability.

Building on this wealth of experience and success, the UK has demonstrated the transformative power of
PPPs in health. By harnessing the expertise and capital of the private sector, the UK has tackled complex health
challenges and improved the efficiency, resilience and sustainability of its health system. In addition, the UK's
extensive track record in implementing PPPs demonstrates the enduring value of the model and its adaptability to
meet evolving health needs. As Kazakhstan embarks on its journey to revitalise its healthcare system, it can gain
invaluable insights from the UK's rich experience of PPPs. By studying UK best practice, learning from its lessons
and capitalising on its successes, Kazakhstan can develop a bespoke PPP framework that meets its unique
healthcare priorities, regulatory environment, and socio-economic context.

In the UK, PPP frameworks have a deliberate emphasis on adaptability, facilitating the seamless integration
of evolving healthcare needs and technological advances. In addition, the UK's PPP initiatives are underpinned
by enhanced transparency mechanisms characterised by robust reporting standards and stakeholder engagement.
These mechanisms serve to maintain accountability and mitigate the risks associated with PPP projects. By
fostering a culture of openness and accountability, the UK has increased public confidence in PPP initiatives and
strengthened governance frameworks.

In addition, streamlined procurement processes, standardized contractual frameworks and performance-
based incentives are key to optimizing efficiency and accelerating project delivery. By minimizing bureaucratic
barriers and facilitating collaboration between public and private stakeholders, the UK has achieved streamlined
implementation of PPP projects, ensuring timely access to critical healthcare infrastructure. Also, the
sustainability of PPP initiatives is also underpinned by a sensible sharing of risks and rewards between public and
private partners. This equitable distribution fosters a sense of shared ownership and incentivizes collaborative
partnerships.

In the UK, the financial viability of PPP projects is ensured through a variety of funding mechanisms,
including equity, debt and public grants. By exploiting this diverse funding landscape, the UK has diversified
investment portfolios, reduced reliance on public funding and catalyzed private sector involvement.

Despite their many benefits, PPPs in healthcare are not immune to challenges and criticism. In the UK,
concerns about transparency, accountability and value for money have led to vigorous debate and increased
scrutiny of PPP projects. Allegations of corruption, instances of improper accounting practices and opaque
decision-making processes have cast doubt on the effectiveness and sustainability of PPPs. Furthermore, critics
claim that PPPs may inadvertently prioritize profit motives over public health outcomes, potentially exacerbating
inequalities in service provision and widening inequalities in access to healthcare. While PPPs offer promising
ways to improve health services, it is imperative to recognize and address the challenges and criticisms associated
with their implementation. By addressing these issues head-on and adopting robust governance mechanisms,
stakeholders can mitigate risks and optimize the impact of PPPs in health care.

Several countries around the world are working with UK organizations to formulate their own PPP
frameworks, using UK expertise to improve their healthcare infrastructure and services. Notable examples include
Canada, Ireland, Portugal, Australia, Japan, and Sweden, which are actively developing their own PPP models to
deliver exceptional healthcare facilities and services. Kazakhstan may learn a great deal from the UK's vast
experience with PPPs as it sets out to revitalize its healthcare system. Kazakhstan can create a customized
framework that addresses its distinct healthcare priorities, regulatory environment, and socio-economic context
by closely examining the best practices of the UK, taking lessons from previous mistakes, and comprehending
new trends in the implementation of PPPs. The experience of the UK emphasizes the significance of major
stakeholder participation. To foster consensus and reduce the risks involved with PPP initiatives, it is essential to
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include a variety of stakeholders, including government agencies, private investors, medical professionals, and
civil society organizations. To ensure the success of its programs, Kazakhstan can gain by encouraging
stakeholder collaboration, accountability, and openness. Also, a strong and well-defined regulatory framework is
also necessary for the efficient management of projects involving PPPs. Kazakhstan must create legislative
frameworks that define the obligations, rights, and protections of all parties involved and guarantee adherence to
moral and legal requirements. Another important takeaway is proactive risk management. Risk identification,
assessment, and mitigation are essential to the accomplishment of PPP initiatives. Strong risk management
frameworks that address the operational, reputational, and financial risks connected to public-private healthcare
collaborations should be developed in Kazakhstan.

PPPs have the potential to stimulate innovation, improve access to quality healthcare services, and drive
economic growth in Kazakhstan's emerging healthcare sector. Our country is ideally positioned to harness the
transformative potential of PPPs to address systemic challenges and achieve sustainable development goals. This
is driven by the country's rapidly growing population, changing disease burden and increasing demand for
healthcare infrastructure. There are several key opportunities for PPPs in Kazakhstan's health sector, as PPPs can
act as a catalyst for the financing and development of critical health infrastructure, including hospitals, clinics,
diagnostic centers, and medical laboratories.

In addition, as technology develops, PPPs provide a channel for integrating innovative technologies and
digital solutions into health systems, such as telemedicine platforms, electronic health records, interactive
applications for mobile devices, and the use of artificial intelligence and data analytics to predict disease, optimize
treatment processes and provide personalized care.

By collaborating with experienced international companies and consortia, Kazakhstan can strengthen local
capacity in healthcare management, infrastructure development and clinical service delivery. In fact, Kazakhstan
is on the cusp of an era of transformation in healthcare, and PPPs can play a key role in shaping the country's
healthcare development trajectory. By capitalizing on these strategic opportunities, Kazakhstan can create
sustainable partnerships that will drive progress, innovation and improve the health of its citizens.

In summary, PPPs are a critical tool for addressing the complex issues facing health systems around the
world. PPPs offer creative solutions to resource constraints, infrastructure development needs and service delivery
optimization through collaborative efforts between the public and private sectors. Over the course of two decades,
the UK has implemented numerous successful PPPs worth billions of pounds, demonstrating their revolutionary
potential. By examining the UK's best practices, legal structures and lessons learned, countries such as Kazakhstan
can advance the establishment of customized PPP frameworks that align with their healthcare agendas and socio-
economic contexts. Kazakhstan can use PPPs to improve the accessibility, quality, and equity of healthcare for its
people by prioritizing flexibility, openness and stakeholder participation. In addition, the UK's international
collaboration with other nations - including Canada, Ireland, Portugal, Australia, Japan, and Sweden - in
developing PPP frameworks underlines the general recognition of the UK's expertise in this area. Kazakhstan has
the opportunity to draw on this wealth of expertise and experience as it sets out to transform its healthcare system,
creating lasting alliances that encourage progress and creativity in healthcare delivery.

References:

1. Hart, O. (2003). Public-private partnerships and the private provision of public goods. The Economic
Journal, 111(746), 764-784.

2. Grimsey, D., & Lewis, M. K. (2004). Public private partnerships: The worldwide revolution in
infrastructure provision and project finance. Edward Elgar Publishing.

3. Government of the United Kingdom. (2023). Healthcare: Public Private Partnerships. Retrieved from
https://www.gov.uk/government/publications/public-private-partnerships/public-private-partnerships.

4. World Health Organization. (2019). Public-private partnerships in health: An overview of PPPs in the
health sector globally and in India. World Health Organization.

5. Lethbridge, J. (2010). European Healthcare Services, Multinational Companies and A European
Healthcare Market. PSIRU University of Greenwich.

17


http://www.gov.uk/government/publications/public-private-partnerships/public-private-partnerships

Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

UDC 338.242.2

Serikuly Zhassulan
Master’s degree student
Kazakh-British Technical University
Almaty, Kazakhstan

Kudaibergenov Salauat
Master’s degree student
Kazakh-British Technical University
Almaty, Kazakhstan

APPLICATION OF AGILE APPROACHES IN THE DEVELOPMENT OF DIGITAL MARKETING
STRATEGIES

Abstract. Within the framework of the study, the essence of the use of flexible approaches in marketing is
considered. The author also researched the use of Agile approaches in the development of digital marketing
strategies. HubSpot's research on digital marketing strategy implementation is reviewed and the practice of
limiting the amount of work in progress (WIP) is aimed at minimizing this juggling of tasks. As part of this study,
it was revealed that the introduction of agile modules in marketing organizations offers a systematic method for
quickly promoting projects with frequent interaction, testing new tactics and scaling successful practices. The
example of the retailer Walmart, which used agile approaches in the field of digital marketing, is considered. The
team of the retailer's marketing project, which uses flexible methods in the process of implementing a digital
marketing strategy, is characterized. It is determined that in the context of the development of digital marketing
strategies, the use of Agile approaches demonstrates significant potential for improving the flexibility, efficiency
and efficiency of project implementation. According to the author of the article, the prospects for the development
of the use of Agile approaches in digital marketing are expressed in the further integration of data and analytics
into the decision-making process. Using data to continuously evaluate the effectiveness of marketing campaigns
and quickly adapt strategies will play a key role in achieving competitive advantage.

Keywords: Agile, marketing, project, team, digital marketing strategy, client.

Introduction

The application of Agile approaches to the development of digital marketing strategies is a significant
area of research in the context of the rapidly changing dynamics of the digital economy. In modern scientific
literature, attention is focused on the need for flexibility and adaptability of strategies in the context of constant
technological progress and changing consumer preferences. Agile approaches, originally developed for the
software industry, demonstrate significant potential in optimizing the processes of developing and implementing
marketing strategies, allowing companies to effectively respond to market changes and increase customer
satisfaction.

In today's marketing practice, marketers face unique challenges caused by increased pressure and the need
to scrutinize their strategies and actions. Wu T. points out that "organizations are under constant pressure to
confirm return on investment (ROI) in an environment where budgets are under scrutiny and potential cost
reductions are possible™ [1, p.323]. To maintain sustainability, marketing organizations need to adapt to customer
requirements faster, implement effective programs faster, and achieve measurable results in a short time.

Traditional methods of planning, launching, and optimizing campaigns are often not flexible enough to
respond effectively to dynamically changing market conditions. Slow, consistent, and rigid internal processes are
not conducive to quickly launching customized campaigns or adapting to change. This highlights the need for
marketing organizations to develop effective, cross-functional decision-making processes spanning strategy,
creative, and media to increase their agility.

Jalali Sohi A., Bosch-Rekveldt M., Hertog M. point out that "marketing organizations that adopt the
principles of agile marketing and implement the "test and learn" approach achieve significant success" [2, p.2117].
They are characterized by improved speed to market, higher ROI, and increased team satisfaction compared to
organizations that take more traditional approaches. As such, adapting to the principles of agile marketing is
critical for marketing organizations seeking sustainability and efficiency in the face of uncertainty and change.

Agile marketing is an approach that uses continuous data analysis and analytics to quickly identify
promising opportunities or solutions, test quickly, evaluate results, and iterate in real time. Lovkova I.S. notes that
"this approach not only forms a certain mentality among marketing specialists, but also serves as a fundamental
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principle for the organization of marketing activities" [3, p.73].

Main body

On the other hand, traditional marketing organizations looking to speed up project delivery often face
challenges related to efficiency and team morale. Increasing competition for marketers' time and attention leads
to inefficient use of resources and a decrease in the effectiveness of campaign launches. Such traditional processes
reduce the strategic importance and influence of certain teams, such as creative and media groups, which leads to
their degradation to the level of quick order performers instead of being the elite specialists they originally claimed
to be.

Cournivan R. points out that the use of Agile approaches in the development of digital marketing strategies
is a response to the need to adapt to the rapidly changing market environment and consumer needs [4, p.457]. At
the heart of Agile is the idea of iterative development, which involves breaking down large tasks into small,
manageable chunks, allowing teams to respond quickly to change and optimize strategies in real time. In the
context of digital marketing, Agile approaches involve close collaboration between different departments and
specialists, including data analysts, content developers, SEO specialists, and product managers. This cooperation
is organized through regular meetings and exchange of information, which contributes to quick decision-making
and implementation of changes.

A central element of Agile in marketing is the use of data and analytics to constantly test hypotheses and
evaluate the effectiveness of various tactics and promotion channels. This allows teams to identify the most
promising opportunities to attract and engage audiences, as well as optimize their advertising budget. Applying
the Agile methodology to the development of digital marketing strategies also implies flexibility in planning and
the ability to adapt campaigns to changing market conditions and consumer behavior. This is achieved through
short cycles of planning and revision of strategies, which makes it possible to quickly abandon ineffective
solutions and focus efforts on the most effective approaches [5, p.294].

The agile approach involves the creation of cross-functional teams that are able to independently manage
projects from idea to implementation. This stimulates innovation as team members have the opportunity to make
suggestions and experiment with new ideas without having to wait for long approval cycles. Thus, Agile
methodologies in digital marketing contribute to increasing the effectiveness of marketing campaigns through
adaptability, efficient use of resources, reducing the time to market for new products and campaigns, as well as
improving interaction within the team and with customers.

Agile management of digital marketing strategies is most effective in situations where an iterative
approach contributes to cumulative growth of results. Using agile methodologies in these areas allows teams to
quickly adapt to changes in consumer behavior and search engine algorithms, thereby gradually improving their
performance.

However, it is difficult to apply flexible approaches to marketing projects within a digital strategy that
have strict time frames, although it is not impossible. An example of such a situation would be the organization
of a single event, where flexibility may seem limited due to fixed deadlines. However, even in this context, agile
methodologies can offer significant benefits when applied in the context of not one but a series of activities. This
approach allows teams to analyze and improve marketing processes throughout the entire cycle of events,
systematically implementing improvements to increase their effectiveness and audience engagement [6, p.556].

Agile management involves a continuous process of analysis, planning, execution, and evaluation that
provides teams with the ability to continuously adjust and optimize digital marketing strategies and tactics to meet
current trends and market needs. In this way, agile methodologies transform marketing into an adaptive and
dynamic process that can effectively respond to the challenges of today's market environment.

Kanban is a visual project management method that makes it easier to collect, organize, and prioritize
sprint tasks using a board. The Kanban board is divided into columns, each of which displays the status of the
task, and the cards in these columns represent individual tasks. The central principles of Kanban include
visualizing the sprint workflow, limiting the amount of work in progress, managing the flow of work, formulating
a clear process policy, implementing feedback loops, and continuously improving processes.

Scrum, unlike Kanban, is a comprehensive system for agile project management, offering a set of values,
guidelines, and roles to support the team in its pursuit of continuous improvement and development. At the heart
of Scrum is the selection of a Scrum Master, who coordinates the three key stages of an iteration, known as the
Sprint. These stages include sprint planning, where the team identifies tasks to complete; daily stand-ups to discuss
progress and possible adjustments to the plan; as well as a sprint retrospective to evaluate the work done and
prepare for the next cycle [7, p.15].

The team should be a unified team with the necessary set of skills and responsibilities for the successful
completion of the project. This underscores the idea that the success of an agile project relies on the ability of the
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team to work as a unit, where each participant contributes to the achievement of common goals. The term backlog
refers to the set of activities required to complete a project. As a marketing project manager, you add and prioritize
tasks to a waiting list, known as a backlog. The sprint planning and backlog management process includes a
meeting where the project manager works with the team to select items from the backlog to include in the sprint.

Using a Kanban board makes this process easier by allowing you to visually move tasks from the list of

upcoming tasks to the active completion phase. Task estimation is key in agile management, where the team
collaboratively assesses the effort required to complete each task, choosing non-standard metrics such as T-shirt
sizes to visualize the amount of work. This assessment is used to optimize sprint planning, ensuring a balance
between the workload and team resources [8, p.599].

Sprint planning is aimed at discussing and determining the scope of work for the upcoming period, while
daily stand-ups are designed to coordinate the team's actions and quickly resolve issues that arise. An iteration
review provides an opportunity to showcase work and get feedback, while a retrospective helps you analyze
processes to improve them in the future. These meetings are key elements of an agile approach, helping to speed
up processes, increase team efficiency, and streamline project management. Most marketers manage multiple
unfinished tasks at the same time, often balancing between five or more projects, plus new tasks that keep coming,
including those they haven't yet discovered in their inbox. A study by HubSpot found that processing emails takes
up more than three hours of marketers' time each week, highlighting the significant impact of routine marketing
tasks on overall productivity (Figure 1).

3,5
31 3,05
I I 2,6

Data collection, Email Landing pages Social media Management
organization and
analysis

3,55
3,5 E

2,5

1,5

0,5

Figure 1. HubSpot's Study on Digital Marketing Strategy Implementation [9]

In the context of agile project management, the practice of limiting the amount of work in progress (WIP)
aims to minimize this juggling of tasks. It involves setting limits on the number of tasks the team can work on at
the same time so that they can focus on completing them before moving on to the next one. This approach not
only increases the efficiency of the team's work, but also contributes to the better completion of each individual
task, since team members can fully focus on the current project without being distracted by many tasks open at
the same time.

Implementing agile modules in marketing organizations offers a systematic method for quickly promoting
projects with frequent interaction, testing new tactics, and scaling successful practices. An example is specialty
retailer Walmart, which has been able to increase its focus on key customer segments and expand its retail media
business by adopting agile approaches. Such measures increase the volume and complexity of the marketing
organization's work, requiring IT to run campaigns with a large number of creative resources tailored to specific
customer segments, and to organize numerous smaller campaigns in an environment with limited internal
resources. The introduction of agile modules into marketing processes is a systematic method that helps to
accelerate the promotion of products using frequent updates and rapid testing of new tactics. This methodology
has become critical for retailers looking to improve and expand their business processes, as it offers a solution to
overcome the limitations of traditional decision-making processes that require the interaction of multiple internal
and external teams, including strategy and media departments, as well as media and creative agencies. Undefined
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roles, responsibilities, and approval processes, together with a lack of clear guidelines, confused the distribution
of tasks and authority, leading to inefficiencies and duplication of effort, as well as dissatisfaction among teams

[10].

Media and creative groups have been particularly affected by traditional processes, where the former
perceive the latter as too slow and non-reactive, thereby reducing their strategic role and influence. Creative teams,
on the other hand, were overwhelmed by the increased number of requests, even for smaller campaigns, reducing
their role to task takers rather than strategic partners. These dynamics degraded teams' ability to recognize
commonalities between campaigns to reuse or adapt existing content, which could free up time for more important
and strategic work. However, with the introduction of flexible marketing modules, the specialist retailer was able
to significantly reduce the turnaround time for campaigns from 25 weeks to less than 10 weeks. This improvement
was achieved by streamlining communication between teams, resulting in increased work efficiency, improved
morale, and a more balanced workload. Setting clear priorities allowed teams to focus significant resources on
important campaigns and execute less important projects more effectively.

Agile marketing modules are an evolution of the classic cross-functional team, where employees from
different disciplines work on the same project at the same time, which helps to eliminate bottlenecks in work and
optimize the management of dependencies between different tasks and processes. Each module consists of core
participants who devote their full time to working in the unit; part-time specialists who may be involved in several
modules at the same time; and leaders responsible for prioritizing and coordinating work within the module and
liaising with external functions or specialists. Pod managers play a key role in accelerating the decision-making
process by organizing specialists and engaging them in work sessions as needed (Figure 2).

Professionals who have the flexibility to distribute their efforts across different modules within a
marketing organization provide significant adaptability and efficiency in managing workflows. The integration of
such specialists in several departments at the same time and the practice of mixing and matching personnel not
only improves the flexibility of the organization, but also allows you to quickly transform successful experiences
and lessons from pioneering agile modules into standard procedures for the entire marketing structure.

Figure 2. A marketing project team that uses agile methods in the process of implementing a digital marketing

strategy [10]
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In order to maximize the effectiveness of agile marketing modules, a number of recommendations need
to be taken into account. The importance of limiting the size of modules cannot be overstated; Small groups allow
members to have a clearer understanding of their roles and responsibilities, which contributes to greater
accountability and efficiency. Communication is the key to success: effective communication both within and
between departments, as well as with external functions, ensures smooth coordination of efforts and resources.

As part of the study, a survey was conducted among employees of the marketing department of Hamle
Company LTD JSC, which is engaged in the production of crackers and biscuits, flour confectionery products of
long-term storage. The purpose of the survey was to study the feasibility and effectiveness of Agile methodologies
in the development of digital marketing strategies. 21 people took part in the survey, all of them are employees of

the marketing department of this company. Most of the company's marketing department employees are women
(65%) and have been with the company for 3 to 5 years (74%).

The majority of employees of the marketing department of Hamle Company LTD use Agile approaches
in their work: almost half of the respondents (47%) use them several times a week, and 28% do it daily. This
indicates that Agile methodologies are a significant part of a company's workflows. However, there are those who
use them less actively: 15% of employees use Agile rarely, and 10% do not use these approaches at all. This data
may indicate the need for additional training or process adaptations to make agile methods a more integrated part
of the company's work culture.

Respondents also rated the Agile tools and techniques that they found most useful, the answers are shown

in Figure 3.
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Figure 3. Respondents' assessment of the Agile tools and practices they find most useful

Among the employees of the marketing department of Hamle Company LTD, Kanban stands out as the
most preferred Agile methodology, as it was chosen by 31% of respondents. Methods such as Daily Rallies are
also considered useful, receiving a 22% return. Scrum and Retrospectives are rated as valuable tools by 21% and
15% of employees, respectively, while Sprint Planning, while important, is recognized as useful by a smaller
number of respondents (11%). This indicates that while some practices are widely used, others may require
additional integration or support to make them more effective in a company's workflows.

Respondents assessed the impact of Agile approaches on the productivity of the marketing department,
the answers are shown in Figure 4.
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Figure 4. Respondents' assessment of the impact of Agile approaches on the productivity of the marketing
department

Most of the employees of the marketing department of Hamle Company LTD positively assess the impact
of Agile approaches on their work: 21% believe that their productivity has significantly improved, and 34% noted
an improvement. However, nearly a third of respondents (28%) did not notice a change in productivity, while
fewer employees indicated a deterioration (10%) or even a significant deterioration (7%). These findings can serve
as a signal to consider additional steps to optimize the adoption of Agile practices so that they benefit more
workers.

The overwhelming majority of employees of Hamle Company LTD believe that Agile approaches have a
positive effect on the development of marketing strategies: 31% are "definitely sure" in this, and 41% are inclined
to the same opinion "probably yes". Overall, 72% of employees see the benefits of Agile in their marketing
strategy. At the same time, there are also skeptical employees: 18% said "probably not" and 10% expressed
confidence in the negative impact of Agile, believing that they "definitely don't" contribute to efficiency. These
results can serve as a basis for further exploring the possibilities of Agile and adapting it to the needs of the
company in order to maximize its positive impact.

Among the obstacles that Hamle Company Ltd. employees face when using Agile approaches, the most
significant is the lack of education and training, noted by 24% of respondents. Resistance to change from
colleagues and lack of clear roles in the team are also considered notable problems, as evidenced by 21% and 19%
of responses, respectively. Nearly one in five respondents (19%) indicated a lack of support from management,
and 17% expressed concern about the lack of time for regular meetings. These results underscore the importance
of internal education, leadership support, and a clear definition of team roles for the successful integration of Agile
practices into the work process.

Respondents rated how easy it is to adapt to Agile practices in their current role (from 1 to 10 points,
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where 1 is very difficult, 10 is very easy). The responses are shown in Figure 5.
Figure 5. Respondents' assessment of the level of adaptation to Agile methods in the current role (from 1
to 10points, where 1 is very difficult, 10 is very easy)

Adaptation to Agile methods in the current roles of Hamle Company LTD employees is generally assessed
positively: more than half of the respondents gave a score of 7 points or higher, with the highest percentage (23%)
choosing 7 points. Relatively high scores of 8 and 9 points also received a significant percentage — 18% and
14%, respectively. A score of 10 points, indicating very easy adaptation, was assigned by 11% of survey
participants. Despite this, some employees still pointed out difficulties, with scores ranging from 1 to 4 points,
which totaled 9%. This implies that while most employees feel comfortable with Agile practices, there is a small
group that may need additional support to onboard more successfully.

Thus, in the course of a survey of employees of the marketing department of Hamle LTD Company, JSC,
specializing in the production of crackers, biscuits and long-term baked goods, it was revealed that Agile
approaches are already an important component of the company's work processes. However, the presence of some
employees who use these methodologies less actively indicates the need for additional training or adaptation of
processes to more fully integrate Agile methods into the company's work culture. Among the obstacles
encountered in the use of Agile methods, the most significant is the lack of education and training. Resistance to
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change from colleagues and a lack of clear roles within the team are also notable problems. Almost a fifth of
respondents noted a lack of support from management and a lack of time for regular meetings. These findings
highlight the importance of internal training, support from management, and a clear definition of team roles for
the successful integration of Agile practices into the workflow. The ease of adapting to Agile practices within
current roles is generally rated positively, although a small proportion of employees noted difficulties, indicating
the need for additional support for more successful onboarding.

Based on these findings, it is recommended that internal learning initiatives be strengthened to address
identified gaps in Agile skills. You should also engage in a constructive dialogue with management to ensure
ongoing support and to allow sufficient time for regular Agile meetings. Clearly defining roles in Agile teams is
essential to avoid misunderstandings and duplication of responsibilities that can hinder the smooth flow of
workflows.

Conclusion

Thus, in the context of the development of digital marketing strategies, the use of Agile approaches
demonstrates significant potential for improving the flexibility, efficiency and efficiency of project
implementation. Adapting to rapidly changing market conditions and consumer needs requires marketers to
constantly search for new methods and tools to work. Agile methodologies, with their emphasis on iterativeness,
multidisciplinary collaboration, and continuous improvement, open up new opportunities for creating effective
and adaptive marketing strategies. It's important to implement agile practices like Kanban and Scrum that allow
marketing teams to respond quickly to changes, streamline workflows, and improve overall productivity. This is
especially true for projects that require continuous analysis, adaptation, and testing, such as SEO, content
marketing, and lead generation. Work-in-progress limitation and workflow visualization further help to increase
focus and reduce the cost of multitasking. The prospects for the development of Agile approaches in digital
marketing are associated with the further integration of data and analytics into the decision-making process. Using
data to continuously evaluate the effectiveness of marketing campaigns and quickly adapt strategies will play a
key role in achieving competitive advantage. An important area will be the development of tools and platforms
that enable the integration and analysis of large amounts of data in real time.

As a result of a survey of employees of the marketing department of Hamle LTD Company JSC, it turned
out that the use of Agile methodologies has already been actively implemented in work processes. However, the
fact that some employees are not fully embracing these approaches underscores the need for in-depth training and
adaptation of business processes to better integrate Agile principles into the corporate culture. The obstacles
identified, including lack of education and training, resistance to change, and lack of clear roles in roles, point to
key areas for improvement. Based on these observations, it is recommended to intensify educational programs
within the company aimed at developing Agile competencies of employees. It is also necessary to strengthen
communication with the management team to ensure their support and allocate sufficient resources to implement
Augile practices
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REVIEW

For the article "Application of Agile approaches in the development of digital marketing strategies" of the
second-year master's students of the Kazakh-British Technical University, specialty "6M051800 - Project
Management" Serikuly Zhasulan and Kudaibergenov Salauat

The paper submitted for review outlines the use of Agile approaches in the development of digital marketing
strategies.

The relevance of this article when writing a dissertation on a similar project management methodology is
beyond doubt. The authors investigated the application of Agile approaches in another type of project, namely in
the development of digital marketing strategies.

A study by Hamle LTD Company in the field of implementing a digital marketing strategy is considered,
as well as the example of the retailer Walmart, which also used agile approaches when managing marketing
strategies. Based on the literature review, factual materials and data collection by the questionnaire process from
marketers of various industries, the authors conclude that in the context of the development of digital marketing
strategies, the use of Agile methodologies demonstrates significant potential for improving the flexibility, prompt
and effective implementation of projects. The authors showed that adapting to rapidly changing market conditions
and consumers requires agility, as well as implementing agile practices such as Kanban and Scrum that allow
teams to respond quickly to customer adjustments, process optimization, and productivity improvements.

The novelty of the work lies in the prospects for the development of applications not only in software
development, but also in digital marketing, which are associated with the further integration of analytics data in
the decision-making process.

The article is well structured, written in clear and understandable language, the material corresponds to the
stated topic. The author's conclusions are justified. This article may be recommended for publication. The material
of the article is of practical interest both for teachers of higher educational institutions, secondary vocational
educational institutions, and for students.

Reviewer:

Abdildayev M.,

Senior Lecturer, MSc, PhD Candidate
Kazakh-British Technical University
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ANALYSIS OF ARTICLES ON THE IMPLEMENTATION OF PPP PROJECTS IN FOREIGN
COUNTRIES AND RECOMMENDATIONS FOR KAZAKHSTAN

Abstract: The article “Analysis of articles on the implementation of PPP projects in foreign countries and
recommendations for Kazakhstan” highlights current issues of public-private partnership (PPP) in the fields of
education and healthcare based on a review of existing literature on the implementation of similar projects
abroad. The article analyzes the experience of various countries in implementing PPP initiatives, highlights key
success factors and challenges, and offers recommendations for our country. In particular, successful PPP models
and strategies in health and education are examined in detail, based on the experience of other countries. The
authors highlight such aspects as improving the quality of services, accessibility, and sustainability of the system,
and also discuss the problems associated with the introduction and implementation of such projects. In
conclusion, the article offers several recommendations for Kazakhstan, including managing the implementation
of PPP projects, learning from successful models from other countries, and conducting comprehensive research
to develop evidence-based policies in the areas of health and education. Overall, the article turns out to be a
valuable resource for developing a strategy for the development of PPP in Kazakhstan, considering global
experience and best practices.

Keywords: Public-Private Partnership (PPP), Education, Healthcare, Implementation, Sustainability,
Challenges, Recommendations Financing, Service Delivery, Governance

Public-private partnership (PPP) projects in various industries are one of the new and innovative methods
of project implementation that is currently receiving much attention around the world. This article will focus on
two main areas of PPP projects. They are education and healthcare. Generally, the purpose of the article is to
analyze the existing literature on the implementation of PPP projects in the education and healthcare areas in
foreign countries and to give some recommendations for this field in Kazakhstan.

Nowadays, the traditional service delivery models rely solely on public sector resources and management,
and they have faced challenges ranging from insufficient funding to inefficiencies in service delivery. Therefore,

in response, governments around the world have turned to PPPs as a means of harnessing the expertise, innovation
and investment of the private sector to improve the quality, accessibility and sustainability of these essential areas.
Kazakhstan, in turn, like many developing countries, faces similar problems in its education and healthcare
systems. Despite significant investments, challenges remain and hamper equal access and overall development.
Thus, there is growing interest in exploring alternative approaches, including PPPs to effectively address these
issues.

So, by examining experiences reported in academic articles, the study aims to identify key success factors,
challenges and outcomes associated with PPP implementation. In addition, it aims to assess the feasibility and
potential benefits of introducing similar initiatives in our country.

The first article is ""Public-private partnerships in primary healthcare: a scoping review' by Nasrin
Joudyian, Leila Doshmangir, Mahdi Mahdavi, Jafar Sadegh Tabrizi & Vladimir Sergeevich Gordeev. This article
provides valuable insight into successful models & strategies implemented in various countries and draw the
following conclusions:

Firstly, nowadays health education and outreach programs achieved success through PPP efforts. These
projects serve as evidence for the impact of working in enhancing health outcomes. Initiatives such as the New
York College of Dentistry Oral Health Program, the Central Massachusetts Oral Health Initiative and the North
Star Alliance in South Africa demonstrate the positive impact of PPPs in increasing access to healthcare services
and increasing awareness of oral health and sexual hygiene. Secondly, PPPs have played an important role in
strengthening disease screening and prevention efforts worldwide. Collaborative projects focused on breast and
cervical cancer screening, cardiovascular disease prevention and mental health screening have demonstrated
significant improvements in healthcare delivery and outcomes. These initiatives highlight the importance of
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multisectoral partnerships in solving complex health problems. Thirdly, PPPs have been essential in encouraging
healthy eating and living, particularly for marginalized populations like kids and teenagers. The potential of PPPs
to enhance nutrition awareness and behavior is demonstrated by efforts like the US School Salad Bars initiative
and international campaigns to promote healthy eating habits.

While the review highlights numerous success stories, it also highlights the importance of addressing issues
such as unclear policies, insufficient knowledge and legislative gaps in PPP implementation. In addition, the
importance of developing referral mechanisms, ensuring medication distribution and encouraging medication
adherence is emerging as a key factor contributing to the success of PPP initiatives.

The second article is ""Public-Private Partnership (PPP) at Hasheminejad Kidney Center” by Pejman
Shadpour, Mehdi Barzegar, EIham Afzal. The main highlighted points of this article are as follows:

An analysis of the implementation of public-private partnerships (PPPs) in the healthcare sector,
particularly the partnership between the Hasheminejad Kidney Center and NGO Moheb in Iran, shows the
significant benefits that such collaborations can bring to the public sector. Moreover, PPP can help public health
organizations overcome important obstacles, including those related to staff motivation, financial sustainability,
better service delivery, administrative streamlining and enhanced education and training. Public healthcare
organizations can greatly increase their financial stability by utilizing the resources and experience of the private
sector. This can be achieved by raising revenue, distributing financial risk and drawing in more funding for the
construction of new facilities and equipment improvements. In addition, PPPs enhance the provision of healthcare
services by expediting the delivery of clinical services, decreasing wait times, and expanding access to diagnosis
and treatment. These factors ultimately result in better patient outcomes and lower out-of-pocket medical
expenses. Moreover, PPPs encourage employees to be competitive and ambitious, which boosts motivation and
productivity and advances workforce development. Partnerships in administration make it possible to optimize,
renovate and purchase new equipment for facilities, all of which increase overall operational efficiency. From an
educational and training perspective, PPPs facilitate the transfer of knowledge from medical experts to trainees,
resulting in increased learning opportunities and skill development for medical and nursing students at all levels
of training.

The study's overall findings demonstrate that effectively managed PPPs can be extremely helpful in
resolving long-standing issues and limitations that public healthcare institutions must deal with, ultimately leading
to better community outcomes and health service delivery. Moreover, these findings demonstrate that PPPs have
the potential to be a workable approach for raising the efficacy and efficiency of healthcare systems- not just in
Iran, but in other nations with comparable problems. Therefore, PPPs should be taken into consideration by
policymakers and other stakeholders in the healthcare system as a useful tool for raising the standard of care and
accomplishing larger system objectives.

The third article is ""Public-Private Partnerships in Education in Developing Countries: A Rigorous
Review of the Evidence” by Monazza Aslam, Shenila Rawal and Sahar Saeed. Here are some key findings from
the studies reviewed:

There are three most common types of PPPs: contract schools, subsidies, and vouchers.

Positive Impact of Subsidies: Supportive funding for non-government schools has continuously
demonstrated efficacious benefits in raising equity and enhancing academic performance, particularly for
underprivileged pupils. Studies conducted in South America, Uganda and Sierra Leone show how successful
subsidy schemes are at expanding educational access and quality.

The potential of contract schools: Early study on contract schools’ points to certain advantages, like higher
parent involvement and student enrollment, despite the paucity of data on the subject.

Voucher Schemes: The impact of voucher schemes on educational outcomes has been the subject of
conflicting research. Even though some studies point to benefits, particularly where there are notable distinctions
between public and private schools, worries about potential disparities and selective admissions procedures
persist.

The success of government funding programs: The financing of private schools by the government, through
efforts like Uganda's Universal Secondary Education Policy, has improved educational access and quality. These
initiatives, which give private schools funding based on the number of students enrolled, have enhanced student
enrollment and academic performance. In summary, while education PPPs offer promising opportunities to
address key challenges in education, careful planning, monitoring and evaluation are required to ensure their
success and effectiveness.

Although the above mentioned three articles highlight mostly the advantages of PPP projects in various
countries, the fourth article ""Public Private Partnership In Education™ by Jandhyala B G Tilak shows the
potential risks of such projects for the country as a whole:

The introduction of public-private partnerships (PPP) in infrastructure development, which has traditionally
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been limited to sectors such as transport and utilities, has now expanded to important areas such as education and
healthcare. PPPs' introduction into the fields of health and education, however, has sparked debate, especially in
light of how they may affect equity, quality and the larger objectives of human development. Recent experience
with PPPs in education and health has produced mixed results, with evidence suggesting potential negative
impacts on various aspects of service delivery. Despite claims of significant benefits, empirical evidence suggests
that these results are not close to reality. Moreover, the tendency to downplay negative consequences and
exaggerate potential benefits has led to the widespread adoption of PPPs in various areas of public service delivery.
There are various PPP models in education around the world, each with its own set of challenges and implications.
These models often involve significant financial contributions from the government along with limited private
sector participation. By granting autonomy to private organizations, they raise concerns about accountability and
the maintenance of educational standards. In the Indian context, attempts to introduce PPPs in education, such as
the proposed model for setting up secondary schools, have faced significant obstacles. Although there have been
plans to offer high-quality education in underprivileged areas, these plans have not been effectively or practically
implemented.

So, while education PPPs may offer potential solutions to address service delivery gaps, their effectiveness
remains uncertain.

The last article is ""Exploring Public Private Partnerships in health and education: a critique' by Jasmine
Gideon and Elaine Unterhalter. From that article the following conclusions can be drawn:

Although PPPs are promoted as a mechanism to support the Sustainable Development Goals (SDGs),
especially under SDG 17, which explicitly aims to promote effective partnerships, there are significant challenges
and criticisms associated with their implementation.

One of the central discussions revolves around the role of PPPs in mobilizing private resources to address
development challenges while ensuring sustainability. Critics argue that PPPs, especially global public-private
partnerships (GPPPs), prioritize profits for large corporations over real participation in social development and
equality. Moreover, the historical context of PPPs shows that they emerged as a solution to infrastructure
development problems in the Global North in the 1980s and then spread to the Global South in response to growing
demand for public services. PPPs have proliferated, especially in the health and education sectors, but research
shows that their alleged benefits in lowering inequality and poverty are not well-supported. Furthermore, cross-
sectoral linkages and constraints are sometimes overlooked in sector-specific assessments, which makes it
challenging to evaluate PPP success in a comprehensive manner. The papers under evaluation emphasize how
crucial it is to use PPPs to address gender inequality as well as more general social determinants of health and
education. They draw attention to the necessity of doing thorough research in order to effectively inform policy
and practice regarding the effects of PPPs on inequality within and across sectors.

So, although PPPs will continue to shape development assistance policy for the foreseeable future, there is
a pressing need for comprehensive and critical research to guide their implementation. This section's theme
emphasizes the value of thorough research that looks beyond official declarations and takes into account the
intricate reality of PPPs in various socioeconomic settings.

In conclusion, numerous suggestions could be made that Kazakhstan can take into account its efforts to
address issues and enhance service delivery in these crucial areas, based on an analyzed literature on the
implementation of PPP projects in the fields of education and health. There are main conclusions and
recommendations:

e PPP introduction in the fields of healthcare and education: Given the difficulties with the current health
and education service delivery models, Kazakhstan ought to look into implementing PPPs as a way to
harness the resources, creativity, and experience of the private sector to enhance sustainability, quality,
and accessibility.

e Lessons from successful models: Kazakhstan can learn valuable lessons from successful PPP models
implemented in other countries. Initiatives such as health education and outreach programs, disease
screening and prevention efforts, and nutrition awareness campaigns have demonstrated positive results
in improving health and education outcomes. The creation of successful PPP projects in Kazakhstan can
be influenced by these successful models.

e Managing Implementation issues: Public-Private partnerships (PPPs) present a number of potential
opportunities; however, implementation issues, including unclear policies, legislative gaps, and
insufficient knowledge must be addressed. Building strong governance structures and a strong regulatory
framework should be Kazakhstan's top priorities in order to guarantee the smooth execution and oversight
of PPP projects in the fields of education and health.

e Improving financial stability and service delivery: PPPs have the potential to significantly enhance the
health sector's service delivery and financial stability. Public health organizations can overcome obstacles

29



Mex/iyHapo/AHBIH 3JIeKTPOHHBIN Hay4YHbIH xKypHas — Hayka u Busnec

pertaining to employee motivation, financial sustainability, administrative efficiency, and education and
training by utilizing the resources and experience of the private sector. Kazakhstan should explore
partnerships with the private sector to improve infrastructure, equipment and service delivery in health
care facilities.

e Encouraging quality and equity in education: Government funding efforts and grant programs have
demonstrated promising outcomes in raising academic success and equity in education. Similar initiatives
should be implemented in Kazakhstan to increase educational access and quality, particularly for pupils
from low-income families. To guarantee that contract schools and voucher programs are both efficient
and fair, rigorous assessment and oversight must go hand in hand with their implementation.

e Critical Research and Policy Recommendations: Comprehensive and critical research is needed to inform
policy and practice regarding PPPs' effects on inequality within and between sectors. In order to assess
the potential benefits and drawbacks of PPPs in health and education while taking the country's
socioeconomic context and development goals into account, Kazakhstan needs to invest a large amount
of money in comprehensive study.

So, Kazakhstan should maximize the benefits of public-private partnerships to enhance the health and education
of its people by tackling implementation issues, taking lessons from other countries, and placing a high priority
on the development of evidence-based policies. A strong regulatory framework and governance procedures,
coupled with efficient public-private sector partnership, are essential for attaining the intended results and
fulfilling the nation's development objectives in the areas of health and education.
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DIGITAL TOOLS FOR THE DEVELOPMENT OF SOCIO-CULTURAL COMPETENCE IN
TEACHING A FOREIGN LANGUAGE

Abstract: This article explores the role of digital tools in fostering socio-cultural competence in foreign
language teaching. Through pedagogical approaches such as task-based learning, content-based instruction, and
critical pedagogy, educators integrate digital platforms to immerse learners in authentic cultural contexts. Case
studies illustrate effective integration of digital tools, including virtual cultural exchanges and collaborative
projects. The Intercultural Communicative Competence (ICC) framework guides the development of cultural
awareness, empathy, and communication skills. This holistic approach not only enhances language proficiency
but also promotes intercultural understanding and global citizenship.

Keywords: digital tools, socio-cultural competence, language teaching, pedagogical approaches,
intercultural communication, ICC framework.

In the modern era of globalization, proficiency in a foreign language extends far beyond mere grammar and
vocabulary mastery. Effective communication in a globalized world necessitates not only linguistic proficiency
but also socio-cultural competence—the ability to understand and navigate the cultural nuances, norms, and values
inherent in language use. This competency is indispensable for fostering meaningful intercultural interactions,
bridging cultural divides, and promoting mutual understanding in diverse linguistic contexts.

Language educators have long recognized the importance of socio-cultural competence in language
learning. However, in recent years, the advent of digital technology has revolutionized language teaching
methodologies, offering innovative ways to cultivate socio-cultural awareness and proficiency. Through a myriad
of digital tools and platforms, educators now have unprecedented opportunities to immerse learners in authentic
cultural contexts, facilitate cross-cultural communication, and foster empathy and cultural sensitivity.

Various scholars and researchers have provided nuanced definitions of socio-cultural competence in the
context of language learning, reflecting its multidimensional nature. Michael Byram, a prominent figure in
intercultural communicative competence, defines socio-cultural competence as a component of ICC. Byram
(1997) outlines ICC as "the ability to interact with people from different cultural backgrounds, to understand their
perspectives and behaviors, and to communicate effectively in intercultural contexts." Within this framework,
socio-cultural competence encompasses not only linguistic proficiency but also intercultural understanding,
empathy, and adaptability. Claire Kramsch, a leading scholar in language and culture education, emphasizes the
socio-cultural dimension of language learning. Kramsch (1993) conceptualizes socio-cultural competence as "the
ability to use language appropriately in various sociocultural contexts, demonstrating an understanding of cultural
norms, values, and communicative conventions." According to Kramsch, socio-cultural competence enables
learners to engage in culturally-sensitive communication and negotiate meaning across cultural boundaries. Gary
Althen and Janet Bennett, building on the work of other scholars, emphasize the importance of intercultural
competence for effective intercultural communication. Fantini (2000) defines intercultural competence as "the
ability to communicate effectively and appropriately in intercultural situations, demonstrating an understanding
of cultural similarities and differences and adapting one's behavior accordingly.” Within this framework, socio-
cultural competence is integral to navigating cultural differences and building rapport with speakers of other
languages.

These definitions underscore the multifaceted nature of socio-cultural competence, encompassing
linguistic, intercultural, and interpersonal dimensions. As language educators strive to prepare learners for
intercultural communication in an increasingly interconnected world, understanding and cultivating socio-cultural
competence through digital tools emerge as essential components of language pedagogy.

Importance of Socio-Cultural Competence for Effective Communication and Cultural Understanding.
Socio-cultural competence is indispensable for effective communication and cultural understanding in diverse
linguistic contexts. Here's why:

» Enhanced Intercultural Communication: Socio-cultural competence enables individuals to navigate
cultural differences and communicate effectively with speakers of other languages. By understanding cultural
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norms, values, and communication styles, individuals can engage in respectful and meaningful intercultural
interactions, fostering mutual understanding and cooperation.

» Cultural Sensitivity and Empathy: Developing socio-cultural competence cultivates empathy and
cultural sensitivity, allowing individuals to appreciate and respect cultural diversity. This awareness reduces the
likelihood of misunderstandings, conflicts, and stereotypes, promoting harmony and inclusivity in multicultural
settings.

» Facilitates Language Learning: Language and culture are inherently intertwined, and socio-cultural
competence plays a vital role in language acquisition. By immersing learners in authentic cultural contexts and
exposing them to diverse cultural perspectives, socio-cultural competence enhances language comprehension,
fluency, and retention.

» Global Citizenship: In an increasingly interconnected world, socio-cultural competence is essential for
global citizenship. Individuals equipped with socio-cultural competence are better equipped to address global
challenges, collaborate across borders, and contribute to intercultural dialogue and cooperation.

While socio-cultural competence is crucial for effective communication and cultural understanding,
students may encounter various challenges in its development: Students may hold preconceived notions or
stereotypes about other cultures, which can hinder their ability to develop genuine cultural understanding.
Addressing and challenging these biases is essential for fostering open-mindedness and cultural empathy.
Developing socio-cultural competence requires a solid foundation in language proficiency. Students with limited
language skills may struggle to engage meaningfully in intercultural communication and cultural exploration.

Language instruction should be integrated with cultural content to facilitate socio-cultural competence
development. Students from monocultural backgrounds or regions with limited exposure to cultural diversity may
find it challenging to relate to or understand cultures different from their own. Providing opportunities for
exposure to diverse cultural perspectives and experiences is crucial for bridging cultural divides and fostering
cultural awareness. Fear of cultural faux pas or language errors can inhibit students' willingness to engage in
intercultural communication. Creating a supportive and non-judgmental learning environment where students feel
comfortable taking risks and learning from their mistakes is essential for socio-cultural competence development.

Addressing these challenges requires a multifaceted approach that integrates language instruction, cultural

immersion, and intercultural communication skills development. By recognizing and overcoming these obstacles,
students can enhance their socio-cultural competence and become effective communicators and culturally
competent global citizens.

Role of Digital Tools in Language Teaching:

Digital tools have transformed language teaching methodologies, offering innovative ways to enhance
learning outcomes, engage learners, and facilitate language acquisition. Here's an overview of the various digital
tools available for language learning:

1. Language Learning Apps: Mobile applications such as Duolingo, Babbel, and Rosetta Stone provide
interactive and gamified language learning experiences. These apps offer a wide range of features, including
vocabulary drills, grammar exercises, and speaking practice, tailored to learners' proficiency levels and
preferences.

2. Online Language Platforms: Websites and platforms like iTalki, Verbling, and HelloTalk connect
language learners with native speakers and qualified tutors for virtual language exchange sessions, tutoring, and
conversation practice. These platforms offer personalized learning experiences and real-time feedback, enhancing
speaking and listening skills.

3. Virtual Reality (VR) and Augmented Reality (AR): VR and AR technologies offer immersive language
learning experiences by simulating authentic cultural contexts and scenarios. Applications like MondlyVR and
ImmerseMe allow learners to interact with virtual environments, engage in role-playing activities, and practice
language skills in realistic settings.

4. Language Learning Websites: Websites such as BBC Languages, FluentU, and LingQ offer a wealth of
resources, including videos, articles, podcasts, and interactive exercises, for language learners of all levels. These
platforms provide multimedia content tailored to learners' interests and learning objectives, promoting active
engagement and comprehension.

5. Online Language Courses: Platforms like Coursera, Udemy, and edX offer a wide range of online
language courses taught by experienced instructors and language experts. These courses cover various language
skills, including reading, writing, listening, and speaking, and often include interactive assignments, quizzes, and
assessments to reinforce learning.

6. Language Learning Software: Software programs like Pimsleur, Fluenz, and Transparent Language offer
comprehensive language learning packages with structured lessons, audio recordings, and interactive exercises.
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These programs focus on developing all language skills and often incorporate spaced repetition algorithms to
optimize learning retention.

7. Digital Language Dictionaries and Tools: Online dictionaries, language learning websites, and browser
extensions like Linguee, WordReference, and Google Translate provide instant access to translations, definitions,
and language resources. These tools facilitate vocabulary acquisition, comprehension, and language exploration.

8. Social Media and Language Communities: Social media platforms like Facebook, Twitter, and Reddit
host language learning communities and discussion groups where learners can connect with peers, exchange
language tips, and practice writing skills. These platforms provide opportunities for informal language practice
and cultural exchange in an authentic digital environment.

These digital tools offer diverse opportunities for language learners to engage with language content,
practice language skills, and interact with authentic language use in various contexts. Integrating digital tools into
language teaching enhances learner autonomy, motivation, and proficiency, fostering effective language
acquisition and cultural competence. Task-Based Learning (TBL) emphasizes the completion of meaningful tasks
as the primary method for language learning. When integrated with digital tools, TBL provides opportunities for
learners to engage in authentic socio-cultural tasks. For example, learners can conduct virtual interviews with
native speakers, collaborate on cross-cultural projects, or participate in online cultural simulations. These tasks
immerse learners in real-world cultural contexts and interactions, promoting cultural awareness, intercultural
communication skills, and empathy.

Content-Based Instruction (CBI) integrates language learning with the study of authentic content from
various academic disciplines or cultural contexts. When combined with digital tools, CBI enables learners to
explore cultural topics, texts, and multimedia resources in their target language. Learners may analyze cultural
artifacts, documentaries, or online articles, engage in discussions about cultural phenomena, and create digital
presentations or projects reflecting their understanding of socio-cultural themes. By connecting language learning
with cultural content, CBI fosters socio-cultural competence and promotes critical thinking, analysis, and
reflection.

Collaborative Learning approaches, such as pair work, group projects, and online discussions, provide
opportunities for learners to interact with peers from diverse cultural backgrounds and perspectives. Digital tools
facilitate collaborative learning by enabling synchronous or asynchronous communication, collaboration, and
knowledge sharing among learners. For instance, learners may collaborate on digital storytelling projects, cultural
exchange initiatives, or multimedia presentations, leveraging digital platforms to share ideas, provide feedback,
and co-construct knowledge. Collaborative learning promotes socio-cultural competence by encouraging learners
to work collaboratively, negotiate meaning, and engage in intercultural dialogue and cooperation.

Critical Pedagogy emphasizes the exploration of social justice issues, power dynamics, and cultural
identities within language learning contexts. When integrated with digital tools, critical pedagogy encourages
learners to critically examine socio-cultural norms, stereotypes, and inequalities embedded in language use and
communication. For example, learners may analyze digital media representations of culture, participate in online
discussions about social issues, or create digital artifacts that challenge dominant cultural narratives. By fostering
critical consciousness and reflexivity, critical pedagogy promotes socio-cultural competence by empowering
learners to question, challenge, and transform socio-cultural norms and practices.

The Intercultural Communicative Competence (ICC) framework provides a comprehensive model for
developing socio-cultural competence through language learning. When applied in conjunction with digital tools,
the ICC framework emphasizes the integration of language, culture, and communication skills in authentic cultural
contexts. For instance, learners may engage in online intercultural exchanges, virtual cultural immersion
experiences, or digital storytelling projects targeting specific ICC components, such as cultural awareness,
empathy, adaptability, and intercultural communication skills. By aligning language instruction with the ICC
framework, educators can effectively scaffold learners' development of socio-cultural competence through digital
tools, promoting meaningful intercultural understanding and engagement.

Exploration of Specific Digital Tools and Platforms for Promoting Socio-Cultural Competence. Several
digital tools and platforms are specifically designed to promote socio-cultural competence in language learning:

v’ Cultural Exchange Platforms: Websites and apps like PenPal Schools, ePals, and GlobalPenFriends
connect language learners with peers from different cultural backgrounds for virtual cultural exchange projects.
These platforms facilitate intercultural communication, promote cultural understanding, and provide opportunities
for collaborative learning and exchange of perspectives.

v Virtual Cultural Immersion Platforms: Platforms such as Culture Alley and Culture Go Go offer
immersive cultural experiences through virtual tours, interactive activities, and cultural simulations. Learners can
explore cultural landmarks, festivals, and traditions, interact with native speakers, and learn about cultural norms
and customs in authentic contexts.
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v' Digital Storytelling Tools: Tools like Storybird, Book Creator, and Adobe Spark enable learners to create
multimedia stories, presentations, and digital artifacts that reflect their cultural identity, experiences, and
perspectives. By sharing personal stories and cultural insights, learners develop empathy, cross-cultural
communication skills, and a deeper appreciation for cultural diversity.

v Online Cultural Resources: Websites and databases like the World Digital Library, Google Arts &
Culture, and National Geographic offer a wealth of digital resources, including articles, images, videos, and
interactive exhibits, that showcase diverse cultures and civilizations from around the world. These resources serve
as valuable supplements to language instruction, providing authentic cultural content for exploration and analysis.

v Social Media Platforms: Social media platforms like Instagram, TikTok, and YouTube provide avenues
for exploring and sharing cultural content, traditions, and perspectives. Language learners can follow influencers,
content creators, and cultural ambassadors from different regions, engage with cultural content, and participate in
online cultural communities and discussions.

Case Studies or Examples of Effective Integration:

1. Virtual Cultural Exchange Projects: A language class in the United States collaborates with a class in
Japan through a cultural exchange platform like PenPal Schools. Students engage in virtual exchange projects
where they discuss cultural topics, share personal experiences, and collaborate on cross-cultural projects such as
creating digital presentations on cultural festivals or traditions. Through these exchanges, students develop
intercultural communication skills, cultural awareness, and global citizenship.

2. Digital Storytelling Projects: In a language class focused on Spanish language and culture, students use
digital storytelling tools like Storybird to create illustrated stories that reflect various aspects of Hispanic culture.
Students research cultural themes such as folklore, cuisine, or celebrations, and incorporate cultural elements into
their stories. They share their stories with peers and receive feedback, fostering cultural exchange, creativity, and
appreciation for Hispanic culture.

3. Online Cultural Exploration: As part of a French language course, students use online cultural resources
like the Google Arts & Culture platform to explore French art, history, and heritage. Students virtually visit
museums, explore art collections, and learn about iconic French landmarks and cultural landmarks. They discuss
their findings, compare cultural perspectives, and reflect on the influence of French culture on language and
identity.

These case studies demonstrate how digital tools and platforms can be effectively integrated into language
teaching to promote socio-cultural competence, foster cross-cultural communication, and deepen learners'
understanding of diverse cultures and perspectives. Through meaningful engagement with digital resources and
authentic cultural experiences, language learners develop the skills and attitudes necessary for intercultural
competence in today's globalized world.

In conclusion, the integration of digital tools into language teaching offers unprecedented opportunities for
the development of socio-cultural competence among learners. By adopting pedagogical approaches such as task-
based learning, content-based instruction, collaborative learning, critical pedagogy, and leveraging frameworks
like the Intercultural Communicative Competence (ICC), educators can effectively harness the power of digital
technology to promote intercultural understanding, empathy, and communication skills.

Through virtual cultural exchanges, digital storytelling projects, collaborative online activities, and critical
examination of socio-cultural issues, learners engage with diverse cultural perspectives, challenge stereotypes,
and develop a deeper appreciation for cultural diversity. These experiences not only enhance language proficiency
but also cultivate essential skills for navigating today's interconnected world, fostering global citizenship and
promoting intercultural dialogue and cooperation.

As we continue to embrace digital innovation in language teaching, it is essential to prioritize the
development of socio-cultural competence alongside linguistic proficiency. By fostering cultural awareness,
empathy, and respect through digital tools, educators can empower learners to become effective communicators,
culturally competent global citizens, and advocates for intercultural understanding and social justice. Together,
we can bridge cultural divides, build inclusive communities, and create a more harmonious and interconnected
world through language education.
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AFBUIIIBIH TIJITH OKBITY A TULAIK, TAHBIMIBIK, METATAHBIM/BIK
JATABIJIAPADBI OKBITY IbIH MAHBI3bI MEH OJIAPJIBI OKBITY CTPATET USAJIAPBI

THE IMPORTANCE OF TEACHING LINGUISTIC, COGNITIVE, AND METACOGNITIVE
SKILLS IN ENGLISH LANGUAGE INSTRUCTION AND STRATEGIES FOR THEIR TEACHING

HPEINOJABAHMUME SA3BIKOBBIX, KOTHUTUBHbBIX U METAKOI'HUTUBHBIX HABBIKOB
B OBYYEHUU AHTJIMUCKOMY SA3bIKY: 3HAYEHUE U CTPATET'UA TPENNIOJABAHUA

Andamna: Byn maxana agvliwbin MiniH OKbImyOdagvl MiNOiK, MAHLIMOLIK JHCOHE MemAamanblMOblK
0azowliapovl 6ipikmipyoi Kkapacmueipadvl. Tin cayammuvlivlabl MeH CblHU MYPbIOAH OWUNAY2A bIKNAL eMEemiH HCAH-
arcakmul Oinim bepy opmacsin KYpyobiH MARbI30bLIbIZbL aman eminedi. Maxkcammul cmpame2usinapost KOLOAHy
apKbLLIbL Nedazoemap OKYUbLIAPOLIE MINOIK KYPbLIbIMOApObl Manday, 630epiiy oKy yoepicmepi mypaivl ou
elleciHel OmKI3y JicoHe Macenenepli muimoi ueury 0a2obliapvlH 0aMblma aiaovl. 3epmmey cmyoeHmmepoin
Odepbecmizci Mer 63iH-63i pemmeyiH 0aMblmydazbl MemMAaKoSHUMUBMIK CAHAHBIY POJiHe Ha3ap ayoapaovl, Oyn
caiivin KeneeHoe MoK OHIMOLNIKMI JHCAKCAPMYLa HCIHE MEPEHIPEK MYCIHy2e IKeNeOi.

Tyiiin ce30ep: nuH2GUCMUKATLIK O0A8ObLIAD, KOSHUMUBMIK 0a20blidp, MemAaxKoSHUMuUEmMIx 0az0uliap,
ARbLIWLIH ML, OKbIMY CIPAMezUsLiapbl.

Abstract: This article explores the integration of linguistic, cognitive, and metacognitive skills in the
English language classroom. It highlights the importance of fostering a comprehensive learning environment that
enhances language proficiency and critical thinking. By implementing targeted strategies, educators can cultivate
students’ abilities to analyze language structures, reflect on their learning processes, and employ effective
problem-solving techniques. The study emphasizes the role of metacognitive awareness in empowering learners
to become autonomous, self-regulated individuals, ultimately leading to improved language outcomes and deeper
understanding.

Keywords: linguistic skills, cognitive skills, metacognitive skills, English language, teaching strategies.

Annomayua: B Oanuoli cmambe paccmampugaemcs: UHmMezpayus IUHSBUCMUYECKUX, KOSHUMUBHbLIX U
MEMano3HABAMENbHLIX HABLIKOG 8 00VUeHuu anenutickomy szuiky. lloduepxugaemcs 6ajxrcHOCMb CO30anus
KOMIJIEKCHOU Y4YeOHOU Cpeodbl, CnocoOOCMBYIouell NOBbIUEHUIO A3bIKOBOU 2SPAMOMHOCIMU U KPUMUYECKO20
motuinenus. Tlpumenss yenenanpasiennvie cmpameuu, neoazoz2u MOZym pa3eueams y CHyOeHmMO8 HABbIKU
AHAU3A AZBIKOBBIX CIMPYKINYD, OCMBICACHUSL COOCMBEHHbIX NPOYeccos 00yueHus u dPoekmuenozo peuienus
npobnem. Mccredosanue akyeHmupyem GHUMAHUE HA POIU MEMANO3HABAMENbHO20 0COZHAHUS 8 (hOPMUPOBAHUU
Y YHAWUXcs AGMOHOMUU U CAMOPE2YIAYUU, YMO 8 KOHEUHOM umoze HPUusooum K YIYYUIEHUI) S3bIKOBbIX
pe3yibmamos u oojiee 21yO0KOMY NOHUMAHUIO.

Knrouesvle cnoea: nunegucmuieckue HABbIKY, KOSHUMUBHblE HABLIKU, MEMANO3HABAMENbHbIE HABLIKU,
aHenutickull A3vIK, cmpamezuu 00yYeHusl.

JKahannmanyaelH OChI J0yipiHIE aFBUINIBIH TUTIHIE THUIMII KapbIM-KAaThIHAC jKacay KaOineTi OM3HECIIeH,
TYPU3MMEH OHE XaJIBIKApPaJbIK BIHTBIMAKTACTHIKIICH aHAIBICKBICHI KEJIETIH amamMjap YIIiH MaHbI3IbI 0oJia
OacTanpl. AFBUIIIBIH Tiji s)kahaHABIK TUHTBA GpaHKa PETiHIE KONTETeH MYMKIHIIKTEpTe KOJI )KeTKI3Yi YChIHAIBI
JKOHE MOJICHUETApaNbIK OalIaHbICThI KeHuneTeni [1]. JlereHMeH, TocTypili CHIHBINITaFbl OKBITY HAKTHI ©MIipITiK
Karjaiapna KaphIM-KaThIHAC JKacay YIIH KaKETTI TULNIK JaFAbpUIapAbl JaMbITy YIIiH OpKallaH >KEeTKIUTIKCI3
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60ryb1 MyMKiH [2]. COHIBIKTaH jKeKe TYIFaTapAblH KaKETTi TUIMIK JaF AbIapabl THIM/II MEHTepyi YIIiH 031epiHiH
OKY yZepiciH Oackapyna OeliceH i pell aTKapybl eTe MaHbI3bL. 1980 KbU1Aaphl KAPKBIHABI ACHICIIC SHTi31IreH
©31H-031 peTTey - OYJI CTYIEHTTEP IIH METaTaHBIM/IBIK JIaFIbIIAPBIH 63/ICPiHIH OKY MPOIECTEPiHe THIMII €HIi3eTiH
nporece [3]. By yaepicte cTyneHTTep aiblHa MAKCAT KOSJIbI, ©3 OKYbIHA JKayarnKepIIUTIKTI 63 MOHHBIHA aJIa/ibl,
©3JICpiHIH TaHBIMBI MCH MiHE3-KYJIKBIH PETTCH i )KoHEe OaKbUIai Il [4], OKY MPOIIECIHAE COHKEC CTpaTerusIap bl
TaHgaiapl [5]. O3iH-e31 perrey OLTIM anmymibLIapra ©3/epiHiH JKEeKe KaKCTTUIIKTeplI MEH KaslayJlapblH
KaHaFaTTaHABIPY YIIIH OKBITY CTpaTerwsiapblH OeiliMaeyre MyMKiHAIK Oepemi, OChUIaiima Tim YHpeHy
HOTIDKETIepiH kaKcapTaabl. BuHH [6] ©31H-031 peTTey i MeTaTaHy/Ibl, i1IKi MOTHBAITUSHBI KOHE CTpaTervsIap bl
KaMTUTBIH OUTiM Oepy Typi peTiHIe aHBIKTalbl. JeMek, e3iH-031 peTTey - OYJI CTYACHTTEp/IiH alblHa MaKcaT
KO0, OKY TIPOIIECIH/Ie COKeC CTpaTerusIapAbl TaHAay, KaXKeT OOJIFaH jKarFaaiia e3/1epiHiH MiHE3-KYJIKBIH PETTEY,
MOTHBAIMSIAPBIH OaKblIay, )KYMBICKA METATaHBIMJIBIK JIAF/IbUIAPBIH OpHATY JKOHE 0akpuiay, Oaranay Tporeci,
onapAblH Ooiamak OKybIH OaFbpITTay VINIH OJapAblH KepceTkimrTepi Oombin Tabbuiaabl. OKBITY omicTepi
MEHTACIUIJICPiH TaHAay 631H-631 PSTTCHTIH OKBITY bl JAMBITY/Ia ISy POJl aTKapabl. O3kaHan MeH X aKaHHBIH
MIKIpiHIIe, aFBUIIIBIH TUTI OpKiM YHpEHTICI KeNeTiH 9JeMIIK Tilre alHauasl, Oy aFbUIIBIH TiTIH OKBITYIBIH
OPTYPJIi OKBITY SiCTepi MEH TOCUIACPIH 3ePTTEHTIH KONTEreH 3epTTeyiepre aKkenai. by 3eprreynep oKbITyabIH
TUIMJIUTITIH ©JIIIeyTe KOHe 0Ky HOTHXKEIIEPiH jKaKcapTyFa OarbITTanral. Kazakcranmaa AkOani neH O31eMupig
[2] 3epTTeynepi OKyIIBLIAPIBIH TaMBbIIT KeJle )KaTKaH KQKETTUTIKTEPiH KaHAFATTaHBIPY YIIIH aFbUIIIBIH TiTiHIE
OiniM Oepyneri MHHOBAIUSUIBIK OKBITY 9JIICTEPiHIH KAKETTLUTIriH Kepcereni. Onap CHIHBINTAFEl JOCTYPIi OKBITY
HaKThl OMIpIIK >aFjaiinapia KapbIM-KaThIHAC >Kacay VIIH KaXeTTi TUINIK MaFabulapIsl JaMbITy YIIiH
JKETKITIKCI3 00TybI MYMKIH €KEHIH aTarn kepcetei. KeHIHeH 3epTTeNTeH OKBITY diCTepiHiH Oipi - MaKCATTHI TS
KapbIM-KaThIHAC TIEH ©3apa OpeKeTTeCy[i NaMbITyFa OaFbITTajlfaH KOMMYHHUKATHBTI TUIMI OKBITY Tocimi [7].
KoMMyHHKAaTHBTI Tiifi OKBITY OKYIIBUTAPABI INBIHAWBI TUIAI KOJNIAHYABI KaXXET €TETiH MarblHaJbl, HAKTHI
eMipieri KapbIM-KaThIHAC TAllChIpMaJIapPbIH OPbIHIayFa bIHTAIAHABIPaAbl. OKYIIBUIAPFa aFbUIIIBIH TITIH IIBIHANBI
KOHTEKCTE KOJJIaHyFa MYMKIHJIIK Oepe OTBIPHIN, KOMMYHHKATHBTI TiJIJI OKBITY OKYIIBUIAPABIH TULIIK JaFIbLIaphl
MeH KOMMYHHUKATHBTI IaFBUIAPBIH JAMBITYFa KOMEKTECEII.

XXI raceipaarpl OiniM OepyniH HETi3Ti canaapbHbIH Oipi - OKYHIBUIAPABIH JepOECTITiH jKoHE ©3i1H-031
peTTeiTiH OKBITY bl AaMbITy. LlumMmepmannbiH [3] skoHe [TMHTpUXTIH [4] 3epTTeynepi cTyleHTTepre e3/epiHiy
OKy TpOIIeCiH OaKbuIayFa alryFa MYMKIHJIIK OepyIeri MeTaTaHbIMIBIK, JIaF IbIIap/IbIH MaHBI3IbLUIBIFBIH KOPCETEII.
Makcar Koto, Jocrnapiay, 0akpuiay xoHe 0aranay CHUSKThl METaTaHBIMJBIK Jarabuiap OiTiM amylibuiapra )eke
KaXKETTUTIKTEepl MEH KalaylapblH KaHaFaTTaHBIPY YIIiH OKY CTpaTerusuIapbiH OeiiMeyre MyMKIHIIK Oepe/ti.

MeTaTtaHBIMIBIK JaFABLIAP/IBI AAMBITYABI TULIK OliMre eHridy cryaentTepai XXI| racsipia TabbICKa JKeTy
YIIH KOKETTi JaFpUIapMeH KaMTaMachl3 eTy YIIiH eTe 63eKTi. MeTaKOTHUTHBTI XabapaapIibIKThI )KOHE 031H-031
PETTEHUTIH OKBITY CTpAaTErHsUIapbIH JIaMbITa OTBIPBIN, OKBITYIIBUIAD CTYJASHTTEPre ©3ACpiHIH OKY MpOIECiH
OakblIayra, )KaHa KUbIHIBIKTapFa OeiMIeyre skoHe eMip 00HbI O11IM alTyIibl 00dyFa MyMKIHIIK Oepe anajbl.

Tin vyiipenyneri narapuiapabid typJepi: Tingik, TaHpIMabiK, MeTaTaHBIMIABIK AAFABLIAPABI
OKBITYABIH MaHbI3bI. TUTiK OLTIM TEK JIEKCHKAa MEH TpaMMaTHKaHbl MEHI'ePY/ Il FaHA KAMTBIMAWIbI; OJ1 COHBIMEH
KaTap THIMJII KapbIM-KaTbIHAC TIeH TUIAI MEHrepy YIIiH KaXeTTi OipKaTap JIMHIBUCTHKAIBIK, KOTHUTHBTIK XKoHE
MeTaTaHBIMBIK JaFJbLIap Ikl JAMBITYIbl KAMTHIBL.
BipiHmineH, Jekcuka, rpaMMaTuka, alTbUIBIM, TUCKYPC CHAKTBI TUIMIK JaFAbuIapibl OKBITY TUITIK OimiM
OepyiH Herizi Oojbin TaObuiaabl. Tinmik gaFaslaap OUTIM alymibLiapra TUIAIH HETi3Tl KYPbUIBIC OJIOKTapbIH
KaMTaMachl3 €TeMl *KOHe TUIMI JIoJ OHE epKiH TYCIHyre, COJ TLIIe ceiyieyre MyMKiHIik Oepemi. Paiimc [9]
YCBIHFaHJaH, TUIIIK JaFAbUIapAbl YHPeTy OKyLIbUIApFa CO3MIK KaTThIFyIaphl, FPAMMAaTHKAIIBIK XKAaTTHIFYJIAp jKOHE
ANTBUTBIM MPAKTUKACHI CHUSIKTBHI 9PEKETTEep apKbUIbI TULMIK (opManap MeH KYPBUILIMJIAp Typalbl TYCIHIKTEpiH
JAMBITYyFa MYMKIHJIIK Oepyli KaMTHIbI.
Exinmiznen, 3eiiiH, ecte cakray, KaObliiay ’oHe npodiieManapAbl eIy CUSKTB TAHBIMABIK JaF IbLIap/bl
YHpeTy Tin YipeHy YIIiH eTe MaHbI3abl. TaHBIMABIK JaFrapuiap Oi1iM alylbuIapFa T eHTi3yAl THIMA1 eHaeyre
JKOHE TYCIHyT€, )KaHa )KoHe OypbIHHAH Oap OLTIMJIEp apachiHaa OaliIaHbIC OPHATYFa JKOHE TUITe KATBICTHI
MoceneNnepi menryre MyMKiHaik oepeai. Dmmuctin [10] mikipiHime, TaHBIMABIK JaFIbUIAPABI OKBITY
OKYIIBUIAPBIH 3€HiHIH MOFBIPIaHIBIPY, aKIAPATThl CAKTAY )KOHE OKBITY CTPATEeTHsUIAPBIH THIMI1 KOJIJaHy
KaOlTeTi CHSIKTHI TUII THIMITI MEHTePY YIIIiH KaXETT1 TAHBIMIBIK Ka01IeTTepiH TaMbITyFa KOMEKTECY i KaMTHIEL.
CoHBIMEH KaTap, 63 OKybIH j)XocTapiay, OakplUiay jkKoHe Oaranay CHSKTHI METaTaHBIMIBIK IaFIbLIAPIIbI
yiipety Tinmik OinmimM Oepyde OKyIIbUIapAbIH AepOecTiri MeH ©3iH-031 peTTeyiH AaMBITy YLIIH ©Te MaHbBI3bI.

MeTaTaHBIM/IBIK JaFapUIap OLTiM aTyIIblUIapFa MakcaT KOIOFa, COMKEC OKBITY CTpaTerusuIapblH TaHIAYFa,
oJIapIBIH TYCIHITT MeH yirepiMid OakbplIayFa sKoHe yiarepiMid Oaramayra MyMKiagik 6epemi. @masemn [11] aTam
OTKEHJEH, METaTaHBIMIBIK JaFAbUIapIbl OKBITY OKYIIBUIAPFA ©3JEpPiHiH OKY Mpoleci Typajbl KeOipek Oimyre
KOHE OKYJIbI THIMII PETTeY JKoHe OaKbuIay KaOleTiH JaMBITyFa KOMEKTECY Al KAMTHIBI.
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CoHBIMEH, TUIIIK, TAHBIMIBIK JKOHE METAaTaHBIMIBIK JaFAbUIAPABI OKBITY THIMII TUIMIK OiyiM Oepy yImiH
eTe MaHpI3Abl. OCBl AaFIbplIapAbl OKYLIBUTAPIBIH OOMBIHIA JaMbiTa OTBIPHIN, TiT MyFajdiMJIepi ojapra Tinmi
OWJIaFbI/Iall MEHIePY XOHE THIMJII KapbIM-KaThIHAC JKacay YIIiH KaKETTi OUTiMIi, KaOlieTTep MeH Ko3KapacTap bl
alyra Kemexreceni. TUIOIK, KOTHUTHUBTIK KOHE METaTaHBIMIBIK JaFAbUIApIbIH JaMyblHa BIKIAJ €T€ OTBIPBIIL,
Tingik OiniM Oepy OKyMIbUIapAbl KONTUIAI JKOHE KOIMOIEHHETTI aleMe TaObICKa JKETY VIIIH KaKeTTi TUIIIK
JarapUlapMeH KaMTaMachl3 €Till KaHa KOWMaiabl, COHBIMEH KaTap onapra emip OOHBl aHa Tin YHpeHy
KHUBIHABIKTApbl MEH MYMKIHIKTEpiHe OeiiM/Iene anaThiH eMip 00WbI OiTiM amymisl 00TyFa MYMKIHIIK Oepei.

Tinaik garapLIap Kaumel TOPT HETI3ri OarbITKa Oemyre Oonmaipl: THIHAAY, COMIeyY, OKY JKoHe kazy. Tim
YHpeHyneri TNHTBUCTUKAJIBIK, JTAFIBUIAPIBIH JaMYBl OCBl CAJIaHBIH KOPHEKTI 3epTTeyIIiyiepl YChIHFaH OipHere
TEOPHSUTBIK, HETi3/iepre HeTi3AeNreH.

Ocwiapail menoepaepain 6ipi - Kpamen [12] yceiaran Enrizy I'nmoresacer. On Tin yipeHymrinep Kasipri
MEHIepy JCHIeHiHEeH COll KOFaphl TYCIHIKTI €HTi3yTe YIIbIparaH Ke3ze T KaKChl MEeHTepeii Ien OODKauIbl.
Kpawmennin mikipiHiie, THIHIAY >KOHE OKY JarAbUIapbl TUIAI MEHrepy YLIIH ©Te MaHbBI3Abl, OUTKEeHi oJap Til
y#ipeHyuIiiepre TUIIIK Ky3bIpeTTUIIKTEPiH AaMBITYFa Ka)XXeTTi YJIeC KOCabl.

JlourTeiyg, UaTepakimonuncTik Tacimi [13] - Tin yiipeHymeri e3apa opeKeTTeCTIKTiH POIiH KOPCETETIH Tarbl
Oip MaHBI3BI TCOPHUSUIBIK Heri3. JIOHIThIH MIKIpiHIIE, COUNCY JKOHE JKa3y JaFabliapbl 0acKaJIapMeH MarbIHAJIbI
KapbIM-KaThIHAC JKacay jKOHE MaFblHaHbI KeTicy apKbUIbI AaMUABL. By Tocin Tin yiipeHyaeri KOMMyHHUKaTHBTI ic-
OPEKeTTiH MaHBI3bUIBIFBIH KOPCETE ] J)KOHE TII MEHTepYIeTi Coiyiey MeH a3y IbIH POJIiH KepceTe/i.

ConbiMeH Katap, Ban Jlaiik e Kunrir [14] ycbiaran "KorFapbiian ToMeHre" )KoHe "TOMEHHEH Korapbira'
eHJIcy OOWBIHIIIA TEOPHUSUIBIK HETi3[IeMe OKY MEH THIHAAYIbl TYCiHyre OallnaHBICTHI MIPOIecTep Typaibl TYCIHIK
Oepeni. Ocwl meHOEpre coiikec, OKy MEH THIHAAYIbl TYCIHY aJIIBIHFBI OUTIM MEH KOHTEKCTKE Heri3/IeireH
YKOFapbIIaH TOMEH OHIEY/ 1€, )KeKe Co3llep MEH coreMaepli oHAeyAl KaMTUTHIH TOMEHHEH KOFapbl OHIEYIl
7€ KAMTH/IBL.

Tinaik garapuIapra 0arbITTAJFAH aFbUIIIBIH TUTIH OKBITYBIH diCTepi MeH CTpaTerusjaphbl:

AFBUIIIBIH TUTIH THIMAI OKBITY OKYIIBIIAPABIH TUAMIK JaFABUIAPBIH JAMBITY YIIIH SPTYPIi dIicTep MeH
CTpaTerusapsl KOMIaHyapl Tajnan ereni. MyHga opOip TUIAIK AaFapFa apHaIFaH Keilip HETi3ri omicTep MeH
cTparerusiap Oepijirex:

1. Teirpay Jlarneutapsr:

- Tempayael TyciHy opekerrepi: Pailimc ayamokazOanmapzpl, HOAKAcCTTapAbl XOHE IOpICTEpHAl ThIHAAY
CUSIKTBI TBIHAAYIbl TYCIHY OpEKeTTepiH NaijanaHyAbl YChIHaAbl. by ic-mmapamap cTymeHTTepre IIbIHANBI
arbUIIIBIH TUTIHIE COMeyre MYMKIHAIK Oepelli jKoHe OJIapJblH ThIHIAY/bl TYCIHY IaFAbUIapbIH JKETILIIpyre
keMekTeceni. OFaH CTyIeHTTep/l THIHAAY ic-IIapanapblHa KaThICTHIPY, (hOHIBIK OiiMIi OeICeH Py YIIiH alIbIH
aJsia ThIHJAy TaIlChIpMalapblH )KHE TYCIHYl TeKCcepy YILIiH ThIHAAYIaH KeHiHT1 TarcelpManapasl Oepy >KaTazbl.

- Teigmay auktantel: Flowerdew and Miller [15] AMKTaHT *KaTThIFyJapblH KOJIIAHYAbl YCBIHAbBI, OHIA
CTYJCHTTEP Y3IHII ThIHJIAI, €CTITCH/ICPIH TPAaHCKPHUIILUSIAAbI. Byl opekeT OKyIIbUTapAbIH THIHAAY JJIIITT MEH
€MUJIECIH IaMBITYFa KOMEKTECEe]I.

- Teinmay sxypHanmapsl: AccanoBa MeH JKammeiicoBanbiH [16] 3epTreynepine coiikec, ThIHIAYIIbI
KypHaJIIap/bl KOJNJIaHy, OHJIa CTYACHTTEP €CTITCHICPIH KOPBITHIHIBUIAN/IBI XKOHE O eJIEriHeH OTKi3el, jKaHa
JIEKCUKaHbI, CO3 TIpKeCTepiH, MAesuapAbl aTam eTeldl, CTYJeHTTepre ThIHAAY MaTepuanjapbiMeH OeJceHai
alfHaJIBICYFa J)KOHE TYCIHIKTEpiH TepeHAeTyre KOMEKTECe .

2. Ceiiney narapuiapbl:

- Penpix oiisimap MmeH Mopenbaey: AxmeroBa MeH ©OyOokipoBaHbly [17] mikipiHiue, pengik oWbIHAAP
MeH MOJIENIBJICY CTYJCHTTEpre aFbUIIIBIH TUTIH/IE HAKTHI KapbIM-KaThIHAC )KacayFa MYMKIHJIK Oepe/li, ochliaiiia
OJIApIBIH COUJICY JIaFIbUIAPBIH JaMbITAIbI.

- OHrimenecy Yiipmenepi: Mcabaea [18] cryneHTrepre arbUIIBIH TUTIHAE SPTYPJi TaKbIPHINTAPJBI
TANKBUIAHTHIH QHriMelecy YHipMenepiH YHBIMAACTBIPYIbl YCHIHAABI. OHriMelnecy ylipMmenepi IMIbIHANBI KoHE
MarbIHAIBl KapbIM-KAaTBIHACTHI JIAMBITAJIBI JKOHE CTYJEHTTEpre epKiH »KOHE CeHIMIi ceiieymi Oomyra
KOMEKTECE/I].

- Ceiiney tanceipmanapsl: [llanabaesa [19] ctynenTTepai o3 mikipiaepi MeH WAESIApbIH €PKiH JKETKi3yre
BIHTIAHABIPY YILIiH Mpe3eHTauusuiap, mikiprajgacrap,iedarrap CHsKTBI Coiiey TalchlpMaiapblH >k00aaybl
yChIHaABl. By TancelpManap CTYAZEHTTEpre OpTypill KOHTEKCTe ceilieyre MallbIKTaHyFa >XKOHE celiey
JaFAbUIApbIH JaMBITYyFa MYMKIHIIK Oepei.

3. OKy marapLiaphl:

- OkcTeHcHBTI OKY: JKappiakackiHoBaHBIH [20] miKipiHIIe, eKiHII TUIAIK CHIHBINTA YKCTEHCHUBTI OKYIBIH
MaHBI3IBUIBIFBIH acklpa Oaranay MyMKkiH emec. CTyAeHTTepre arbUINIBIH TiUTIHAEC OaradaHFaH OKbIpMaHIAPIbI,
TYIHYCKAJIBIK MOTIHACPIi KOHE MHTEPHET-PEeCypCTapibl YChIHY OJIapAbl KOl OKyFa BIHTaJaHIBIPaabl )KOHE OKY
JaFIbLIAPBIH KETULTIPE/IL.
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- Okymel TyciHy crpaterusuiapel: Tieybaesa men CaprbaeBaHbiH 3eprreyiepi [21] crymentTepre
MOTIHIEPAl THIMAIPEK TYCIHYre KOMEKTecy VIIiH CKUMMHHT, CKaHepiey, OOJbKay >KOoHE KOPBITBIHIABI Kacay
CHSIKTBI OKY/Ibl TYCIHY CTpaTerusuIapblH YHPETY i YChIHaabl. byt cTparerusmiap cTyJeHTTepre Toyenci3 OKbIpMaH
0oxyFa KoHe TYCIHY IaFAbUTaphIH JKETUIIIpyre MyMKIHAIK Oeperi.

- Xayan >xypHangapeiH oKy: JKaHaTKbI3BI JKYprisreH 3eprrey [22] CTyAeHTTepre >kayarl )XypHaJAapblH
OKYZBI KaJIFaCTBIPYIbl YCHIHABI, OHJA OJIap OKY TaKipuOeci Typasbl OHIaiibl, MOTIHAEPIl KOPHITHIHABLIANIBI
KOHE TYCiHYy CypakTapbiHa xayamn oepesi. Reading response sxypHaiaapsl CTyICHTTEpPre MOTIHACPMEH TePEHipeK
alfHaIBICYFa )KOHE OKYIBI TYCIHY JaFIbUTAPBIH KETUIAIPyre KOMEKTeCe .

4. YXazy marmpuiapsr:

- Ilpomecti a3y Tocim: AxmeroBa MeH CMmarysioBa [23] ska3y/bl ajIbIH ayia Ka3zy, KypacThIpy, KaiTa
Kapay, pelakuusiay jKoHe XKapusulay Ke3eHIEpiH KAMTHTBIH MPOLECC PETIHAE OKBITYAbI KAMTHTHIH IPOLECTI
kKazy TOCUIIH JKakTaWdbl. Bynm Tocil cTyIdeHTTepre >ka3zy MAaFablIapblH JKYHeNl >KoHE THIMIL AaMBITyFa
KOMEKTEeCEe/I.

- JKaupra werizmenred tocin: KapuOxanoBaubiH [24] mikipinmie, OasHoay, CHIIATTaMalblK 3CCe,
apTyMEHTTIK ACCe JKOHE PETIOPTaK CHAKTHI Ka3y IbIH SPTYPIIi )KaHPIIAPBIH OKBITY YIIIiH KaHPIIBIK TOCUIII KOIIaHy
CTyZACHTTEpre medep xKa3ylibl O0IyFa KeMeKTece1i. Op jKaHpJbIH epeKIIeNiKTepl MEeH KyphUIbIMAApbIHA HA3ap
ayZJapy OKyLIbUIApAbIH a3y AafAblUIapblH apTThIPabL.

- TonractapbiMeH Kepi OaiiylaHbic JKoHE KaWTa Kadramay: JlyiicenHoBa MmeH OOmirammapoBa [25]
CTYICHTTEPMEH ajMacy JXoHe Oip-OipiHiH XYMBICHI Typallbl CHIHIApIBI Kepi OaitmaHeic Oepy apKbUIBI
opinTecTepMeH Kepi OaiijlaHbIC TICH KaiiTa Kapay/bl BIHTANAHABIPYIbl YChiHAABL. KypracTapabiH mikipiepi MeH
KaiiTa Kapaynapbl CTYICHTTEpre a3y HNaFabUIapblH JKETULAIpyre »3oHe THIMJII KOMMYHHKAaTtop OoiyFra
KOMEKTeCeI].

KopwIThIHIBUIAH Kene, Tl yHpeHyAe JMHIBHCTUKAIBIK, KOTHUTHBTIK JKOHE METaTaHBIMIBIK JarabLiap
OKYIIBUTAP/IbIH JKaHa TiII TUIM/II MEHIepY JKOHE KOJIaHy KaOlIeTiH e ISy pest aTkapaasl. TiaiK JaFapuiap
TinAIK (opManapapl, OHBIH INIIHJE JIEKCHKAaHBI, TPAMMATHKAHbBI, alTBUIBIMIBI JKOHE TUCKYPCTHI TYCiHY MEH
OHIIpyAl KaMTHIbl. TaHBIMABIK JaFabuIap, KepiciHllle, Hazap aynapy, eCTe cakray, KaObUIaay >KoHE
npobeManapibl Menry CUSKTHI Till YHPEHyTe KaThICaThIH ICHXUKAIBIK MpolecTepre xkarajpl. Kebinece "oiinay
Typajibl oOisay" [em CHUIaTTajJaTblH METaTaHbIMIBIK JaF[dblIap OKYILIBUIADIABIH OKYy YHepici Typassl
xa0apAapyblFblH  JKOHE OakbUlayblH, COHBIH IIIIHAE OJIAPABIH OKY CTpaTrerusjapbl MEH HOTHXKENIEpiH
)ocrapiay/sl, 0aKplIayabl XoHe Oaranay bl KAMTHJIbL.

Tinmik, TaHBIMIBIK OHE METaTaHBIMIBIK Jarapuiap Oip-OipiMeH OaimaHBICTHI JKoHE OipiH-Oipi
TOJILIKTBIPATHIH 00JICa /1a, OJapIblH ©31HIIK epeKienikrepi e O6ap. Tinmik naraeuap, eH anabIMeH, CO3IK )KoHe
rpaMMaTHKAIIBIK epeKeNep CUIKTHI TULIIK (hopManap MeH KYpbUIBIMIAPAbl HAKTHI Oiyre OarbITTalFaH )KoHe T
JIOJT KOHE EPKIH TYCIHY JXKOHE IIbIFapy KaOUIeTiH KaMmTuIbl. TaHBIMABIK JaFibuiap 3eHiH, ecTe cakTay >KoHE
mpoOyieManap/ipl ey CHAKTBI Tild YAPEHYAl KOJIAWTHIH HETI3Ti ICUXHMKAIBIK MPOUecTepAi KaMTHABL. by
JaFaplIap OKYIIbUIAPFA TUIMI €HTI3yAlI THIMAI OHJEeyTre JKOHEe TYCiHyre, )kKaHa jkoHe OyphIHHaH Oap Oimimaep
apachiH/ia OaliJIaHBIC OpPHATYFa JKOHE TUITe KATHICTHI MoceleNep/Ii Menryre MyMKIH/IIK Oepei.

MeTtataHbpIMIBIK JaFAbuIap TaHBIMIBIK JaFdbUIAPMEH THIFBI3 OailylaHbICTBI OOJNFaHBIMEH, TAaHBIMABIK
OHZICYIiH ’KOFaphl JeHIeiiHAe KyMbIC icTeiai. Onap OKyIIbUIapIbIH €3 OKY IPOLECi MEH CTPaTerusIapbl Typasibl
xalapAapybIFblH XKoHE OaKplIayblH, COHBIH IIIiHIE OKY HOTHIKENEPIH jKocmapiayabl, OaKbUlayIbl >KOHE
Oaranmayapl KaMTHIbl. MeTaTaHBIMIBIK JIaFApuiap OLTIM  almylibulapra MakcaT KOHOFa, COWKeC OKBITY
CTpaTerusuiapblH TaHJayFa, OJapAbIH TYCIHIrT MEH YJATrepiMiH OakpuiayFa jkoHe YirepiMiH Oarajayra MYMKiHIIK
Oepeni. ©O31epiHiH OKY MPOLECI MEH CTpaTerusIapblH OiJie OTBIPHIN, OKYLIBUIAP TUIM/L, AaBTOHOM/IBI )KOHE ©31H-
©31 pETTEHTIH TiJI YHPEHYIIIIepre aifHaja ajgabl.
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LEADERSHIP DEVELOPMENT IN THE CONTEXT OF TRANSFORMATION

Abstract. The article addresses the pressing need for enhanced leadership within organizations in
Kazakhstan, highlighting the importance of employee motivation and professional development. It underscores
that leaders must continuously invest in their education to effectively manage resources and achieve strategic
goals. Citing John F. Kennedy and Jim Rohn, it emphasizes the interconnectedness of leadership and learning.

The discussion explores various definitions of leadership, noting its evolution from a directive role to one
focused on social influence and emotional intelligence. The article points out that many change management
initiatives fail due to inadequate leadership and the neglect of continuous professional development.

Future research will investigate leadership development within transformational contexts, examining the
roles of emotional intelligence, cognitive biases, and the Flow theory. It highlights the challenges of implementing
change, particularly the need for strong communication and leadership support.

The article concludes that investing in authentic leadership is essential for organizational success in
Kazakhstan's dynamic business environment. By fostering capable leaders, organizations can enhance their
competitiveness and resilience, ultimately contributing to broader economic growth.

Keywords: leadership development, organizational change, professional development, change
management.

Many organizations in Kazakhstan, both public and private, are facing the issues associated with the need
for more well-established leadership, employee motivation, and further professional development. In human
resource management, staff members are the company's assets, and any adequate organization understands the
necessity of investment in various professional development courses, seminars, and training. John F. Kennedy
said, "Leadership and learning are indispensable to each other." However, there are many examples of leaders
neglecting continuous education and professional development. Those leaders would eventually prevent the
organization from achieving its strategic goals. Thus, it is highly critical to have professionals who will manage
the entire organization, including financial and non-financial resources, set the strategic development
directions, and exercise the functions, duties, and tasks of the stakeholders. Jim Rohn said, "A good objective
of leadership is to help those who are doing poorly to do well and to help those who are doing well to do even
better." Thus, the leader and leadership ought to help the organization accomplish in setting strategic and
operational goals.

The world has hundreds of written articles and books about leadership and the importance of adequate
and authentic leadership in the organization. Joseph C. Rost, in his book called "Leadership for the twenty-first
century,” studies different definitions of the term leadership. From author to author, it may vary. In most cases,
the term leadership in the twentieth century refers to the process where individuals or groups of individuals
set/give the directions and guidelines and, at the same time, control and influence the actions, thoughts, and
behaviors of the staff members in favor of achieving the organization's goals. Translating the word 'leadership’
from English to Russian would give the following: superiority, leader, activist, manager, and managing the
people. In the twenty-first century, the term’s definition and meaning have slightly changed. To a certain point,
scientific journals and articles on leadership became boring, and the authors beat about the bush named
'leadership.’ Kevin Kruse wrote the article about leadership definition, and his statement of reasons is— that
leadership stands for the "process of social influence, which maximizes the effort of others, towards the
achievement of a goal." (Kruse, 2013)

Future research will study leadership development in the context of transformation, people management,
skills development and principles of good business (Flow theory) including emotional intelligence, professional
development, and motivation of employees as essential constituents of leadership in achieving transformation
goals. According to McKinsey & Company, around 70 % of launched change management programs fail to
accomplish their goals. (Ewenstein, Boris, et al., 2015) Changing the minds set is a challenging task to
accomplish. The philosophical aphorism of 'to be or not to be' will not help solve this issue. Changemanagement
is a complex, multifaceted mechanism filled with traps and pitfalls, where the leadership
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(adequate and authentic) plays one of the leading roles. From the practice (according to the change in
'leadership’ definition over time), leadership competencies today will only sometimes fit future needs. Once the
environment changes, the revised or very new skills (e.g., employment needs, organizational flexibility, global
completion, and technology) will be needed later. (Hernez-Broome & Hughes, 2004)

For years, the market system implanted tangible assets; therefore, the organizations want to be successful
and competitive and keep the leading position in the market. Imagine Kazakhstan is a business entity. It offers
hundreds of goods and services. No doubt that this entity wants to be successful and generate income. The level
of success in different business directions varies; some are well established and sustainable, and others have a
different state. Therefore, what is the maturity level of the leadership in this organization if having well-
educated and trained leaders does not guarantee the efficiency and effectiveness of leadership?

What is a good time for making a change in the organization? When shall it happen, and to what extent

the leadership or management shall implement the change? Organizations often initiate transformation
exercises or change management initiatives during crises. The crisis is the driving force for the change;
however, some organizations make wise decisions to implement the changes before the upcoming crisis.

Promoting the change initiative within the organization is a challenging task. It is expected to have full
leadership support at all levels, yet the bottom-up approach has a great chance in driving initiatives. The change
itself is a sequential process that requires a well-organized action plan for the whole lifecycle of the project.
The method may include budget formation, human resources, and demand for external consultants (if needed).
One of the first steps before the implementation stage — is communication (Lazar, 2005). The communication
tool plays a critical role in change management that serves as an imaginary bridge helping people not fail into
the water full of gaps, overlaps, and uncertainty. Lazar, in his article, also talks about the psychological aspect
when organizations deal with innovation (change). The introductory section of the proposal included the topic
of the mindset and its transformation. Thus, it is a slight transition to cognitive change. Lazar in his article
'‘Change Management in Organization' talks about how change and its impact reflect on the organization,
clarifies the forces in favor/against change, and demonstrates the evaluation of the organizational structure
efficiency.

Considering that the dynamic forces of the business environment are continuously transforming, the
change management shall include the control functions of the change itself, and it shall be flexible in adapting
to the constant changes (Nastase, Giuclea & Bold, 2012). Nastase, Giuclea & Bold stated that the change is
more stable than anything else in the world. It is highly essential to pay attention to the change objectives. The
structure of the change process shall permeate the organization. The method may include (but is not limited to)
essential elements (analysis of external environment, organizational and individual capacity) and change
management thrusts (people shall understand the process and introduce the appropriate culture). (Ghiculescu
D. & Marinescu, Tisu & Ghiculescu D, 2011) The author studied change management through the prism of
guality management instruments.

Up to date, there are varieties of scientific schools or flows in terms of leadership, its development, and
its formation. Some scholars introduce the approaches associated with quality management, particularly lean
philosophy. Most of the authors (researchers) strive for corporate culture development as a vital element of the
change. Besides, within this element, continuous improvement is one of the significant parts of the work.
(Dombrowski & Mielke, 2014)

Another exciting area within the research is the emotional intelligence of leadership. As mentioned
earlier, leadership is not necessarily associated with top management; the theme of emotional intelligence may
earn an important place in the process of change. Similar to the leadership definition, emotional intelligence
also has several meanings. Emotional intelligence is described as personality, health, and general well-being.
(Batool, 2013) In the same article, the author proposes alternative definitions by other scholars and researchers.
Some scholars consider emotional intelligence different from the logical and mathematical types of recognition.
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Not so long ago, leadership, along with emotional intelligence, became a prevalent topic of discussion.
(Radhakrishnan & Udayasuriyan, 2010) Today, effective leadership has a demand in people with robust
emotional intelligence, says Radhakrishnan & Udayasuriyan in their joint research article.

According to the literature review, the change management field became much more conceivable. It has
dozens of elements, including leadership development with various available approaches and tools, emotional
intelligence, and studies based on cognitive biases. Behavioral science, as the 'Flow' theory proposed by the
Mihaly Czikszentmihalyi should not be ignored in this research. Also, the analysis shall not exclude the
revolutionary study of cognitive biases by Daniel Kahneman. In my future research I plan to test how the ‘Flow’
theory could influence leadership development and is there any possible variation to integrate this theory into
leadership and management DNA of Kazakhstan public and private companies.

The research theme has been chosen based on professional experience and the general overview of
current needs in authentic leadership across the top national companies in Kazakhstan. The expected results
from study and research are to establish methodology and practical tools that will benefit Kazakhstan private
and public sector in building critical mass of authentic leaders. | am confident it would significantly change my
academic, professional, and social sets and beliefs. My professional occupation requires extensive research,
data processing and analysis, methodology development (in the transformation framework), and subsequent
application of studied materials into planned or ongoing projects. The research topics included HR area,
innovation and its rapid transformation towards commercialized projects, business process reengineering and
optimization, academia and student services development. As the old saying goes - There is no limit to
perfection; | wholeheartedly believe the doctorate in Management and Business Administration will open new
gates.

Most researchers in their work fall back to questionnaires or surveys. Michael Conrad studied leadership
in Kazakhstan in the context of ethics, where the survey was a research method, with a sample of 103
respondents. (Conrad, 2013) Nastase, Giuclea & Bold also fall back to the questionnaire in their joint research
project on "The Impact of Change Management in Organizations — a Survey of Methods and Techniques for a
Successful Change." Anand, Radhakrishnan & Udayasuriyan, G., in their joint research article, "Emotional
Intelligence and its Relationship with Leadership Practices," have similar research methods.

In the rapidly evolving business landscape of Kazakhstan, effective leadership and employee
development are critical for organizational success. This study emphasizes that authentic leadership, grounded
in emotional intelligence and adaptability, not only helps achieve strategic goals but also fosters a positive
corporate culture.

Organizations must recognize the importance of investing in the continuous education and training of
their leaders to navigate challenges and implement transformational initiatives successfully. A structured
approach to change management is essential, encompassing clear communication and active engagement of
employees at all levels.

This article provides methodologies and practical tools aimed at cultivating a critical mass of authentic
leaders within Kazakhstani companies. By prioritizing leadership development, organizations can enhance their
competitiveness and sustainability in the market, ultimately contributing to broader economic growth. In

conclusion, fostering capable and motivated leaders is vital for achieving long-term success and resilience in
an increasingly complex environment.
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b.960yanuynut
JI.H.I'ymunes amwinoazel Eypasus ynmmolx ynueepcumemitiy npogheccopul, punonocus eulibiMoapblibly OOKMopbl

KA3AK ECIMJEPIHIH IICUXOJOTHUSICHI MEH KYKBIFBI

Anoamna. AnmponoHumoix KopslHoaesl Kici ecimoepi ap Ke30e o32epin, mobl2bln, COHbIMEH Kamap Ketidipi
KOeHepin Konrdawvicman mycin gaavin omuipadvl. O K02amoagel a7ieyMemmiK, MaOeHU, YKOHOMUKANbIK M.0. mypii
Keskapacmapea oailianvicmol. Kaszipei xe3de Oe xazax ecimoepi ocvl 3aManza catl 032epin, 1eKCUKAIbIK KOPbl HCana
ecimoepmer monvizyoa. Tinoik Kypamsl dHcablHaH anzaHoa on1apobly [WiHOe O6amvlc, WbIbIC XANbIKMAPLIHLIE O0d
ecimoepi ke30ecedi. ConviMer Kamap, Kazax mininoe2i mei ecimoep 0e KYpblIbLMObIK HCAZIHAH HCAHEIPBIN, HCAHAULA
yaeinepi ocacanyoa. Onapovly iwinde commi mayoai2aHoapsl 0a, biyalcels myprepi oe oap. Maxaniada asmop ocwi
o32epicmepee TUH2BCUMUKATLIK JHCIHE CIAMUCTHUKATLIK MATOAYAAP HCACAN, HCAKLIH a0amMoapobly am Koiobl MeH
Ccabudiy ecim ueneny KYKuleblHblY Kelloip maceneiepine moxkmanaovl. Maxanra KP f7KBM evinvimu dcone 2ulabimu-
MEXHUKANLIK,  Hco0anapobl 2paHmmulk Kapiculianovipy oOouvinuwa AP23489736 «Kazakx ecimoepin yugprviy
nIam@opmMa asacLiHA JHCUHAKMAY JICIHE HCAHA MEXHOLO2ULIApaa Oeuimoeyy ammbvl EblablMuU 2Hcoba  asculHOa
oauvinoanowt (2024-2026 scvindapea apnanean).

Tyiiin ce3dep: xazax ecimOepi, JNeKCUKATbIK KOp, JUHSBUCHMUKANBIK JHCIHEe CMAMUCMUKATIbIK Manoaynap,

KYDbIIbIM, KYKbIK.

Ecim — agamnmer araidTeiH Tinmmik Kypain. KyHzaemikTi emip/e OHBI JKeKe HeCiHEeH T'epi, CHIPTTANFhI agamaap
KeOipek KoyimaHabl. [ICHXOIOTHsIIBIK OachIMIBIKKA M€, COHABIKTAH <OKAaKChl €CIM — JKaH TBHIHBICHD) JIECEK KaTellikK
Oosaiiel. JKakchl ecimMii aiTKaHa alTyIbl 1a, TRIHAAYIIBI (€CiM Heci) a cylcinemi. «Kakchh» nece ®aH ceMipemi»
JIEMEKIII, TUIE )KaKChl eCiMHIH Oap OOJTyBIHBIH 631 alaMFa CYHiHIII Chlinai pl. Ka3ipri KojmaHeIcTa OpTaMbI3Fa KaiTa
opayFaH HeMmece KalTa JKaHFbIpraH AlicynraH, Anausap, Axmer, OnuxaH Onu, Owmip, Epaceir, Marxkan, Mupac,
Hypacein, Pamasan, Camkap; Aitapy, Aizepe, AkHyp T.0. ceKUIIi eciMzep Keke amamaapiblH FaHa emec, Oapiia
KOIIIUTIKTIH KOHUTIHEH IIBIFBI 9pi TAPUXBIMBI3/IBI KaiiTa JKaHFBIPTHIT OTBIpFaHbl Oenrimi. byHmaii ecimaep Tinimizzae
KOIITeN caHallaJbl, OJIap XaJKbIMBI3IBIH FACBHIPIIAP OOWFHI aT KOO IIBIFAPMAIIBIIBIFBIHBIH, KOPKEMIIK 13/I€HICTePiHIH
Hotmwkeci. COHIIBIKTaH, €CIM MKEeKe ajiaM YIIIH Jie, KoFaM YIIIiH A¢ eTe MaHbi3ab [ 1, 36-40 0.].

Ocbl opaiiyia eki Mocesie ©3iHe apHaiibl Ha3ap ayapTajbl: 0ipi — eciMaep MCHXOJOTMSICHI, EKiHIIICI — eciMaep
KYKBIFBI. «EciMIep MCUXO0IOTHACKD) AeTl KOFaMIaFbl TICHXOJIOTHSUIBIK KaFIaiap/IslH KeWoip Kici aTTapbIHBIH Haina
00JIybIHa BIKIAJIBIH XOHE ECIMHIH MaFbIHACBIHJAFbl TICHXOJIOTHSUIBIK aKmapaTTapibl aiTaMmbi3. Meicaibl, Oajna
ToKTamaraHja Koubutran Wt0Oait, Urtemren, CacwikOaii, Omak6aii, Taybmamasl, Catsimanmasl, Tokrap, Typap,
AMaHJBIK T.0. CEKiI/II KONTETeH eciMep/ie aT KOIOIIBIHBIH FaHa eMec, OyTiH Oip oyNeTTiH KOHIUI-KYHi TYPFaHbI aHBIK,
EKIHIII/IeH, eciMJep MarbIHACHIHAH OCHI TICHXOJIOTHSUIBIK >KaFIalblH (Cypay, Tijey) camajblK JaMmy 3BOIIOIUSICH
KepiHeli, SFHHU aT KOO JACTYPIH CaKTal OTBIPHIIL, JKaHa calalibl €CiMJIep Kolblia 0acTajpl. JlyHHuere KeareH coOumiH
aMaH KaJlybl — aTajfaH eciMIepaiH OapibIFbIHA OPTaK TUIEK (MarbiHa), anaiiaa Ut6ait men Typap Hemece T.0. MogeHH
camacel 0ip-OipiHeH ammak. EciM MarbIHACHl TYTBHIHYIIBI MEH KOJIIaHYLIbIFa TYPJl (KakChl, kaMaH, Oeiftaparr) acep
Oepeni. Kasipri 3epTreymiiziep eciMaepai MCUXOIOTHSUIBIK JKarblHAH OIpHEIe TONKa 06l KapacThIpaabl, OJapablH
KaTapbIHa Dacmypii ecimoep, caH-ecimoep, nampuommol ecimoep, epexuie ecimoep, aKblied KOHbIMCbl3 ecimoep T.0.
XKaTKpI3aMbI3. Bysl ecimaep €3 MarblHACBIMEH KaTap, aT KOIOIIBIHBIH OIay KaOilneTi MEH 3MOIUSUIBIK KYHIHEH Jie
akraparrap oepezi. Koramaa 00JIbII jKaTKaH ©3repicTepIiH OapiibiFbl €CiMIep MarblHAChIHAH OPBIH aJajbl, OUTKEHI
aJIaMHBIH, TICHXOJIOTHSICBIHA KOOIpEeK acep €TKeH HeMece OWBbIHJA TYpFaH apMaH-TUIeK aT KoAp Ke3je Tire OipiHii
opanassl. Ka3ipri ke3ie KOUBLIBII jKaTKaH eCiMIep/IiH MaFbIHACKIHAH YJITTHIH ©31HE Opallybl, SFHU TapUXbIH TaHYHI;
CBIPTKBI BIKNAJIAAPFA €JiKTeYl, IIBIFapMallbUIbIK i374eHicTepi T.0. KepiHic TankaH. byHbIH O6apnbirsl OYriH FaHa maiina
00JIBITT OTBIPFaH JKaHAJIBIK EMEC, epTe/IeH Oap yoHe Oi3/iH KoraMra FaHa ToH eMec, dJIeMHiH 0acka emjepinje ae oap
TICUXOJIOTHSUTBIK, KYOBLITBIC [2].

AT KOIOJBIH €31 aJJaMHBIH eMipre KelyiMeH Tikenei OaimanpICThl. O KaHAJBIK MKaKbIH JKaHAAPbl TYPII
OMOITHSIFA TOJIBI dcepiepre Oeyeii, eKIHIIACH coOure aT KO0 MIHIETIH JKYKTCHII. OlleM enepiHiH 0ackiM
KOIIIIriHae, JyHHE eCIriH alllkaH ’kKaHa ajaMFa y3akka co30ail eciM Oepy IoCTypi OpPHBIKKAH, COHIBIKTaH KeIl
JKarJaiiia SMOIVSUTBIK KYHICH aifbIKIIal ®aThIl eciM oian TadyFa HeMece TaHjayFra Typa keneni. Epekie, akpuira
KOHBIMCHI3 €CiMJIepIiH Maiia OONybl OChIHIAMMaH TYBIHIAWTBHIH CEKiJAi, OJ1 TYPJi *kKaFjaiiapna KepiHic Oepeni.
Meicanbl, amaMHBIH SMOITSUTBIK JKarmalbIHma, Oenrimi Oip TyirFara JEreH KYpMeTi JKaFgalblHIa, KOFaMIIBIK
Ke3KapacTap/IbIH BIKMANKI KaFaibiHaa 1.0. OHal eciMaep Tea co3IepAcH XKoHe KipMe eciMIepieH 00Iybl MYMKIH.
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Kipme ecimumepain eHyi, 0enrim Oip yakpITTa, QJICYMETTIK TONTAap apachlHAa OeJCeHmUTKKe ne OO0Iybl OYpBIH 1a
OoxraH, Ooyanrakra ga 6ona OepMek.

Opire Oapmaii-ak XX FaceIpIbIH OachIHaH Oepri TapUXBIMBI3FA YHUICEK, KOFamaa OOJIFaH CasCH, MOICHH,
SKOHOMHKAJIBIK, TEXHOJIOTHSUIBIK, ©3TepiCTepIiH OapiIbIFhI Kicl eCIMIAEPiHIH KypaMbIHAH OpBIH aJiFaH eKeH. AaroHoai,
Apwmus, bonbmeBuk, bynennsiit, bpuran, bromerens, Bogokauka, Buccapuon, Aprek, bepesnsk, Apxumen, balipos,
Bepnun, ["azer, ['enuit, [piTel, XKanmapan, XKXaumnons, Uckpa, Jleamap, Mapke, Menains, Motop, Meiteic, O0bIcOCK,
[opyuwuk, Pabdax, Camor, Camoner, Coro3, Cranun, @pontdek, Llenuna, [odep, Dnexrpudukarus, IKckaBaTop
T.0. COJ Ke3eHe eMipre KelTreH cabmiepre KoHpUFaH eciMaep. Ti3iMai apel Kapaid coza Oepyre 0onmazpl, aaiaa col
Ke3Jleri KeNTereH >KarfJaiaapAbl ecKe allyFa OCBIHBIH ©31 JKETKUTKTI. Byl eciMaepaiH WBIFYy yokzaepi MeH
MarbpIHACHIHIA aJdaMIapAbIH COJI JKYHere, COHBIH JJIEMEHTTEpIHE NEreH CEHiMi, Kelep KYHre JEeTreH YMITi KepiHic
Oepeni. bipryrac ameim KaparaHga, MYHIa COLMANM3M JIQVIpIHIETI KOFAMABIK KO3KapacTapIblH KapTHHACHI
OcitHenenren [3].

Toyenci3aik anFaH *KbULIAp IMIIHAC J€ CHIPTTAaH SHIeH eCiMep CaHbl casObIpiIaFaH JKOK. OJIEM eIepiMEeH
apamarsl OaiyIaHbIC, aKIapaTTap TACKBIHBI KOFAMIIBIK CaHara eKiHII KaFbIHAH ocep eTTi. Typ:ai OarbITTaFbl aKaparrap
MEH MIeTEeNAIK QUIbMACPAIH KOFaMIBIK CaHaFa bIKIAJIbI COHBIH Oip KepiHici eai. Ka3ak ecimaepiHiH apachiHa ChIHAJIAI
kipe Oacraran Monuka, Kpys, Tom, Amxkenuka, J>Kopk T.0. con akmapaTTap TacKbIHBIHBIH HOTIKeci. Emimismin
aitmaxrapeiana Cannam, ben Jlanen, by, bunknmnaTonOex 1.6. cexini kembdacpLIapabH eciMaepi ae Kepiric oepin
Kanapl. KoramapIK mikip MeH Ke3KapacTap eke aJaMaapra BIKIaJl eTreld TypManapl, COHBIMEH KaTap aT KOsSpaarsl
JKEKe aJ1aM dMOLIUACHI J]a YHEMI KyphIKTayFa keHe Oepmeiini. EciMaep mcuxosoruschl IereH ie MbIHAHAal eKi Macere
alTBRUTaBL: Oipi — eciMIEpiH ©31H TYTHHYIIBIFA 9Cepi, eKiHIIICI — KOFaMIBIK KO3KapacTap IbIH eciMIepre bIKIabl.

Inrepineri eciMaepMeH aTanFad coOMIIEp HOCTAPBIHBIH OPTACHIH/IA ©3iH Kajail ce3ineni? OHBIH TOCBIH €CiMiH
KOFaM KaJjlaii KaObuTHainbl? ¥JITTHIK JOCTYP, MEHTAIMTET, T MEH TaHbIMFa JKaT €CIMIEPIiH TUIre Yiilecyi MeH
yinecimi Kanaii >xysere acanpl? Ocipece Kici eciMi aJaMHBIH JiHI MEH JUTIHE COMKECTIKTI KaXeT eTeli. OTKeH
TapUXbIMBI3Fa Tarbl Oip KO3 JKi0epcek, CBIPTTaH €HreH eciMIep/iH JeHi AiHi Oip apald meH mapchl TUIAepiHeH eKeH.
KeHec 3amMaHbBIHIA COJT TYTACTBIKKA YJKEH ChI3aT TYCTI. AJl €HJi JiHIMI3 €PKIHIIK aJbIl, )KYPTIIBUIBIK OHBIH YJITTHIK
epeKILeTKTepiMi30eH cabakTac JocTypiiepiHe JeH KOs OacraraH/a, AJIaHbIH €CIMIH alThIN, a3aH MIAKBIPHII TYPHIII,
NiH1 OeJieK KaybIMHBIH €CiMiH KOO KepiHic Oepe Oactampl. Al ajgaM MyHHEACH ©TKeH coT mie. OFaH OChI eciMiMeH
’KaHa3a OKbpUIa Ma, apyakka OarblTan KypaH okpiraHna VBanra Hemece MBanymnbl bomenOaitra nmen Oarbimitay
KaHIIAIBIKTBI KOHUITe KOHBIMIBI?! (OCIpeIiHIIUIAIKTEH TyFaH, Ka3ak eciMi Jeyre KeIMEHTIH xKaHa TYpIaTThl eciMep
©3 aJJIbIHA JKEeKE QHTIME).

Kici ecimmepiniH Kypambl yakbIT TalanTapbIMeH Oipre e3repill, KaHFBIPBIIT OTHIPAJIbI, COHMIBIKTAH iIrepise
aTaJFaH eciMJiep JKeKellereH ajaMjapra KOMbUIFaHMEH, CO3/IK KOpAa CaKTaIbIN KaiMaybl Ja MyMKiH. ExiHunneH,
KipMe eciMIIep/IiH TiTiMi3re eHyi MeH TYpaKTaIl Kally TapuxblHaa oenrini Oip maprrap 6ap. TinaiH 3aHnapbiHa colikec
Oeifimeny, AiHU CEHIM MEH YIITTHIK JSCTYP Oipiri, YITTHIK My/AJe MEH KOFaMJIbIK Ke3KapacTap YoKiHiH COMKeCTIri
T.0. OCBI MIAPTTAPABIH Kypamabl Oeiri. Kazak ecimuepiHig Ka3ipri skargalbIHIA OCHI MAPTTapIbIH TYTACTHIFBI MECH
OepikTiri aca MaHpI3bI. byJl Macesne anaarsl KyHAEp/e o3 MIelIiMiH TabaThIHbI pac, anakaa Kajiad Tadaibl: YITThIK
eciMziep ©3iHiH TYTaCTBIFBIH CaKTall, MaFbIHACKI )KaT €CiMIeP/Ii BIFBICTHIPHII IIBIFapa Ma, 9Jific KOPFAHBICHI CETIHETI,
«kiM OoJica com» Kipin mibiFa OepetiH anma-my0ap Tizimre aifrHana ma? Koramza eciMciz agaM OOJIMaiIbl dKoHE OCHI
eCIMIEP/IiH TYTaCThIFbI — YJITTBIH, COJI YJIT KYPBIIT OThIpFaH KOFaMHBIH TYTacThIFbI [4]. KoraMIbIK caHaHbBIH eciMepre,
eCiMIEp/IiH aJaMFa bIKIAJIbl ©3apa ThIFbI3 OaiJIaHBICTBI, alHANIBIN KEJIIN TYpPaThiH Y3MIKCi3 yaepic. On adam, ecim,
Koeam YUICyiHiH OipJiriH Kypaiapl )KoHE azaMaTTapiblH YITTHIK Ke3KapacTapbl MEH KOFaMHBIH YITTBHIK OeiHeciH
aitraktaipl. COHIBIKTaH, TUIET KipMe eCIMAEPAIH KOHBLIY JKHULIITT 9JIeYMETTIK IICUXOJIOTUSHBIH A3 Oip KOpCeTKilii
00J1bIn TaObLTaBl. Co0Ure KOMBLUIFAH Ke3 KEJITeH €CiM PECMH TIPKEJIl, KYXKaTKa TYCKEH COH YITTBIK TIIIH MyIeci
MEH 3aHJIapblHa COMKeC Kelice JIe, KeJIMece Jie «kHopMaray aifHalajbl, ajaiia Ka3ak eCiMJIepiHiH JaMybIHIa BApBaPIIBIK
YpIlicke k01 OepiiMeyi THic. AT KOFO TICUXOJIOTHUSCHIHA TiKeIeH bIKIal €TETiH TApUXH-MOCHHU, CasCU-3KOHOMHKAIBIK,
JIHHU-HUCOIOTHSUIBIK T.0. (haKTopIiap )orapbl MaHBI3IBLIBIKKA HE, acipece Ka3aK eCIMIePiHiH TYTaCThIFbI YIIIH, ajaiaa
Ka3ipri Ke3ie eTe KOJalChl3 TycTapbl Ja a3 eMmec. Erep TuwicTi TamanTapra cail epexxenepi OenrineHce, oiapibl
KYKBIKTBIK JKOHE JIMHTBUCTUKJIBIK TYPFBIIAH HOPMAaJIay IbIH TETIKTEpi alKbIHIaIap eIi.

Ecimaep rcuxonoruscbl MEH eciMep KYKbIFbl ©3apa cabakrac, OIpIHIINICI €KIHIIICIHE BIKIIAd €Till OThIPabl.
«EciMaep KYKBIFBIH» €Ki KaKTbl Kapayra 0ojajpl. BipiHII — YATTHIK eciMaepIiH eMip cypy KYKbIFbI, eKIHIIICI —
azaMaTTapblH €CiM HeJieHy KYKBIFBI. lnarepise YITTBIK eciMIep — XalKbIMBI3JIBIH FachIpiiap OOWFBI aT KOO
MIBIFAPMAIIBUTBIFBIHBIH KEMICI €KeHIH alTTHIK. JleMeK OHBIH MOJCHH Mypa PETiHJE KOPFAIYHI IIapT. O3iHIH VITTHIK
OOJMBICHIH CakTay YIIiH oypsic manybaranysl muic (Kanat emec Kanat nemece Ckenuip, Mckanaep emec, Eckenmip
T.0.); Kazak eciMi HE OHBIH KOMIIOHCHTTEpI Kepi madcipubece naudaranviimaysl muic (baiimoskcmo,
AKIMaHTOKIAaHTypapKoxka T.0.); umke uemece m.0. JicaHyaprapea KOUbLIMAYbl MUIC XKOHE apHalivl KYKbIKMbIK
Hopmanapel bencinenyi muic. Mpicamnbl, aT KoWFaHaa OalaHBIH HAMBICBIHA THETIH, YITTHIK KYHIBUTBIKTAPFa KAHWIIbI
MarbIHA/IaFbl CO3NIEP/Ii TaHJAyFa, Ka3aK XalIKblHA OMaT OKEJITeH ajaMIaplblH eCiMiH, OipHelie Ce3JieH TYpPAaThIH
alTBUTYBI /4, )Ka3bUTYBI J1a THIM Y3aK, KOJIAHChI3 €CiMIEp KOKFa THIHBIM caly. A3aMaTTaplblH €CiM HEICHY KYKBIFBI
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«Hexke (epmi-3alBIITHUIBIK) XKOHE 0TOACHI Typaimbly KomekcTe KapacThIPBIIFaH, €HIl OChI KYKATTBI YJITTHIK MYIICTe
coiikec xeTiipy KaxeT. Ecim TaHnay — opOip a3aMaTThIH KeKe KYKBIFBI OOJIFaH IBIKTaH, OYHIal [apanap apKbLIbI 1a
mpoOyieManapapl TOJNBIK IIEHIin Oepe aJIMaWTBIHBIMBI3 O€NTisi, JAETEHMEH OeNTim Jopexene MIEKTeH IIBIFYIbIH
(bexepryran, lynaibek, Aper, Jlumon, Enka, [1moB B kpopOKe) anabiH amyra 00aabl.

Inrepineri eciMaep QyHHETe KaHa KENreH KiTKEHTal a3aMaTTap/IblH €CiM HEJICHY KYKBIFBIHBIH KaHIIATbIKTHI
Oy3bUTaTHIHBIH KepceTeni. CoOuaiH ©3 KYKbIFbIH KOpPFall alMalThIH JKAaChIHJa KOMBUIFAH KE3JIEHCOK ecimuep KeHiH
OHBIH OoJamareIHa, OMIpJeH 63 OPHBIH HelleHy 0acekeciHze Kor Keaepri 00mysl MyMKiH. CoraH 6ip MbIcalm — COHFBI
KBUIIApBl eiMi3le OTKeH YIIKEH MIapalapAblH aTtaysl Kici eciMaepiHe aiiHamraHbIH Oiemi3. OchiFaH OaiIaHBICTHI
Asus, Asusga, Camut, Camurra, Camurxad T.0. cekiai ecimzaep mnaiiiga Ooibim, Oipmama Oajiara KOWBUIIBIL.
TeneapHanapaa con coOunep/i aTa-aHACBIMEH MAKBIPBIT ANbIN, TaNald TanKbUaAblK. OChl TaNKbUIAyJap Kb
KOIIIIK YIIH KaHIIAJBIKTEI MaHBI3IBI OOJIbI, KaHIIANBIKTHI caf0ak aja algblk — aligaFbl KyHAEp ToxipmOeci
kepceteni. Ke3aelicok KOWBUIBIN KAIFaH €CiM YIIiH aTta-aHa Ja apThlHAH OKiHreH 0oysl MyMKiH. Bip ecte KanFaHbI:
A3swusna eciMi KbI3IIbIH aHACKIHBIH «bama eckeH COH, A3Usia ajaybl )KaHFaH COTTE OHBIH IIBIP STIll OMipre KeJIreHiH,
OCBIFaH 0alIaHBICTHI OCHI €CIMII KOWFAaHBIMBI3IBI TYCIHIIpEMi3» IereH co3i. byt aTa-ana yImiH XeHiJI, OTKeHi 0ip-aK
Oamnara TyciHzipeni, an 6ana Ke3IeicoK eciMiH OMipiHe TaHBICKAH MBIHAAFaH agaMAapAblH 09piHe TYCIHAIpIN OThIpa
Ma?! Ke3 anpIHbI3Fa €IeCTeTil KOpiHi3Iii... ATa-aHaHbIH Oip COTTIK 3MOIMACH Oajia €CiMiH MaKTaHBIII eMeC, apKaJar
KYPETIH MpobiieMara aifHaIABIPEIT OTHIP. bysl coTci3 KOWbUTFaH eciMaepliH OapibIFbIHA KaThICTHI Mocene. Kazak
KaHOBIp KaybIll TypraHaa TyraH Oanara — XKaxHObIpOaii, sxenni kyHi — XKemni6ait, Hayesinbaii, anTanelH KyHIEpiHe
OaitnanbicThl JlyticenOaii, CeiicenbOali T1.0. eciMiep KoiraH. Aprbl JKaFbl TyFaH TaOWFaTIeH YViieciM TalOy
¢unocodusiceiHa KalFacaThlH KOHE 3aMaHIapAaH XeTKeH AOCTYp — Ol Ke3Jeri KoFaM YIIiH Oyi Hopma emi. Arta
JOCTYPIMI3Al apAaKTaraHBIMBI3 IYPHIC, alaliia YaKbIT TaTanTapbIMeH Jie CAaHACYBIMBI3 Kepek. Timimizae «bamam amaH
OOJICHIH!» JIeTeH TUIEKIICH bIPBIMIAIl KOMBUTFaH bIHFACHI3 eciMIiep OOJIFaHbIH, ajali/ia KeiiH onap xaHa popManapMeH
AJIMaCTBIPBLIFAHBI )KOHIH/IE LITepiae alTThIK. «Toaiinany «Typapra» eiiH KOFaMBIMbI3 YJIKSH MOJICHH 3BOJIFOIMSIHBI
OacpiHaH Kemnipai. KoWbury makcaTel MEH MarblHACHl OpTakK, alaifla MOIEHW camachl opTYpJl eciMuep YakbIT
TajanTapblHa cail jKaHallla IIemIMAepiH ockulali Tankad. Kaszak eciMiepiHiH SBONIONMICHIHAA MYHIAW COTTI
e3repicTep Keml XOHE OJ aljiaFbl JaMy OaFbITTapblH alKpIHAAY YIOiH apHaibl 3epTTeyni opi OyTriHTi KYHHIH
ToxipuOeciHe maijananynbl KaxeT ereli. byriHri azaMaTTaphIMbI3 KyaHBIII TeH aK TUIEKKE TOJNBI Ta3a KOHUIH
coOwWiHIH eciMi apKbUIBI Oepy/Ii KOH CaHaFraH/a, KIIIKEHTal eciM HeCiHiH epTeHIl KOHUI-KYHiH JIe OWaH IIbFapMaybl
THic. XaJIKbIMBI3IBIH aT KO JACTYPI J€ OChIFaH MEH3EH 1.

bipryrac kazak eciMIepiHiH KOpPBl — XaNKbIMBI3JBIH aT KOK MOJEHHETiHIH aiHackl. byn aiiHa e3iHiH
Ta3aJbIFBIMEH, YITTHIK HET131HIH TepeH opi OEpiKTiriMeH epeKIneseHyi THiC, conaii 0oIFaH/a )KeKe aiaMIbl o3relep/IeH
JlapaiayMeH KaTtap, TYTacTal YIITTHl alllIbIKTay opi TopOueney KypaibiHa aifHanansl. EciM — agaMHBIH 031, emipae 0ap
SKEHIHIH aliFarbl, ©3reJepMeH OaiIaHbICTRIPYIIBI KYpall, 0J1 COOHII ©31HIH YITTHIK dJIEMIMEH JKaJIFacThIpyFa KaOineTTi
6oxysr Tric. Omail GonMaraHaa co0uIl «HEeTe CeH ©3 YITHIHABI CYHMEHCIH» Jemn KiHonayra 0oma Ma? HeMece «MBIHAY
ceHiH 0abaHHAH KaJlFaH Mypa, OHbI KYPMETTEyTe THICCIH», — JIeTE€H CO3/liH OFaH KaHIIAIBIKTHI TopMeHi 6onMak? boma
KaJIFaH/ia J1a, TyFaH J9CTYPre TYMBICBIHAH JKaT YI-KbI3JIbI UCIHIIIpE aap Ma ekeHOi3?

Kazak ecimi kimkeHTall azamaTKa Ka3aK KOFaMHBIH Oip MyIIeci peTiHme CiHiCin KeTyiHe, 63 YJITHIHBIH
TOJIBIKKAH/IbI OKLITI pETiHIe e3reNiepMeH OaitaHbIc OpHATYbIHA MYMKIHIIK Oepeni. EmkimMre ykcaMalTBIH epeKIie ecim
Oeprici KeneTiH aTa-aHanap Oap, Oipak kelae ackipa cinrteitni. Maximic, Jxxopx, Kpys, Knunron, Tom T.0. cexini
eciMIepAiH KOHBIIYBIH/IA 14 OChI 9CIPECUITSYIIUTIKTIH 13/1€pi KaThIp.

Ce3 coHbIHIa Ka3ipri karJaiira maManan 0oJpkKaM jkacay YIIiH MbIHa Oip CTaTUCTUKAIBIK MAJTiMETKE >KYTiHiI
kepenik. Okyra TyckeH 2023 >KbUIFBI TaJanKepiIepAiH TIi3IMIHAEC KOHBUIY JKUUTIIN MbIHAHAAH MIeTeN eciMaepi
ke3neceni: AJIbBBUHA (Anbuna)-161, APTYP-16, BEHEPA-3, JIAHEJI (laauen, Jlanuans, Hanusn)-132, IUAHA-
500, AAJIA (AWJIAP, IWJIAPA)-116, EKATEPUHA-2, UH/IUPA-69, KAPUHA-146, JIAYPA-79, MAKCHUM-4,
CAMUMPA-22, AHMNHA-1. by ka3ax 6ananapbiHa KOWbUIFaH ecimMJiep (aTbI-KeHepi OolbIHIIa OoMbKaM xKacaiasl) [S,
86-88 6.]. KapacTeipburraniap/ sl inrnae OipmiaMachlHbIH HIBIFY Teri EyponanbikTap MeH A3WSUIBIKTapFa Hemece
Hcnam mMen XpuctuaH JiHAEpiHE OpTak eciMaep ekeHi Oaiikananpl. Meicansl, AIDJIb-7 (AJIEJIS-34, AZ1DJ151-6)
¢dpaniy3 (MbI3FbIMac, Oepik) sxoHe apad (oxin, axinerti), AJIbBUHA AHEJI-588 (AHEJIb-402, AHEJIS — 63, OHEJI
— 82), keHe Tpek (3KapbIK, HYpIbI), apad (3KoJbI OONFEINT), Ka3ak (oH TepbeTkeH ei), PAMWHA-21 napce! (Ha3iKTIK)
XKoHe UTaibsiH (pumaik, Pumue tyran), 3SAPUHA-209 kene cnaBsH (ape+una — narma), Llpu-Jlanka (siien xynai),
nateiH (uMiepaTop), Cak eniHiH uMIepaTopsl. All «HaFbl3 €p, 0aTbul, epkypek» MmarbiHacbiHIarel APCEH ecimi
apMsiH, Oeopyc, Oosrap, BeHrep, TpeK, IPy3uH, MCIaH, WTalbsH, JIATbIH, HEMIC, HOJISK, TIMTI KbITall MEH KaIlOH
TUTAEpiHAe KOWBUIBIT, QJIEM eJcpiHe KCHIHEH TapajdFaH €KeH, all Ka3ak TUIiHAe Oyl eciMil «apbhlHa CeH» JereH
MarblHaga Ja KosATelHmap Oap. Apcen 2011-2015 sxpuigapbl >kui KOMBUIATBIH OH €CIMHIH KaTapblHaH KOPiHI.
Ecimaepnin Oynaiinia keHiHEH TaparybiH xkahaHnaHyIbIH BIKIATBIMEH OaitaHbICThIpaMbi3. KeHe eBpeid, TaThiH, TPeK
1.0. TUIIEpiHAe maiima OoiFaH KeHE eciMAep MOICHHET TEH IiH apKbUIBI Oenriimi Oip enmepre Kejinm TypaKTaraH
001aThIH. ¥JITTHIK TAaHBIM-TYCIHIKTEp MCH JAiHHU CEHIMIEpTe OaiIaHBICTRI COJI eNJIEP/IE 0JIap ASCTYPIl eciMaep peTiH e
OPHBIFBINT Ta KajJabl. Aaiijia, MEMIICKETTIK IIeKapara OaFbIHOAMTHIH Ka3ipri aKmapaTThIK 3aMaH/a, KOHE TYJIFaJbl
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OOoNFaHMEH «MOJIaFay alfHaIFaH OHIAW eciMiep, MiH MEH JOCTYpre Kapamai, KaHaThIH KeHre jkatona. OmapaslH KeH
TapajdyblHa TapHXH >KOHE Kas3ipri TaHbIMal TYIFalap Typajbl akmaparrap, €CiMHiH ABIOBICTHIK TYJIFAchl (epeKiue
alTBUTYBI), Scipece, AIeMIIIK MoJleHHeTTep O9ceKeciHaeri 0aChIMIBIKTAp, YKOFAPHI JKapHaMaJblK MYMKIHIIKTEp T.O.
KOJIaJIbI )KaFqail TybIPbIN OTHIP.

JKana 3amannma KipreH MIETENIIK eciMAep >KYPTIIBUIBIK apachblHIa TeJl €ciM peTiHAe KaObUIJaHbBIN KETKEH
cekingi. OFaH aThI-KeOHIH TOJBIK Ka3zaKlIajaraH a3aMaTTapiblH apbichiHAa AnbOepT, AnbOuHa, AHENb, ApTyp,
Wnnmpa, [Jasna, Huns, Jumspa 1.6. eciMal neieHreHmepai Mpicanra Kenrtipyre 6omaapl. TinTi AmsOepT eciMiHiH
aNpIHa HYpABI Kovbin, Hypans0ept cekinai kaHa eciM xkacay na kezneceni. CoHpIMeH KaTap, AHenb, AHENsI, ApCeH,
Anuna, JlunsHas, luieHypa 1.0. Kazakimanan OHell, OpceH, OnuHa, Jinmxas, inayp dhopmanapsinaa xka3yra 1a Hazap
aynapelia 6acTaraH.

CTaTUCTHKAIIBIK MAJIIMETTEp/IEH aHFapaThIHBIMBI3: OipiHIIifeH, skahaHIaHy YaepiCTepiHiH Ka3ak ecimaepiHe
Jie bIKIaN eTe OacTaysl, eKiHmigaeH, KazakcTan XankpiHa opTak eciMIepIiH skanmsl Oenrinepi kepinic 6epe dacTaysl,
YIIiHIIICH, Y3aK YaKbITTap OOWBI OPBIC TUTIHIH 3aHAapbIHA OeiMIeNin Ka3bUIbI KeNTeH YITTHIK eciMAepiMi3 03iHiH
YITTHIK OOJIMBICHIHA Opajia 0acTaysl, TOPTIHIIIICH, IIETEN eciMIepiHiH Ka3ak TUTiHIH 3aHaapbiHa OeHdiMaerin jxa3puia
Oacraybl. Ochl Oactay Ke3IeplliH apbl Kapail 1aMy KapKbIHBI €JCTi TUIAIK cascaT MeH JIeyMETTIK-3KOHOMHUKAIIBIK
JKarJaira Tikenei OalaaHbICThl epoual nen oinaiimbi3. Kici eciMi — KOFaMIbIK CaHAHBIH, €1 a3aMaTTapbIHBIH KOHIJI-
KyHineH xabap Oepeni. KeHin-kyi kaiiga Oypeiica, COl jKaKTaH eciM TaHAanaabl. JKekenereH TaHIayiap KallaH Ja
KYOBUIBITI TYpajbl, all ISCTYPIi eCiMAep ©3iHiH TYPaKTHUIBIFBIH CaKTalbpl. Anaiima OYTiHTi kaFmail 6ackama. Oiaem
SJJICPIMEH THIFBI3 aKMAPaTThIK OaMIaHbICTa OTHIPFaH KOFAMHBIH KOHUT KYHiH O0JKay KUBIH...

bi3 ce3 erinm OTBIpFaH TiI MEH IOCTYpre >KaT IIeTeN eciMAepiHiH JKeKelel ajaFaHia caHbl a3 OOJIFaHMeEH,
YKUBIHTBIK, CaHBI OCBHI KBIIBl OKyFa TYCKEH TaJIallKepJiep Ti3iMiHiH eneyii 0emirin Kypaiinsl. OimaHAbIpaTeH Macee.
Byran en OipiHmni Ka3zak KOFaMBIHBIH 9p0Oip MYILIECi kKayarnTsl, eKiHIIiJIeH, 0ajaFa aT KO0 MEH OHBI paciMaey TopTioi
KYKBIKTBIK-HOPaMTHUBTIK TYPFBIAAaH THICTI MIEMIiMiH TaOybl THIC.
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KA3AK ECIMJAEPIHIH HOPMACBIH BEJITVIEY IIH JINHI'BOCTATCUTHUKAJIBIK
BOJIZKAMJAPBI

Anoamna. Maxanada Kaszipei Ka3ax ecimMOepiniy Jcasy HOPMAChIHOA2bl KeMuinikmepee mindiy OblObICMbIK
3AHOAPBIMER CATILICMbBIPA OMBIPLIN MAI0ayap Hcacaiaodvl. bBeneini 6ip bexmineen epexcenepi 60IMAAHOLIKMAH,
arcazyoa apmypiinikke xHcon bepineeni aiimoliadvl. Ocvl MaceeHiy OYpblc WelliMin i30ey 0apulcblHOA, asmop OmKeH
2acvipobly 6acvlHOa Anawi 3UsIbLIAPbl UMbl KemKeH RiKipaepdi oacuviivikka anadvl. OHOQ mindiy Yaimmolk
maobuzamuvl MeH OHbl JHca3y0a KaHOAll Ka2uoanapea cytienyze O01amviHbl mypaisl Oipuama eblablmi mYAHcoipblMoap
arcacanean. byeinei ecimoepoi opghoepagusnsiy Hopmaiay macenecinoe 0e mapuxu cabaxmacmulKmsl CAKmay Yulin
conl miKipiep HAa3apoaH MelC KAIMAyea muic O0e2eH KOopublmbiHOblza Kenedi. Kaszipei kazax ecimoepiniy Oamywl
bapuvicbindazbl OH Oazblmmap MeH KeMuliiikmepee MOKMAid Kenin, anoazvl 001audasbli auKkbiHOAyObly mMuimMoi
arconoapul yewinviaaosl. Maxana KP FKB munucmpnieiniy AP23489736 «Kazax ecimoepin yugpavix niamgopma
AACHIHA JHCUHAKMAY HCIHE HCAHA MEXHOL02UANAPRA OeliMOey» eblIbIMU HC0DACHL AACHIHOA 0AUbIHOALObL.

Tyitin co30ep: Ovibvicmap mipkeci, honemuxa, Hcazy HOpMAacwl, Kici ecimoepi, OybiH mypaepi.

Kes kenren Tin e3iHiH AaMybl OapbICEIHAA TYPII e3repicTepre Tycemi. MbIcaibl, TiKelel )KalFachl eKeHiHe
KapaMmall KeHe TYpKi Tl MEH Ka3ipri Ka3zak TUIiHIH apachiHAa Oiphiama aiblpMainbUibikTap Oap. piObicTapabiy
Kypambl MEH YHJAECIMIHJEr, KOChIMIIIaaap *yhecinaeri T.0. e3repicTep TUI JaMybIHbIH OapbhIChIHIA Maiijga OOJIFaH.
ChIPTKBI BIKIAIAPFA COHIIAIBIK YIIbIpai KOWMaraH TiIiMi3 ©3i1HIH TOJ 3aHJIbUIBIKTAPBIH CAKTal OTBIPHII, JKaHAIIa
camara ketepiiai. OCbl TYpFbIIaH KEIreHJE, yaKbIT TajanTapblHa COHKeC TYpJi cebenTepMeH 3 KeCKiH-KelOeTiH
YKaHAPTHIN OTBIPYBIHBIH 3aHJIbl KYOBUIBIC €KeHIH MOWBIHIaNMbI3. Anaiina, XX FachIpJarbl TiJIre, COHBIH IIIHAE KicCl
ecimMIiepiHe KOJIJIaH JKacallFaH e3repicTepiH OyJl 3aHJbUIBIKTapFa KhITHICHI JKOK CKCHIH aTam alTybIMbI3 Kepek.
OiiTkeHi Kyxkarrapaa Oip eciMHIH OipHemle HycKajga »Xas3bUlybl TAOWFM YAEPICTIH emec, KOJIJaH jkacaliFaH Kepi
BIKNAIIAP/BIH HoTHKECl. COHIBIKTAH OaibIPFbl KANBIOBIMBI3]IBI KaliTa Ta0y YIIIiH KOJIJIaH JKacaFaH KaTeaep/i KOJIMeH
TY3ETETIH YaKbIT KeTTi. FbUIbIM MEH TeXHHKa Kapbiiitan gambiran X X1 raceip/ia VATTBIK eCiMAEPiH OipTyTac KecKi-
KeNOeTiH aliKbIH/Iay YITTHIK TYTACTHIFBIMBI3/IBIH /1A KEMili €KeHiH eCKepyiMi3 Kepek.

PyxaHusaT iciH »xoiFa KOKOJa Takplp >KepleH Oacrtam, Oonamarbl OYIBIHFBIp OoJDKamMaapra CeHiM
apTHAWTBIHBIMBI3 OEJNT1Ti, COHJIBIKTaH OaFbIT TY3€p TEMipKa3bIFBIMBI3/IbI AHKBIHIAI aTyBIMbI3 KEepeK. OUTKeHi OYTiHT1
TUIIIK cCaHa MEH Ka3akK TUTiHIH KaltMarbl Oy3bUIMaraH achll Ka3bIHACKIHBIH apachl alaKkTan KeTkeHre ykcaiapl. Kasipri
eciM Typasbl Ke3KapacTapJaH AYpbIC NICH KATCHI allbIpy/IbIH 631 KUbIHFA TYCETiH ChIHal Oaiikanaabl (OFaH TOMEH/IC
KeNTIpuieTiH Mbicanaap aaiein). COHIBIKTaH MACEIICHI ISy, TAPUXU-Ta0UFH OOJIMBICHIMBI3Fa YaKbIT YKaFbIHAH Ja,
TaHBIMJIBIK JKarblHaH Ja Oi3re KaparaHJa oJeKaija J>XakKblH AJiall 3USUTbUIAPBIHBIH IMIKIPJACPIH Ka3bUIBIKKA
TapTnaknbei3. Ka3ipri aTel-xkeHiMi3eri Mocenenep eTKeH Fachlp OacklHIa Ja OOJIFaH kOHE Ka3aK OKbIFaHIapbl OyFaH
©31HJIIK TiKipJepiH ne alTein oTeiprad. Kici eciMiepiHiH paciMzenyiHe KaTbicThl aiFaHia XX xoHe XXI Fackip
OacbIHmarel Macelenep Oip-OipiHe eTe yKcac €KeHiIH KepeMmi3, COHABIKTAH OFaH apHaiibl aT OachlH TipeMed Typa
anMaiiMbi3. OCBI  YKCACTBIKTApABIH Oipi Ka3ak (DOHETHKACHIHBIH Heri3iH Kanaymiel, «Ka3ak-KeIprbl3 TiTIHJIETI
CUHTapMOHU3M 3aHbIHA» 3ePTTEY apHaFaH Fyjiama FaiabiM X.JlocMyxaMeIyIIBIHEIH MiKipIepiH/ie aHbIK KepiHeni. beurai
neimi: «Apab-napchl ce3iepi TUTIMI3re JiHMeH Oipre kipe Oactaipl. Mojjanap KaHIama JiH Ce3IEPiH IYPBIC
alTKpI3aMbI3 Jer, [Ti] Oypaca na e 6onmansl. JKaT ce3nep/i e3iHIle alThII, TUTIHIH 3aHbIHA JTaHBIKTAN KOJIaHATHIH
0onmel. Jlin Timimizai 0y3a anMansl. byran ceben — kemreni canTeiMbI3 hom enre Tiire ThiM Kaiipii OoJFaH opacaH
0aif aybI3 omeOueTiMi3. Kermeni enre xa3y-cbl3y OHAHIBIKIIEH TapaiMasl. JKaz0a o1e0ueT >KOKTHIK 01311 caKkTaab»
[1, 123 Oer.]. Con TycTa KaublH €1 TYTacTail Ti3iMre uTiKIereH efi, aThl-)KeHIepi Je »a3zy HopMaiapblHa
OaFbIHIBIPBIIMAFaHIBIKTaH, aybI3-eKi TUIE YITTHIK eCiMIep/IiH Jie HeTi3ri Oeiri cakTasbin KanraH OonaTeiH. byrinre
JeiiHr Oip FachIpra JKYBIK YaKbIT apalibIFbIHa OPBIC TUIIHIH 3aHIapbliHAa Kapai OypMaiaHbIl, KyKaTTapa eKi Tijaae
(6aceM Geutiri OpeIC TLTIHIH 3aHIAPBIHA Caif) JKa3blIFAHBIMEH, TAPUXHU CaHa JaFIbUTRl «MHCTHKIHCH» KaHBIIFAH JKOK,
WITTBIK ecimMep ©3iHiH Tabury OONMBICHIH cakTamn Kajuel (OyJ1 opaiiga 0i3 KaliMarsl Oy3bUIMaraH Ka3ak ayblliapblHa
JKOHE YITTHIH IIILIH MOHIHJIET] 3VSUTHI KAYBIM OKUIIepiHe Kapbhl3NapMbI3). 3apaaricei3 ga 0ommaabl. baTeic TingepiMeH
OaillaHpICKa TYCy Ka3akK TUTIHIH IBIOBIC TipKECIMIIIriHe OipmiaMa BIKIMadbl eTTi. Tid TapuxbHmaa OOJIBIT TYPaTHIH
OHJIaii e3repicTep Typajibl 3epTTeyLIiiep eHOeKTepinae ae auteuiasl [2, 41 6.; 3, 85-86 6.]. Ce3imi3aiH noneni peTinae
VITTHIK €CIMIIep KaITBIOBIHBIH CaKTaTy JIOPEKECiHE KATBICTHI TOMEH/IET] CTATUCTUKAIBIK MAIIIMETTEPIe Ha3ap ayJaphlIi

48



Me}{(ayl—[apom—[b{ﬁ BJIQKTpOHHbIﬁ Hay‘-{HbIl‘;l KypHaa — HayKa u busnec
Kepemik: 81573 OipiikTeH TYpaThIH eciMiaep Ti3iMiHIH imtiHeH Oce, [ayn, Kac, I'yn, Kya, Kyn TypiHIETi YITTBIK
HYCKacel MeH Ace, [ayn, Kac, I'yn, Kyn e3repTinreH HYCKACHIH >Ka3bUTy JKULTITT OOWBIHINA CANBICTHIPHIN, CaHAK
JKYPTi3il KOpreH elliK, HOTKECI MBIHAH AN OOJIBIIT IITBIKTHI:

Ab10bIc 3aH1apbIHA Cansbl JAbI0bIC 3aH1apbIHA Cannbl
calikec cdliKec eMec TYJIFajgIap
Jce 355 Ace 322
Jaya 345 Haya 345
Kac 259 Kac 166
I'ya 832 Tya 787
Kya 49 Kya
Ky 370 Kya 418
BapJbIFbl 2210 2038

AWBIpMaNIBUIBIK — Ka3aK TUTiHAer1 HycKackl 172-re apThik. CaTucTHKaIbIK Tanaay 2015 sKbUIbl OKyFa TYCKEH
tanankepiepAid «Eremen KazakcTam» raseTiHe apusutaHFaH Ti3iMi OOWBIHINA KAacalFaHBIH ecke camambi3. OThI3
MBIHFa JKYBIK TAJIKEP/IiH aThI-KOHIH XKeKe-Keke anranaa 81573 eciM MIBIKTHI, COHBIH IMIIHAE aTallFaH aHTPOIIOHUM
KOMITOHEHTTEPI MEH JBIOBICTBIK TIPKECTEPIiH KOJIJIAHBLTY XHUUIIr OChIHAal MaiMeTTep Oepim oThip. TyCiHIKTI 60y
YIIH aiTa KeTeHikK, Oy JBIOBICTBIK TipKecTepaeH Ocel, OceM, OceH, OceT, OceMKkyl T.0.; Joyner, [oyieH,
Hoyneckep, [Hoyipoek, Hoyxan T.0.; Kaceim, Kacen, Kacuer, Hypkac, Kacabek, ['ymaiieiv, I'ymxan, Kymom, Kynmomr,
Kyii6ex, Kymxkan T.0. kenteren ecimzaep Tapaiinel. JKasy OapbIChIHIA YITTBIK TUITE TOH HYCKACHIH OHBIH CBIHAP
JBIOBICTapbIMEH TaHOAIaHFaH TYpJIepiMEH aJIMacTBIPHII ajlcak, OacKalla CHIIaTTaFbl eciMiep naiaa 6onaasl. Mbicaisl,
Hoyipxanas! — laysipikas, Ocenai — Acemnb JIel jka3cak, Ka3ak eciMaepi 00a aaMaIb.

JBIOBICTHIK epeKmienikTepi OOHBIHIIA JKacaFaH Tajaaynap OapbIChIHIA TYBIHIANTHIH KeJeci Macenenep iy
0ipi — ecimzep KypaMbIHAaFbl OybIH YHAECTIT. KoHe TypKi TUTIHEH KEeTKEH OChI 3aHABUIBIK alilHbIMAC Karuaa peTiHie
TiMeH Oipre MoHTi »Kacaybl THIC €[li, aaliga apad-mapchl TIAEPiHIH BIKIATBIMEH a3/laFaH e3TelIeliK OailKanraH,
KeHiH KeHEeCTIK JKYHe TYCHIHAAFbI )ka3y HOpMaJapbl OJap.Ibl 3aHAaCTHIPhIN Oepai. MbIcalbl, alTbuyIa apan, Kiman,
myeanvim T.0. OOIBIN Ka3aK TiTIHIH 3aHIBUIBIFBIHA Cail COHFBI JBIOBICH T TYpiHAE, opi OybIHIApHI OIpTYTAC HE KyaH,
HE JKIHIIIIKE CHIAaTTa KaJbINITACKAH KONTEreH CO3Jep, *ka3yla apad, Kiman, Myeanim TYPiHIE COHbI O JIBIOBICHIHA
asKTaJbIN, apajnac OybIHMEH TaHOANAaHBIN, O KaFuaa peTiHae OexiTunmi. byran opeic TiMiHIH KeHIiHe KeNTipiimir,
@3repTyre THIABIM CAIBIHFaH MBIHJAFaH TEPMUHJIEp KOCBUIFAHIIA, OCHI TUIAE COMIIEYIN >KYPTThl TapUXU >KaJbIHAH
KaHBULIBIPABL. [repiae aTan eTKeHiMi3/IeH, TyphIC ITeH OYpHICTHI ailblpy KabineTimMi3aiH Hamapiay cebebi e ochiaH.
Bip Typumi aiiTeim, exiHmm Typai xka3y Kimii ge 6oJica matacTeIpaThiHbl OenTiTi. BybIH XKiriHaeri Hemece OybIHApaIBIK
YHJIECTIK XKYHECIHIETI apanacThIKKa TUTIM3 YHpEHIN, Ka3ipri Ke3/e TilTi €TiMi3 eJil KeTTi, COHABIKTAH OJ TYPalbl CO3
KO3Fay apThIK. EHJII TbIOBIC 3aHIaphIH JKaljIaFraH OChI ISPTTIH Oipi OybIH illIiHE JIe IEHACT KETy KayIli KYIIeHIn Keei.
CoHBIH MBICANBI pETiH/IE, LITepiaeri AepeKKe3/IeH allbIHFaH TOMEH/IETI MAIMETTEP/II YCHIHAMBI3.

JAb10bIC 3aHAapbIHA Cannl Ab10bIC 3aH1apbIHA Cannl
coiikec TyJIrajaap coiiKec emec TYJIFajaap
Fa 2598 T'a 1906
Ka 3525 Ka 3010
Bapabibl 6123 5074

Bbybin xkiriage kenertiH eza, exa (Berapeic — bekapeic, beracsin — Bekacbut T.0.) cekii JpIOBIC TipKecTepi
Ti3iMJ/Ie KaMTBIIFaH JKOK, OUTKEHI OipiKKeH co3/ep KiriHaeri OyHail KyObUIbICTap TiJT 3aHABUIBIFBIH/IA COMKEC KEIe/Ii.
JIBIOBICTAPBIHBIH TIPKECi YHAECTIK 3aHbIHA COKeC eciMIep/IiH colKec eMecTepMEeH CaJbICTBIPFaH/a albIPMaIIbLTBIFBI
— 1049 Gonanel ekeH. byapbiH ilriHge «ray OybIHbIHA KaTBICTHI ['ayxap ecimi e 0ap, oiapabiH Kajrbl canbl — 136.
AypbI3 exi Tize aiTeiry HopMackl OypeiH Koykap, Keykep Oonatbin, Kazipri Tinge «['ayxap» HycKackl HOpMa peTiHae
KaObu1nanFaH. JpIOBICTapABIH 2a, K OOMBIN TipKeCyi Ka3ak TiliHe XaT KYOBIIbIC, 2d, KA-MEH CAJIBICTBIPFaH/Ia eKeyiHe
Jie OpTaK a JBIOBICHIHBIH Oip-OipiHeH albIpMaIbUIBIFEI Oap. bip OyBIHHBIH 63 IIIIHEH OChIHJAH e3repicKke Tycyil kazy
HOpMaJapblH Oenriiey Ke3iHae MYKHAT O0Tybl Tajar eTei.

JbiObicTap TipKeCiHIEri YHAECTIKTIH «TYpMaHBl Tyrem» TypyblHAa Here wmyanenimiz? bynm sxeninge
K.)KyOanyJIbIHBIH MBIHA CO3IMEH sKayall Oepin kepeiik: «Kaszak TiTiHiH I6I0BICTaphl KOIT OPBIH/A 63 OCTiIiK KeHinke
€He aJiMaraH; OybIH IIIiHIEr1 ABIOBICTap 00JIBIN OipJIecil KaHa, TYPFBUIBIKTHI TYpre eHei. bip-0ipiMeH OaitiaHBICTBI,
OipiHiH-0ipi Kac-kabarblHa Kapam TYpFaHAail yHipimil, BIMBIpanachill OThIpaibl. JKypTKa MoJiM «YHIECTIK 3aHbBD»
JEHTIHIMI3 — TBIOBICTAPBIH OCHI BIMBIpATAacyhbl 00JaThIH. [[BIOBICTapIBIH BIMBIpAJIACYHI, YHIECCY AETEHIMI3 031 — OKIIIay
TYpFaH XoHE NBIOBICTHIH JKEeKe Oachl OOIIHIN IIBIFyFa o KEMIITIH KepceTeTiH Oip KyOwuteic» [4, 298 6.].
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K.JKyOaHyJIBIHBIH «KEMIIK» CO31H, KEMIIUTIK eI eMeC, epeKINeTiK peTiHAe TyYCciHreH ab3ai. J[pIObIcTapapiH OybIH
iminae Oip-OipiHiH Kac-«KabarbiHa Kapaybl», «yHipinyi», «bIMbIpalacyb» TUIIIH >KaHIBI OcHHEC] YIIiH aca MaHbI3AbI
KyOsutbicTap. Ochl mikip ©.)KynicOek eHOerinae Tomprra Tycenmi. On Kazak HbIOBICTaphl ©3apa apTHUKYISIMSUIBIK
yineciM TanmkaHaa raHa 6ip-OipimeH Tipkecim, Oip OybiHFa (ce3re) Oipire ajJaThHIHBIH XKoHE OlpKeNKi yieciM aye30eH
afTBUIBIT, Ka3aKbl JKAThIK CCTUICTIHIHE Hazap aynapazsl [S, 157 0.]. Inrepimeri cTaTUCTUKANIBIK TaJigayiapiAaH OChI
BIMBIpaJIbl OAMIaHBICTBIH THIM KaTThl oJcipereHid Oalikaimblz. Exi Tinmig kyieciHe OarbIHABIPBUIFAH eciMAepiMi3
opTachIHaH Kak OeJiHim, e3iHiH 50 maibI3 maMaceiHaa YITTHIK KECKiHIH KOFAITBIT OTHIP.

XX racelp OacbIHAAaFbl Ka3aK TUTHIH OalBIpFel  OONMBICHIHA BIKIIAT €TKEH Tarel Oip  (akTop
X. docMyxamenyablHBIH —eHOeKTepinAe Obutaiima OasHmananel: «KaszakTelH Oajanmapsl HOFal, capT MeKTen-
Mezpecenepinae OKuThIH 00Jbl. Menpecenepae apad-iapchl CO3IEPiH O3TEPTIM aliTy 30p KYHOFAa €CENTEeTHeTIH e/i.
Monganap Ka3zak apacslHa apad-T1apchl ce3epiH OYIDKBITIAN ATyl a3y apKbUIbI YiipeTe OacTaibl, aHa TiJIiH Oy3bIT,
HOFaWIIbUIAIl, CapTIIbUIAN COWICYAl, ka3yabl mbFapasny [1, 123 6.]. XXI racelp OachlHIa aThI-)KOHTE KATHICTHI
aTaJFaH Mocele MbIHAHAl Oip cHIaTTa angbIMbI3[IaH TaFbl IBIFBIT OTHIP. CBHIPTTaH KipreH TYPIIi JiHU aFbIMIApIbIH
BIKITABIMEH Oallara aT KoWraH/1a apad TUTiH/Er1 JI0BICTHIK HYCKACHIHBIH CaKTaIyblHa 0aca MOH Oepy Typalibl TYCiHIK
naiiga Oosiapl. HoTwkecinge kemieri YITTBIK TULNIH 3aHIapblHa OaFbIHJIBIPBUIA HWIEPUITCH €CIMICPIiH KalblObl
OY3bUIBII, Ka3aK TiliHe Oerie ¢popmanap YChIHBUIBI KYp. blobipaii, blobipaiibimasia — Uopaxum, Icnomuin — Mcnam,
Kanapaein — [xaddap, O0mipakbIMHEIH — AOmypaxum, OOAIMANIKTIH — AOAyManuK OOJBIN e3repyl COHBIH
KepceTkimri 0ornca kepek. lnrepine atan eTkeHiMizael, Oy e3repicTepiH A€ TiNAiH TaOWFU 3aHABUIBIFEI OOMBIHIIIA
JaMyblHa KAaTBICBI JKOK, KepiciHIme casici (akTopiapAblH HeTi3iHAe TYBIHAAN OTBIPFaH >KacaHIbl KYOBLIBIC.
X.Jocmyxamenyiiel OYJ1 JKOHIHIE € ©31HIIK MiKip Oilnmipeni: «AJaMHBIH aTTapblH e3relien OelymiH Keperi JKOK;
3aHMEH JXYPETiH 00JIcaK, 3aH/bI 3aH KbUTY KepeK. 3aHFa KoHOSHTIH aTTap /1a 901eH ciHim OonMaraH ce3aep 0omans aa,
©3repTil CiHipy Kepek. ApaOThIiH «AXMaj»-bl 3aH OOHBIHIIA Ka3aKIIajJaraHia «OMeT» 00JaThiH 0oJica, OMET KbUTY
Kepek. ApaOTbiH «MyxaMaa»-bl MeH «Xallui»-bl Kazakiia «Momoer» OeH «Ounem» 6onaThIHBI bpac 0oJica, Ka3akia
IYPBICHIH kKa3y KepeK. Apal-mapchliaH KeJIreH afaM aTTapblH 90/€H TeKcepy KepeK Te, Ka3aKIla Harbl3 TYPBICHIH
IIBIFAPBIN aJIbI, a3aH aMThIN, KYPTTHIH KOOiHe KalTa aT Kow kepek» [1, 138 Oet.]. Kasipri ka3ak eciMiepiHiH
Ka3bUTybIH/Ia KETKEH KaTelepre Kaparanaa «A3aH alThII KaiiTa aT KOI0» YCBIHBICHI Ili ie 00Jica 63 MOHIH KOWMaraH.
OpuHe aybIcabl MarblHa/1a AUTHUTBII OTHIP, AETEHMEH YITTHIK €CIMICPAiH Kel JkaFJaiijarel aqaM TaHbIMacTai KenIi
X. MocMyXxaMeIyIbIHBIH OCBl CO3IHAET] allbl IIBIHABIKTBI €cKe caiiajgbl. Tek Oyl FachIpAbIH «aneri» Oackaianay,
OYpBIHFBIIaH KOMAaKThIpaK. AJIBIMBI3/Ia KipME eCiMJEp/Ii FaHa eMecC, TeJl KeWIliHEeH alpbulraH Ka3ak eCiMJICpiH Jie
KaiiTa urepy MiHAeTi Typ. lirepine kepceriireHael KeMIIUTIKTEPMEH a3aMarTapra KbI3MET €Till )KaTKaH, O0JIMBICHI
e3repreH eciMuepli KaiTaiaH yiipiHe KOCYBIMBI3 KepeK.

Kupuin ominOuiHiH TereypiHi BIKMANbI, jka3y HOpMAachl OCKiTiIMEreH aThl-)KOHIMI3IIH TYypil HYCKaJlapblH
naibHaan yarepi. Kykarrapra opTypiti eTin TONTBIPBUIABL 2, OJI TUIIK caHara acep eTTi. Exni Oip ecimMHiH GipHeme
TYpJIi HYCKaCBhIH HeJIeHeTeHIep «OPKIMIIIKI ©3iHe KOH» MPHUHIUIIIMEH FYMBIP KeUIin *atbelp. JIaTeiH oninOuine etep
TYCTa a3aMaTTapbIMBI3JIBIH OAPIBIFBIH TYPHICHIH JKa3yFa KOHMAIPIM, YITTHIK eciMIepiMi3ai Oipi3aeHaipy iciH xKy3ere
achIpy eJeylli KUBIHABIKTAP TYJBIPYBl MYMKIH JIereH KyMoH Oap. Kazipri kykaTrap/a kapbica >Ka3blIbII )KYPreH aThl-
YKOHIMI3TiH ophorpadusIIBIK CHITATHI MBIHAHIAM:

® O00ikapim — Abouxapumosa — A6Oyxapumosa — A6Oykapimosa.
® Ooboixcanap — Ob0ixncanbap — Aboudxcanap — AbOyxcanaposa — A6Oyscabbaposa.

960iKadip — O00iKadvlp — A6ouradviposuy — A60ykaduposa

® O0oizanap — O00icanbap — ObIicanbapynvl — Obdicannap - O0Oizangapkbizbl — OOOI2ANLIPKLIZLL —
Ab60yeannapkwizvl — A6ObI2annapKvL3bl.

By Tizimai apsl Kapaii co3a 6epyre Oomnanel. EKi KOMIOHEHTTEH TYPaThiH eciMIepAiH OipiHIi ChIHApBl OO0,
A60u, A60y, A60vl, A60i cexini 6ec Typ:i, eKiHI CeIHApBI Kanap — Kanbap — XKabbap; Kaoip — Kaodwvip — Kaowip
— Kaoup - Kaop, Fanap — Fanbap — I'anbap — I'annap — Fangap — Fanvip — Fannap- fagap cexingi yiu, Tepr.., xeTi
TYPJi KbI3BUIBIN KYp. JlypbIC *a3pulraH HYCKachblHa OipHelle KaTe HYCKa KaWIIbUIBIK MEeH KapChUIBIK TYABIPabl,
OWTKEHI UIrepile aram eTKeHiMmi3jel, Oyl eciMIep/iH apThIHIA >KeKe azamartap Typ. TUIMIK caHamarbl TYpIi
TYCiHIKTEp OOWBIHIIA JXOHE 63reNiep TapanblHAH YHEMi coyiail artanFaHjbpIKTaH, OanabakmanaH OacTam Typii
cananapJarbl KbI3METiHE JeHiHT1 apaliblKTa KY)KaTTarbl pecMU (Kate Oosca Aa) ecimepine KyHIAENIKTI K31 yHpeHir,
KOHiJIi CeHIN KaJiFaH a3aMaTTapra eMip OOMbI apKaian KeJreH cepiriHeH 0ac TapTy oHai eMec.

Kasak ecimaepi Oyrinre meiidri mamybl OapbIChIHIA TYPJIi KUBIHABIKTApAbl OaChbIHAH Kelripe OThIphbid, XXI
FacBhIPABIH IIMPEK OOJIiriH eHcepAi. ANABIMBI3A €Ki TYPIl Macesie TYp: 0ipi — coOure aT TaHAAY; eKiHLici — OHbI YITTBIK
TiJze paciMaey, SFHU KYKaTKa jka3y. AT Tanaay OOHBIHINA J1a €Ki OaFBITTHI KOpill OTBHIPMBI3: 1) mieTen TyjIFanapbl MeH
oJIapABIH eciMIepiHe, aT KO0 JocTypiiepiHe enikrey. CBHIPTKBI enIepMeH apagarbl allblK KaThIHAC TUIMIK CaHAMBI3Fa
e3repicTep OKENTeHi CeKUIMi, YITTBHIK eciMIepiMisre e jKaHalla Ke3KapacleH Kapayra jkerenieit 6actampl: AimuH,
Kamuna-menanus, J{nana, Amxenuka 1.0. aiitnaranma, Abmansl — Aftuma, Komunoni — Kamuna 1.0. 66TeH TIIAiH
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EKITIHIMEH HEMeCe CO3BUTBIHKBI alTHITI, aTay KOHE COFaH JKaKbIHIaTa a3y KepiHic 0epe 6actanpl. llleTtennepae 6enrimi
JIopexe/Ie Kici eciMiepiHe KaThICThI THIMBIMIAPABIH Oap eKeHiH Oinemi3, an 0i3/ie a3aMaTTapAblH eCiM TaHay KYKBIFbI
KOpFaJIFaH, SFHU THIMBIM CallaThIH 3aH KOK. Kazipri ke3me KOMBUIBIT jKaTKaH OHCHI3 HEMece BIHFAHCHI3 eciMaepre
IIeKTey KOMbLICca apTHIK OoMac efii. 2) TapuxbIMBI30EH JkanFacyra Oeliin Oinmipim oteipranmap. Kasipri ke3ne Enxan,
binre, Kacwim, Arnazap, Aiimaou6i, Kapamam, Hypuna 1.6. cekinai Tapuxu eciMaep/ai KaiTa *KaHFBIPTHII KaThIPMBbI3.
Tarsl Oip aiiTa KeTETiH KalT — XaHa TYJIFanap )kacay i3JeHicTepi, HoTwKeciHae Alapy, Aiizepe, AilOoTa, AHCOHIM,
JKanayp T1.0. KepkeMm eciMuep Karaphsl KeOeHinm Kenemi. Ocipece OCBUIAPIBIH IMIIHAE Ka3ak TUTIHE TOH EpeKIe
IBIOBICTApPBI Oap TYPIIEPiH JKaszyaa YITTHIK YIITiIeH )KaHbLTMAY JT931M.

ATBI-KOHIMI3[IIH Ky)KaTTa TOITHIPBUTYbIHA KATHICTHI aliFaHAa Oipi3AiTikke KemyiMi3 kepek. by skeninae ae
TYpJIi Kalmiel Ke3KapacTapAblH Oapbl Oenrimi, amaifa Tapux KOWHAYBIHAH JKETKEH achll Mypa >KeKe afamIapIIbIH
myaneciHen sxorapel. Kamapos men Kamapos, Kopimor men Kapumos, HypmaramberoB men HypmaranGetos,
KoxbikoB nen KoxyxoB T.0. «ka3zak ecimi» AereH YrbiM MeH «PyxaHu KaHFBIpY» HIESCBIHBIH MaKcaT-MypaTTapbl
TYPFBICBIHAH aJiFaH/a KaTap Typa ajJMalabl, OUTKeH] YITTHIK eCiMIep — YITTHIK TYTaCTBIKTBIH KEMili, OChl KOHIHEH
aca MaHBI3IBI KBI3MET aTKapasbl, VITTEIH FAChIpap OONFHI MIBIFapMAIIBUIBIK 13ICHICTEPIHIH KEeMICl; YITTHIH ©31HIIK
OOJIMBICHI MEH MOJICHUETIH aliFaKTayIIbl TACTIOPTHI.

OHBIMBI3/IBI )KMHAKTAH KeJe alTapbhIMbI3: Kicl eCiMepiHiH KOWbLTYBIHAA O0JICHIH, KYXKaTTa TaHOATaHybIHa
00JICBIH ©31HIH Ted TaOWFAaThIHAH aybITKBIMAYHI Kepek. Kemeri «Amanny 3usUTbLTapblH aTaHJaTKaH Macelie e3repicci3
Kellm, kKaHa FachIpABIH OocarachiH arTaipl. KypremeHe Tycmece, eHUIIETEH JXOK, COHBIH Oapi *a3yna KEeTKeH
KEeMIIUTIKTEpAiH canaapbl. Tapux Tarbl Ja TaHAay MYMKIHIITIH YCBIHBIIN OTHIP, OYI1 €1 OOJIBIT JKYMBLIa aTKapbUIAThIH
ic.
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USING MODERN LISTENING TECHNIQUES FOR A FLIPPED CLASSROOM IN TEACHING
FOREIGN LANGUAGES

Abstract: The flipped classroom approach has gained significant traction in recent years as an innovative
teaching model, particularly in language education. This article explores how modern listening techniques can enhance
the effectiveness of a flipped classroom, providing learners with opportunities for active engagement and meaningful
practice. Drawing from recent studies and integrating practical applications, this work demonstrates how educators
can optimize language acquisition by combining flipped classroom principles with contemporary listening strategies.
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HCITIOJb30OBAHUE COBPEMEHHBIX METOJOB AYJIUPOBAHUA B PAMKAX ITIEPEBEPHYTOI'O
KJIACCA ITP1 OBYYEHUU NHOCTPAHHBIM S3BIKAM

Annomayua: Memoo nepesepnymozo Kiacca 6 nocieonue 200bl Npuodpen 3HAYUMENbHYIO
NONYNIAPHOCMb KAK UHHOBAYUOHHAS MOOENb 00yUueHUs, 0CODeHHO 8 00aacmu u3yieHus sA3vlkos. B oannou
cmamove uUcciedyemcs, KaK CO8peMeHHble Memoobl ayOuposanus Mo2ym nosvicumv 3¢pghexmuenocms
NepeeepHymoz20 Kiacca, npeoocmasiss YUauwumcs GO3MOICHOCMU O/l AKMUBHO20 B061e4eHUs U
ocmuicnennol npakmuku. Onupasce Ha Hoseuwiue UCCIe008aHUA U NpaKmuyecKue npumepwvl, paboma
0eMoHCmpupyem, KaKk neoazocu Mo2ym OnmuMu3uposams npoyecc U3y4eHus A3vikd, couemas NPUHYunsl
NepeeepHymo20 Kiacca ¢ COBPEMEHHbIMU CMPAMeuamu ayoupoSanusl.

Knwuesvie cnosa: memoowv: ayouposanus, nepesepuymuvlil K1acc, passumue HasbikKo8 ayoupo8aHus,
uzyuenue A3blKos, A6MOHOMHOE 00yueHue, 06pa3oeamenvhble MexXHON02UU, MEeMAKOSHUYUSL.

Introduction: The Importance of Modern Listening Techniques in Foreign Language Education. In the
realm of foreign language education, listening comprehension is an essential skill that shapes how students engage with
and understand spoken language. As technology advances, so do the methods of teaching language skills, including
listening. Today, modern listening techniques have become increasingly important, offering learners more dynamic
and interactive ways to improve their comprehension. These techniques are designed not just to help students hear the
language but to actively engage with it, focusing on aspects like tone, context, and nuanced expressions. As global
communication becomes more interconnected, the need for language learners to develop real-world listening abilities
has grown, making modern listening techniques indispensable in today’s classrooms (Mendelsohn, 1994).

However, teaching listening in a traditional classroom setting can present challenges, particularly when students
are not immersed in a language environment outside the classroom. This is especially true in places like Kazakhstan,
where English is not commonly spoken in everyday life. Students in such environments often have limited opportunities
to practice listening to natural, spontaneous speech. Without regular exposure to authentic language use, students may
struggle to develop the listening skills necessary for real-world communication. The traditional model, which primarily
involves listening to scripted audio recordings in class, may not fully address this gap (Vandergrift & Goh, 2012).

To overcome these limitations, many educators are turning to more flexible and innovative approaches, one of
which is the flipped classroom model. This teaching strategy has gained significant popularity for its potential to
enhance learning outcomes, particularly in language acquisition. In a flipped classroom, the traditional structure of
learning is reversed: students engage with instructional content outside of class, typically through videos, podcasts, and
other digital resources, while classroom time is dedicated to collaborative learning, discussion, and application of
knowledge. This shift allows for a more personalized learning experience and provides students with the opportunity
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to engage with language in a way that feels more authentic and relevant to their everyday lives (Bergmann & Sams,
2012).

The flipped classroom model presents a unique opportunity to integrate modern listening techniques more
effectively. By utilizing digital tools, educators can introduce students to real-world language use that they may not
encounter in their daily environment. Through multimedia content—ranging from podcasts to YouTube videos to
interactive listening exercises—students can listen to diverse accents, fast speech, and informal language. These
modern listening techniques, when incorporated into a flipped classroom, enable students to practice listening in
dynamic and interactive ways outside of class, while freeing up classroom time for deeper engagement with the
material. This interaction between flipped education and modern listening techniques creates a rich, immersive learning
experience, helping students develop the listening skills necessary to thrive in real-world conversations (Rost, 2011).

In the context of Kazakhstan, where English is not commonly spoken outside the classroom, the flipped
classroom model can be particularly beneficial. By providing students with access to authentic language materials at
home, it helps create an environment in which English is heard and understood regularly. This virtual exposure to the
language not only enhances listening comprehension but also builds a bridge between classroom learning and the
outside world, enabling students to interact with English in a more natural and engaging way. In this way, modern
listening techniques, combined with flipped education, offer an effective solution to the challenges of teaching foreign
languages in contexts where the language is not part of daily life (Mendelsohn, 1994; Vandergrift & Goh, 2012).

Methodology

This article employs a mixed-methods approach, combining qualitative insights from classroom observations
with a review of existing literature on flipped classrooms and listening strategies. Data was gathered through:

e Classroom Trials: Observations of flipped language classes where modern listening techniques were
integrated. Feedback was collected from both students and teachers regarding the effectiveness of these methods.

o Literature Review: An analysis of peer-reviewed articles, case studies, and theoretical frameworks to
contextualize findings and recommendations.

e Survey Instruments: Brief surveys administered to language learners to gauge their perceptions of flipped
classrooms and listening activities.

The findings were synthesized to identify best practices and challenges in applying these techniques to foreign
language instruction.

Theoretical Background: Modern Listening Techniques and Flipped Education in Foreign Language
Teaching

The combination of modern listening techniques and flipped education offers a robust framework for improving
listening comprehension. In a flipped classroom, the use of multimedia resources, such as videos, podcasts, and
interactive listening exercises, allows students to engage with the language outside of the classroom in an environment
that mimics real-life exposure to the language. This process is particularly important in contexts like Kazakhstan, where
English is not widely spoken in daily life. Through flipped education, students can access listening materials at home,
creating a "virtual language environment" that enhances their exposure to the target language (Bergmann & Sams,
2012).

Case Study: The Effectiveness of Flipped Classroom and Modern Listening Techniques

To explore the practical benefits and challenges of integrating modern listening techniques into the flipped
classroom model, a case study was conducted at the Kazakh National Academy of Choreography, focusing on advanced
English learners in the context of Kazakhstan. This study aimed to assess how flipped education, combined with modern
listening techniques, could enhance listening comprehension skills and promote a more immersive language learning
experience in a non-English-speaking environment.

Methods

The study involved a group of 30 students enrolled in an advanced English language course, with participants
divided into two groups: the experimental group and the control group. The experimental group was exposed to the
flipped classroom model, utilizing modern listening techniques such as interactive listening activities, podcasts, and
video-based tasks outside the classroom. These activities included tasks like listening for main ideas, note-taking,
identifying specific details, and predicting content from audio prompts. The content for listening practice was drawn
from authentic sources, such as TED Talks, podcasts, and YouTube videos featuring native speakers discussing diverse
topics.

Students in the experimental group were tasked with engaging with the listening materials before coming to
class. During in-class time, they participated in interactive activities, such as role-playing, peer discussions, and
problem-solving tasks, all designed to reinforce the listening skills they had developed outside the classroom. The
control group, by contrast, continued with a traditional model, where listening activities were conducted during class

53



Me}{(ayl—[apom—[b{ﬁ BﬂeKTpoHHblﬁ Hay‘IHbIﬁ KypHaa — HayKa u busnec
with direct instruction and minimal student engagement outside the classroom.
Both groups were pre-tested and post-tested using standardized listening comprehension assessments, which
measured their ability to understand and process spoken English in various contexts. Additionally, students completed
surveys to assess their perceptions of their engagement and satisfaction with the learning model.

Results
The results of the study were striking in several key areas:
1. Improved Listening Comprehension: The experimental group showed a statistically significant

improvement in their listening comprehension scores compared to the control group. On average, students in the
experimental group increased their listening test scores by 25%, while those in the control group showed a more modest
improvement of 10%. This finding suggests that the flipped classroom model, when combined with modern listening
techniques, supports deeper engagement with listening materials and results in better retention and understanding of
spoken language.

2. Increased Engagement and Motivation: Survey results revealed that 85% of students in the
experimental group reported feeling more engaged and motivated to learn English. They appreciated the flexibility of
being able to listen to materials at their own pace and the ability to revisit complex sections as needed. This flexibility
was particularly beneficial for students who had previously struggled with traditional in-class listening exercises.
Conversely, only 55% of students in the control group felt equally engaged with the traditional listening tasks,
indicating a higher level of satisfaction among students in the flipped classroom.

3. Enhanced Autonomy and Self-Regulation: Another important finding was the increase in student
autonomy. Students in the experimental group demonstrated greater self-regulation in their learning, as evidenced by
their proactive engagement with the listening materials outside of class. Students reported using strategies such as
pausing and replaying audio, taking notes, and reviewing materials multiple times to ensure comprehension. In contrast,
the control group relied more heavily on teacher-directed activities, and many students reported struggling with
listening comprehension when they could not immediately seek clarification during class.

4, Challenges and Limitations: While the experimental group showed clear advantages in terms of
comprehension and engagement, the study also identified some challenges. A notable limitation was the technological
barrier faced by a small portion of the experimental group. Some students reported difficulties accessing online listening
materials due to inconsistent internet access. This issue was particularly prevalent among students from rural areas of
Kazakhstan, where internet infrastructure is not as reliable. Additionally, a few students in the experimental group
expressed concerns about the time management required for completing out-of-class listening tasks. This challenge
was mitigated by setting clear guidelines for study time and encouraging students to incorporate listening activities into
their daily routines.

Discussion

The results of this case study demonstrate the significant potential of integrating modern listening techniques
with the flipped classroom model in enhancing listening comprehension skills among advanced English learners in
Kazakhstan. By comparing the experimental and control groups, several key themes emerged, offering insights into
how this blended approach contributes to language learning.

Improved Listening Comprehension

The experimental group showed a substantial improvement in listening comprehension compared to the control
group, with a 25% increase in scores. This aligns with existing research that highlights the advantages of the flipped
classroom model in facilitating active learning, where students engage with materials before class, allowing for deeper
processing and understanding (Bergmann & Sams, 2012). The ability to review listening content multiple times outside
of class, coupled with modern listening techniques like podcasts and video-based activities, supports more effective
comprehension, as learners are able to absorb content at their own pace and focus on areas of difficulty (Vandergrift &
Goh, 2012).

In addition, the interactive nature of the in-class activities in the flipped model appears to have reinforced the
students' understanding. This finding corroborates Gilakjani’s (2012) assertion that listening comprehension improves
when learners engage in tasks that promote real-world language use, such as discussions, role-playing, and problem-
solving, all of which were incorporated into the flipped classroom design. By engaging students in these communicative
activities, the flipped classroom model effectively extended the benefits of the modern listening techniques outside the
context of passive listening.

Increased Engagement and Motivation

The significant increase in engagement and motivation among students in the experimental group is a crucial
finding of this study. 85% of students reported higher levels of satisfaction with the flipped classroom model, a response
consistent with other studies indicating that flipped education fosters greater learner autonomy and motivation (Liu,
2020). The flexibility offered by the flipped classroom allowed students to manage their learning and tailor it to their
individual needs, which likely contributed to a sense of ownership and intrinsic motivation toward their language
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learning process.

This increased motivation can also be attributed to the authentic listening materials used in the study, which were
more engaging and relevant than traditional textbook-based listening exercises. By incorporating real-world audio
sources like podcasts and TED Talks, students had the opportunity to interact with diverse accents, colloquial
expressions, and real-time content, all of which are invaluable for developing a practical understanding of the language.
This engagement, in turn, contributed to their overall improvement in listening comprehension

Development of Autonomy and Self-Regulation

A notable outcome of the study was the increased autonomy and self-regulation observed in the experimental
group. Students reported taking an active role in their learning process, using strategies such as pausing and replaying
audio, taking notes, and reviewing content to ensure understanding. This finding supports the argument that flipped
classrooms, by promoting independent learning, empower students to take control of their language acquisition and
develop essential self-regulation skills (Sambell et al., 2013).

The development of these skills is crucial for language learners, particularly in non-English-speaking contexts
like Kazakhstan, where opportunities for immersion in the target language are limited. Encouraging students to regulate
their own learning outside of class creates an environment where they are not reliant solely on in-class instruction,
thereby fostering long-term language acquisition.

Challenges: Technological Barriers and Time Management

Despite the overall positive results, this study also identified several challenges associated with the
implementation of the flipped classroom model. The technological barriers, particularly in rural areas of Kazakhstan,
impacted the accessibility of the online materials. These barriers are in line with broader challenges facing educational
technology integration in countries with uneven internet access (Ally, 2008). Some students struggled to access the
required materials, which hindered their ability to fully benefit from the flipped classroom approach.

Additionally, time management emerged as a challenge for some students, who reported difficulties in balancing
the out-of-class listening tasks with their other academic responsibilities. This reflects the findings of several studies,
which indicate that while the flipped classroom model is effective in enhancing learning outcomes, it requires a higher
level of self-discipline and time management from students (Strayer, 2012).

These challenges suggest that further support structures are needed for successful implementation, such as
providing offline access to materials, offering guidance on time management, and ensuring that students have a clear
understanding of how to integrate the out-of-class tasks into their study routines.

Implications for Language Learning in Kazakhstan

The findings from this case study are particularly relevant in the context of Kazakhstan, where English is not
widely spoken in daily life. The integration of modern listening techniques into the flipped classroom model creates an
effective alternative for immersing students in the language, even in a non-English-speaking environment. This
approach allows learners to experience English in authentic, real-world contexts, thus compensating for the lack of
exposure to the language outside the classroom.

In light of Kazakhstan's growing emphasis on English proficiency, the results of this study suggest that
incorporating flipped classroom models and modern listening strategies could significantly contribute to improving the
country's language education system. By providing students with the tools to practice listening independently,
educators can help them overcome the limitations of traditional classroom-based learning and foster a more immersive
language learning experience.

Conclusion

The case study highlights the effectiveness of combining modern listening techniques with the flipped classroom
model to improve listening comprehension skills among English learners in Kazakhstan. The results indicate that this
approach provides a richer, more flexible learning environment that enhances student engagement, autonomy, and
motivation. The ability to interact with authentic listening materials outside of class helps create an immersive language
environment, compensating for the limited opportunities to use English in daily life.

Despite some challenges, such as technological barriers and time management concerns, the overall findings
suggest that flipped education, supported by modern listening strategies, can significantly enhance language learning,
particularly in non-English-speaking countries like Kazakhstan. For future implementations, it is essential to ensure
equitable access to technology and provide sufficient support to students in developing self-regulated learning skills.

This case study offers valuable insights into the practical applications of flipped education in language learning
and serves as a foundation for future research into the long-term benefits and scalability of this approach in diverse
educational contexts.
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